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INTRODUCTION



CHAPTER|

INTRODUCTION

1.1.0 Importance of Textbooks

According to the Pocket Oxford English Dictionaaytextbook is a book
used as “a standard work for the study of a subjjéle@xtbooks provide
direction, support and specific language basedviaes aimed at offering
classroom practice for students. Textbooks are ideresd as the sole and
legitimate source of knowledge both for studentd #sachers. (Bano,2005).
Hutchinson and Torres (1994) have discussed therapce of textbooks in
the educational settings and have discussed thidoteks work as a supporter
through disturbing threatening processes, introdudegange gradually,
demonstrate new methodologies, and create a piatfmm which the non-

experienced teachers can build their own methodedog

A textbook assists a teacher, giving him the kndgéeof what is to be
taught within a particular time period. It serves enportant role in the
evaluation of student’s progress which is neces$arypromotion to higher
classes. Textbooks are a major source of providhsiguctions to teachers and
students and are often stated as the backbonespf educational system. They

1



help in designing the assessment and evaluatidemysr the students, shaping
the process of classroom teaching and learninghih@®d,2011) . Chambliss
and Calfee (1998) cited that, “Textbooks are thee auf all the educational
activities because they provide students a richyaof new and potentially

interesting facts, and open the door to a worlthofastic experience.”

Textbooks can be referred to as published boolesialty designed to
help language learners to improve their linguisiid communicative abilities.
(Sheldon,1987). Thus, English language textbooks ba referred to as
published textbooks which could be used to imprdke linguistic and
communicative abilities of learners in acquiring thbjectives of learning the
particular language. They play a very significanterin the teaching and
learning especially in developing countries whezachers and students can
utilize them according to their needs. TextbooKkience both the teachers and
students, as they provide pattern to the teaclwetisad the teachers could teach

In a better way and give guidelines to studentdé&ter learning.

There has never been a language so widely spresjgbken by so many
people as English. In today’s world, English larggiarovides the chief means
of access to high-tech communication and infornmattéurther, it continues to
remain as the world’'s language for internationampmnication. It is the
associate official language of India and became dbminant language of
communication among the educated classes aftefatheus Minute of Lord

Macaulay in 1833 in the Indian sub-continent. (Timalai,2002). Such an

<



important language when taught in schools, need pilesence of a good
textbook which helps in acquiring the languagelskilrough various genres of
literature and exercises and activities to practis® correct pattern of the
language.

To have a sound and effective programme of languagehing in
schools, it is of great necessity that a good tedths introduced to the teachers
as well as the students. Language teaching andinngadoes not only aim at
teaching stories and poems in the textbook. It mdaarning the concepts,
understanding and utilising them as well. Languegdcation in the secondary
level aims at enabling students to comprehend Bmglihen spoken, to enable
students to speak English correctly, to enableestisdto appreciate literary
beauty, to enable them to express themselves lbgicaing the correct
grammatical patterns and so on. (Govil, 2006) Thesching of English
language requires a good textbook to achieve 1i®ws objectives of teaching

the language.

1.2.0 English Language Teaching in the educational sphere of Mizoram:

Mizoram boasts of a high literacy rate of 91.58 €6cading to the 2011
census. Education was first popularized in thig pathe nation by the British.
The missionaries were in charge of the managemedt development of

education in this north-eastern state of India. Mizoram Board of School



education was established on 23rd December, 19¥bkoafter the education
system of the state. As cited by the Statisticall, @rectorate of School
Education, Mizoram 2015, the total number of Prin&chools, Middle
Schools , High Schools and Higher Secondary Schodl$izoram was 4020 .
English language plays a vital role in these sch@&specially in the private
English medium schools which adopt English as aiumedf communication
and instruction in their daily teaching-learningogessesMizoram schools are
run by the state and central government or by igaganisation. Instruction is
mainly in English and Mizo. (Mizoram Travel Guid2)16). The learning of
English language is introduced at Class | eveméMizo medium schools. It
has been found that many pre-schools and day-earees too have adopted
English language as a means of communication anadinced the learning of

simple English sentences to children attendingetivestres.

There are several educational establishments uhdeumbrella of the
Ministry of Education, including universities, cefjes and other institutions.
Besides the Institute of Advanced Study in Educatidizoram Hindi Training
College, Mizoram Polytecnic, Lunglei and the Wome@asytecnic, Aizawl, the
state has twenty-two other colleges, and the tmiliége enrolment of students
as cited by the Directorate of Higher and Technkdlication, Mizoram was

approximately 12809 in 2014.



Teaching of English language and using Englishdagg as a medium of
communication became a common practice in manyhekd schools and
colleges in Mizoram. Students and teachers ara eftpected to interact using
the language in the school compounds. In the modertd, English language
Is learned everywhere because people have foundcktivaviedge of English
can offer a better career, better pay, and advanaeswledge for

communication with the entire world.

1.3.0 Rationale of the Study:

The choice of language teaching materials can whaterthe quality of
teaching-learning procedure. As part of the materised in the language
classroom, a textbook can play a crucial role udehts’ success or failure.
Therefore, particular attention must be paid tdwata such materials based on

valid and reliable instruments.

The National Curriculum Framework 2005 stated thatproved
textbooks that are carefully written and designaadhfessionally edited and
tested, offering not merely factual information [@also interactive spaces for

children are important.



The content of English textbooks influences what téachers teach and
learners learn. If the textbook is too advancetborsimple for the students, the
teacher will be faced with problems. Local cultutaboos could force the
teacher to leave out certain parts. The contemheftextbook might not be of
the kind that students can relate to. In the selecf a textbook, it is especially

important to conduct an evaluation to ensure thatsuitable.

Evaluation of a textbook is also an important airealetermining the
success and failure of the whole educational systemmhave the ability to
express ideas clearly, logically, briefly and psety in English which is a link
language in the country, one must have a knowledggeneral English to be
able to listen and understand English when somepaaks it at a normal
conversational speed, to use it for communicatiwh read it to understand the
content, to write it for communication and to dexeinterest in reading and
listening. Oral and written skills are very impartan communication for all.
Without proper communication of ideas and thouglittss impossible for
students to perform well in their studies furtheeating problems for their

future careers.

In Mizoram, where 10+2+3 pattern of education immgdollowed, the
results of the High School Leaving Certificate i€lass X are of great
importance in determining the future career andoghof subjects for students
for their higher education. It is an obvious trakiat if students at this stage

master language, the language used to learn alalbsither subjects, the
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students’ performances in these important exananati will surely be
satisfactory. It is therefore, necessary to implaet right kind of knowledge at
the secondary level which acts as a “launching p@d’higher education,

opening the doors to higher and wider fields ofigs.

English language textbooks are usually prepareddaweloped keeping
in view the main objectives of teaching a languagestening, Speaking,
Reading and Writing skills. However, students, oy in the elementary stage
but in the secondary stage are still found to beinga problems in
understanding the language, in expressing theiasidend opinions creating
further problems in their academic performanceses In spite of the fact that
students are exposed to English language from pyistage, why are students
stil so weak in English even at secondary levelgul@ this be due to
insufficiency of textbooks in developing the rigskills for the students this
particular stage? Could it be due to the inappatercontents of the English
language textbooks in Mizoram? Such and other muesarise in the minds of
people concerned with the education of studentbelOmmportant questions

relating to this are:
1) Is the cover, paper quality, font size and Ioigdyood enough?
il) Is the price affordable for everyone to pursda
i) Is the content of the text suitable to thedgnts?

Iv) Can the textbooks help in developing the hstg skills in students?



v) Can the textbooks help in developing the speakgkills in students?
vi) Can the textbooks help in developing the regdikills in students?
vii) Can the textbooks help in developing the wagtiskills in students?

viii) Are the textbooks providing enough readingterials and activities

to develop reading and writing skills?
IX) Are grammar rules presented in an increasnagoof difficulty?

X) Are there interactive exercises and activitiesat trequire students to

use new vocabulary to communicate?
xi) Are the marks carried by each lesson equafiriduted?

These questions could only be answered by takipgam intensive
research in the area of textbook evaluation. Evalnaf textbooks is of utmost
importance to assure the contribution of the teskisoin the teaching learning
process. Although some studies have been condoate&valuation or analysis
of textbooks in other parts of the world as wellimghe country, no serious
study in the area has been found in Mizoram. Mogegothe present textbooks
are newly introduced and have been put to use fsaln April, 2016. It is
therefore essential to evaluate these newly intteduextbooks to find out their
suitability, and abilities to cater to the needshaf students. It is also a necessity
to evaluate the abilities of the textbooks in d@sgisand guiding the teachers to
teach efficiently in the classroom. The study isrdéfiore, a pilot study. Findings

of the study are expected to enlighten educatigdicy makers, planners,



curriculum developers and textbook writers and &nalhem to improve the
existing textbooks particular of English subjettmight as well be helpful in
suggesting remedial measures in order to bring orgment in the teaching-

learning method of the particular language for teloduture.

1.4.0 Statement of the Problem:

In Mizoram, English is the medium of education frdmgh school
onwards in government run institutions. A mushrognowth of English
medium schools is also experienced in urban and/mparts of rural areas also.
In spite of this, it is observed that most of thedents even after passing High
School Leaving Certificate examination are stilicify the problem in
expressing themselves through speaking as well atingv What are
responsible for this? Are textbooks not good endogtromote language skills
in students? To find answers to these questions,félt necessary to analyse
the existing English textbooks and to suggest nreastor improvement.
Moreover, no study has been found to have beenuocbed in the area of
textbook evaluation in Mizoram. With these thinggpkin view, an analysis of
English textbooks for Class X is taken up. Thug, pnoblem of the study is
stated as follows: “An Evaluative Study of Engli§kxtbooks Prescribed for

Class X by Mizoram Board of School Education.”



1.5.0 Operational Definitions of Key Terms Used:

Evaluative study: The term “evaluative study” iretpresent study means an

evaluation to establish the quality of textbooks.

English textbooks: “English textbooks” in the pmesstudy refers to the three
English textbooks for Class X prescribed by the dvian Board of School
Education namely Essential English Coursebook, riEsdeEnglish Literature

Reader and Essential English Workbook.

Mizoram Board of School Education: The Mizoram Bbaf School Education
IS a board set up by the Government of Mizoram whfagictions include
prescription of curricula for Secondary and Higl&scondary Schools and
conduct of High School Leaving Certificate and HighSecondary School

Leaving certificate examinations.

1.6.0 Objectives of the Study:

The study was undertook with the following objeesy

1 To evaluate the Physical aspects of English tek® prescribed for

Class X by Mizoram Board of School Education imteof:

1) Textbook Cover Design

i) Quality of Paper

i) Printing and Layout

10



Iv) Font Size
V) Binding and Durability
V) Price

2 To evaluate the Academic aspects of English telb prescribed for

Class X by Mizoram Board of School Education imteof:
1) Content
ii) Different literary genres
i) Grammar
Iv) Activities and exercises
v) Marks carried by each lesson with referenci¢osyllabus.

3 To evaluate English textbooks prescribed for €l&sby Mizoram
Board of School Eduation in terms of Objectiveg eaching English Language

at Secondary Level:
1) To develop Listening Skills
i) To develop Speaking Skills
iil) To develop Reading Skills

Iv) To develop Writing Skills.

11



4. To analyse the Perception of High School Engksithers in Aizawl
city on English textbooks prescribed for Class XNbygoram Board of School

Education.

5. To suggest remedial measures for improvemeringfish textbooks

prescribed for Class X by the Mizoram Board of sitteducation.

1.7.0 Organisation of the Report

The report of the study has been divided into Giaapters to facilitate a

systematic representation.

Chapter | is an introductory part which gives atraduction to the
Importance of textbooks and English Language Teaclm the educational
sphere of Mizoram. Besides these, it also preseatisnale of the study,
statement of the problem, objectives of the studly @perational definitions of

the terms used.

Chapter Il contains related literature which Ideaith evaluation of
English textbooks and some theoretical studies ¢batribute to the field of

textbook evaluation in different places.

Chapter Ill deals with the methodology and procedadopted for the
present study. The population and sample, congiructf tools, collection of

data, tabulation of data and analysis of data esertbed in this chapter.

12



Chapter IV deals with analysis and interpretatodrdata regarding the
English textbooks prescribed for Class X by Mizor&oard of School

Education under the following heads:

1) Physical Aspects of the three prescribed Ehgiextbooks for class X

by Mizoram Board of School Education.

i) Academic Aspects of the three prescribed Esfigtiextbooks for class

X by Mizoram Board of School Education.

i) Fulfilment of Objectives of teaching Englistt Secondary level.

vi) Perception of teachers towards English texkisqarescribed for Class

X by Mizoram Board of School Education.

13
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CHAPTER I

REVIEW OF LITERATURE

This chapter contains related literature which sl@ath the evaluation of
English textbooks and some theoretical studies ¢batribute to the field of
textbook evaluation.

Bruder (1978) suggested the use of a checklistigift ecriteria: level,
objectives, style, language, age, time, convictiamsl competency. He claimed
that these criteria should be considered from tieevpoints of teachers and

students.

Tharwani (1982) in the study, “A Critical Study Bfescribed textbooks
in Hindi Lower Level from Standards V to X in Malaghtra State with a view
to Their Improvement” found that there were somatprg mistakes especially
of short and long vowels in the textbooks of thghler classes. Some lessons
included in the textbooks of Class V were lengthgl aot according to the age
and ability of the children. It was also found tihadre weightage was given to
prose lessons only and that lessons on letterbeofalphabet did not contain

adequate illustrations.

14



Williams (1983) argued that textbooks should belwatad on their
inclusion of general linguistic instructions andles) their simplified
presentation of linguistic techniques, such as gmatical and syntactical rules,
their embrace of practice material, as in readiagspges, which both teach
language, as in vocabulary and grammar, and cactiento guide students’

writing skills.

Cunningsworth (1984) discussed the principles arit@r@ for course
analysis. The criteria he suggested are discusseer uhe following headings:
language content, selection and gradation of laggutems, presentation and
practice of new language items, developing langkgks and communicative
abilities, supporting materials motivation and tlearner, conclusions and
overall evaluation. At the end of the book, he pted a checklist that should

be used in course evaluation.

Geeta (1988) in her study on “A Study of Englisli&yus Design for the
School Stage” found that materials should be lgadesigned, encourage

expression, diverse and appropriate.

According to Sheldon (1988), there were some otreasons for
evaluating textbooks. It could help the teachetsatee a good knowledge of the

content of the textbooks and to identify the meaitsl demerits of the textbooks

15



that are already being used. For Sheldon, allgktbdoks in English Language
Teaching should have remarkable features and mqaidns, effectiveness, and

fitness for people who use them.

Yadav (1989) in his study, “An Evaluation of Prelsed English
Textbooks for Degree Classes in Haryana” found ttnete was a lack of moral
lesson for the students. It was also found thastyle of presenting the material
was not simple enough for the students to undedstdoth the binding and the
price of the book were unsatisfactory. It was fotmak the matter was neither

interesting nor related to the physical and saa@ironment of the students.

Jamkhindi (1990) in his study, “ To prepare a dadfMarathi (mother-
tongue) textbook for standard V according to theisexl syllabus of 1988”
found that the lessons selected, edited and writtegre within the
understanding capacity of the pupils of Standardt Was also found that most

of the lessons achieved the objectives of the newocilum.

Maharashtra State Bureau of Textbooks. (1991) Alependent study
conducted under the Maharashtra State Bureau abdeks on, “ A critical
study of types used in the textbooks produced kyté¢ixtbook Bureau, Pune”
stated that the size of the type used for thestiifethe lessons, content matter of

the lessons and also for exercises was appro@xaept for some standards. It

16



was also found that the boldness of the letterthantitle as well as in the

content and exercises was quite right for all @ssdns in all the standards.

Hutchinson and Waters (1993) indicated that mdteawaluation should
be performed to determine the suitability of thetenals to our “particular
purpose”. In different words, Hutchinson declareat tmaterials evaluation help
the teachers in the selection of the teaching naddeand the development of

their awareness regarding the nature of languagéeanning.

Miekley (2005) in the study, “ Textbook Evaluati@mecklist that could
be used to evaluate students' book and teacheoK” beuggested four
categories; content, vocabulary and grammar, esescand activities, and

attractiveness of the text and physical make-uphferstudy of textbooks.

Nemati (2009) in “Evaluation of an ESL English CesiBook: A Step
towards Systematic Vocabulary Evaluation” stateak th would be better to
change the sequence of presenting the text sthiha&asier ones come first and

the more difficult ones at the end of the book.

According to Paul (2010) in his “Evaluating and ptilog materials for

younger learners”, the evaluation of the textboekernled that the authors

17



provide relevant instruction to guide the learrtersugh “Do and Learn, Think
and Learn, Game Time and Homeworki. short, the overriding principle of
presenting the contents of the four sections-spesmimprehension, language
structure and composition- is hinged on audio-laigmethod with structural

and situational approaches backing the method up.

According to Yasemins study (2011) on “An Evaluatiof English
Textbooks in Turkish Primary Education:Studentsd dirachers’ Perceptions”
it was found that fourth-grade students considéradl’as the most
appropriate textbook, followed by ‘Texture Englestd Time for English.’
Interview findings with the students and the teaslenfirmed that each grade-
4 textbook is designed to meet the curriculum abjes and the students’
needs. Analysis of the fifth-grade textbook intechthat the students had a
more favorable perception than the teachers orougy ‘language content,’
‘subject content,” and ‘overall’ subscales of thmiley questionnaire. Two
shortcomings were identified in the fifth grade tbook: complexity and

learning ability of the language items.

Deuri (2012) in a study conducted on , “An Evaluatbtudy of textbook
in English at Higher Secondary level,” found somefects like large in size of

the textbooks and inconvience in size, weak bindimngjno proper illustrations.

18



According to a study conducted by Naseem and Tainbas
Evaluation of English Textbook in Pakistan: A Casedy of Punjab textbook
for 9" Class” (2015) the textbook prescribed for 9ttsslay Punjab Textbook
Board, Lahore, Pakistan have some flaws in geagatarance. The paper used
for the textbook was found to be very rough. Thdsioe cover is not
informative and attractive. The textbook did ndfifdhe general objectives of
teaching English language at the specified edutaltimstitute. The objectives
did not make any balance between four skills: histg, speaking, reading and
writing. The book was very dull and drab. Visualsreralso very poor. Audio-
visual aids were altogether ignored. There was markl@ook and CD
accompanying the student’'s book. There was no @agher's guide to aid the
teacher. The activities of book were not desigmeal way to encourage students
to bring real objects in class to illustrate sonmen{s of learning. Inductive
approach is not used. Fun elements are missingteiXtieook did not provide
models for final achievement tests. Pronunciaticas wiven least attention.
Activities for Listening skill were not included. h€re were no any
cassettes/CDs for pronunciation and listening prest The activities did not
promote confidence in language learners to spektly and to write critically
in real life situation. So far as reading skill wasncerned, the students were
required to read the provided text and then resplactlually to the given

guestion. With the exception of a few questions,dbtivities did not utilize any
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cognitive abilities (evaluation, prediction and lyses). Similarly least efforts

were done in developing sense of self-worth ameagnlers of English.

According to Hooi and Paul (2015), the textbookslamstudy were
found to be moderately suitable to the studentseirThmost obvious
shortcomings were the incompatibility to the cutreram format and the lack
of exercises in the linguistic features of gramanadl vocabulary. The textbooks
were found to be highly suitable in laying the grdwork for the two skills of
speaking and writing although with some drawbadkseaking could use a
wider range of task with more appealing topics im@aningful context while

the task instructions can be clearer.

Mehrdad (2015) in the study, “Textbook evaluatidflT teachers’
perspectives on Learning to Read English for Presseity Students” stated
that the textbook mostly did not live up to theadeers’ standards, mainly
because it ignored listening, and writing skilladadoes not follow a
communicative approach in teaching different skiled components of
language. The book was cheap and easily accesBibiethe book had been
revised in 2002 which is rather a long time agofddanately, there were no
supplementary materials like teacher’s guide, wodklh) and audio-tapes
accompanying the book. It was also found that theer®t a balance among the

four skills of reading, writing, listening and speay.
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Jahangard (2007) developed an Evaluative Chectdistvaluate four EFL

textbooks which had been prescribed for use inidramigh schools by the
Ministry of Education. The merits and demeritstud textbooks were discussed
in detail with reference to thirteen common feasuextracted from different
material evaluation checklists. These criteria weaneplicit objectives

vocabulary explanation , educational approachegewe and test sections,
visual materials, topics and tasks, clear instomstj layout, organized and
graded content, authentic language, grammar pigsamiand practice, fluency

practice in all four skills, and developing leamstrategies.

The above reviews pointed out various findings Wwhdealt with printing
mistakes, the absence of moral lessons, the stz¢ypras used for the titles of
lessons in English textbooks, language conten@dipadsual aids, developing
checklists for evaluation of language textbooks &twere were no records of
research which separately evaluate English textbaokelation to the physical
aspects, academic aspects, fulfilment of objectigéseaching English at
secondary and perception of high school teachdtsodgh some studies have
been conducted in textbook evaluation or analysisserious study was found
in Mizoram. Thus, it was felt that an intensivea@<h in the area of textbook

evaluation is a necessity in the present scen&tiznram.
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CHAPTER 111

METHODOLOGY AND PROCEDURE

This section deals with the method adopted angtbesdure followed in
evaluating the prescribed textbooks of the preserly. It is discussed under

the following heads:

1) Method of Study

i) Population and Sample

Iv) Construction of Tools

v) Collection of Data

vi) Tabulation of Data

vii) Analysis of Data

3.1.0 Method of Study:

Descriptive and analytical methods of study werepleged for the
present study. The methods involved analysing éxtbvoks on the basis of
general impressions followed by an in-depth stufdfhe textbooks. The general
impression was gained by reading the contents pade¢hen skimming through
the books. The investigator carried out an in-degitidy by analysing the

content matter of the three prescribed textbooksraing to the objectives of
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the study, followed by an interpretation throutjfferent criteria used in the

guestionnnaire.

3.2.0 Population and Sample:

For evaluation of English textbooks prescribed @taiss X by Mizoram
Board of School Education, all three textbooks ngmé&ssential English
Coursebook, Essential English Literature Reader &s$ential English
Workbook formed the population of the present stdlythree textbooks were

evaluated and thus, no sample was taken.

However, the present study included in its scope,amalysis of the
perception of high school English teachers in Aizedy on English textbooks
prescribed for Class X by Mizoram Board of Schoalu€ation. For this,
population of the study comprised of all the higihaol English teachers in
Aizawl city. For this, a sample of 40 English teachof high schools in Aizawl

city were taken by following simple random samplmgthod.

The following table shows names of high schoolsnfrawhere sample

teachers were drawn:
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Table 3.2.1. Name of Schools from which sampleswieawn

No. of Teachers

SI.No Name of Schools

1. Govt. Chaltlang High School 2

2. Govt. Dinthar High School 2

3. Govt. Gorkha High School 2

4, Govt. Mizo High School, Zarkawt 2

5. Govt. J.L. High School 2

6. Govt. Kulikawn High School 3

7. Govt. K.M. Higher Secondary School, Vaivakawn 2

8. Govt. Mamawii Higher Secondary School 3

9. Govt. Tuikual High School 1

10. Govt. Maubawk High School 1

11. Goodwill Foundation School 1

12. Greenland higher Secondary School 2

13. Hermon School, Dinthar 1

14. Home Mission School, Zarkawt 2

15. Living Water School, Mission Vengthlang 1

16. Rosebud School, Ramhlun North 2

17. Royal Standard School, Bungkawn 1

18. Staines Memorial Higher Secondary School, Clainm 1

19. Penticostal Gateway High School 2

20. St. Pauls higher Secondar School 2

21. Synod Higher Secondary School 4

22. Modern Higher Secondary School 1
TOTAL 40
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3.3.0 Construction of Tool:

A questionnaire for studying the perception of higthool English
teachers on English textbooks prescribed for CkKdsy Mizoram Board of
School Education was constructed by the investigalitne questionnaire
consisted of items framed on the basis of the dbpEs of the study. It asked
guestions on areas of the physical appearanceeofettibooks, the academic
aspects and the objectives of teaching Englishuageg in secondary education.

The investigator collected these after being cotedl®y the teachers.

3.4.0 Collection of Data:

Data were collected from secondary sources. TheetBnglish textbooks
namely: Essential English Coursebook, Essentialigindiiterature reader and
Essential English Workboook, prescribed for ClasdyXMizoram Board of
School Education served as the main sources diystecondary data were
also collected from journals, articles, books, ididries, reviews and essays on
relevant topics. Data on perception of high schfmglish teachers on English
textbooks prescribed for Class X by Mizoram Boairé&ohool Education were
collected by the investigator by distributing questaire to sample teachers

from different schools in Aizawl.
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3.5.0 Tabulation of Data:

Data on perception of high school English teaclhar&nglish textbooks
for Class X were tabulated in the form of tablesn@e statistical techniques
such as frequencies and percentages were worke ¢atilitate analysis and

interpretation of data.

3.6.0 Analysisof Data:

Data collected for realising the objectives of gtady were analysed
gualitatively and quantitatively. Interpretation svalso done to make the

analysis of the data more meaningful.

For analysis of the textbooks, the “ Guiding Pnhes for Printing of
textbooks, " developed by the Textbook Selectiorie@ia, Education Bureau,
the Government of The Hong Kong Special AdministeatRegion and the
“ESL Textbook Evaluation Checklist” by Joshua Miekl(2005) were used and

adapted where appropriate.

Some guidelines stated by “Guiding principles fonging of textbooks, ”

in relation to the present study are as follows:

1. Use of paper:

1) Use paper that is light, thin, durable and riatshed.
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i) Use paper of low cost given comparable quality.

2. Printing:

1) Print textbooks, workbooks and other supplemgntaaterials separately so
that consumers are able to choose and pay onthédearning resources that fit

their needs.

i) Reduce the blank space margin on each sidesopage.

3. Font:

1) Adopt font types that are commonly used.

i) The font size and type should be consisterdgughout the textbooks as much

as possible.

i) Use a minimum font size equivalent to font siz2in “ Microsoft Word” for

legibility.

4. Finishing of Covers:

1) Use gloss lamination to protect textbook covarsd avoid using matt

lamination.
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i) Avoid using costly methods to print textbookveos.

5. Binding:

1) Make good use of flexible binding methods toueel the weight of textbooks.

i) Adopt proper binding methods to make the tewl® easier to carry. For
example, may bind textbooks in loose leaves, sépdhem into a few thin

volumes or print them in separate modules.

6. Textbook layout:

1) It must be logical and consistent with approf@iase of space and margin for

ease reading.

For the analysis of the content, vocabulary andangrar, exercises and
activities, attractiveness of the textbooks, théovang criteria have also been

adapted from “ The textbook evaluation checklibly” Joshua Miekley in 2005.

1.) The cover of the book must be appealing enough.

2.) lllustrations must be simple enough and clos®igh to the text.

3.) The text must be interesting enough that stisdeil enjoy reading it.
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4.) Subject matter must be presented either tdpical functionally in an

organised manner.

5.) There must be a variety of literary genres.

6.) Grammar rules must be presented in a logican®maand in an increasing

order of difficulty.

7.) Vocabulary must be presented at an appropmaéeand must be reinforce in

In succeeding lessons.

8.) Activities must facilitate the use of grammaticules by creating situations.

Using these guidelines, the investigator analylsesextbooks prescribed

for Class X by Mizoram Board of School Education.
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CHAPTER IV

ANALYSIS AND INTERPRETATION OF DATA

This chapter deals with an analysis and interpogtadf the Prescribed
English Textbooks namely: Essential English - Cebo®k, Literature Reader
and Workbook in terms of their physical aspectadamic aspects and in terms

of the objectives of teaching English Languageeaio@dary level.

4.1.0Physical Aspects of the three English Textbooks Pseribed for Class

X by Mizoram Board of School Education:

The physical aspects of the three prescribed tektbare evaluated in
terms of the textbook cover design, quality of papsed, printing and layout,

font size , binding and durability and the pricéshe books.

4.1.1 Textbook Cover Design:

The cover of a book is the first thing that a reaskes which can either
motivate or make one lose interest in the partrcoitok. It has been found that
the cover designs on the three books viz EsseBtiglish - Course Book,

Literature Reader and Workbook are all having @mes designs with respects
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to fonts of the letters and images. The backgroesidur of these covers i.e.
red, with some designs on it differs a little. Tdwver of the Coursebook seems
to be brightest in colour, which is followed by thigerature Reader and then by
the Workbook which appears to be printed in a siygighter shade . It has also
been found that prints on the covers are not dittea@nough for an English
textbook, looking more like a Mathematics book witle geometrical shapes
that seemed to be rectangular, square and triangulshape. No eye-catchy
Images to attract the readers are seen thoughdhaswrinted on the covers are
of bright colours using white and blue. Thus, tlesign does not seem to be
informative and attractive enough for a languagetbteok. The technical
specification of the size of the book is “v4 Crowmhich is also called Crown
Quarto, an average magazine size in Mizoram usedtlynan College

magazines.

4.1.2 Quality of the Paper Used:

The cover paper quality of the three textbooksaisl to be of medium
guality and the technical name given to it is “2Zfsdn Chromo Card” which is a
semi-laminated paper. Though the paper used focdher is not of the best
guality, it has been found that the quality is appiate for students of Class X
as it is expected to last the whole session. Thiseicessary to cut down the

price of the books so that it could be affordabléhe students. Moreover, it has
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been found that the cover quality of these newligieed textbooks seemed to
be better than the old course textbooks which ceaklly tear off. Though they
are not hard back covers, the laminated front ca/évund to be able to repel
water which could protect the pages from tearirgilyga

It has also been found that the quality of the papeed in the prescribed
textbooks are not of the best quality. The tecHhmeane given to this kind of
paper is “58gsm Cream Wove” and can tear easilyoif carefully handled.
However, as it has been said before, it is appatgifor students in their Tenth
standard as they are now expected to be capaltmkihg after their books
well enough. In terms of the quality of papers ashale, the paper used is not
of good quality. However, keeping in mind the prafehe book and the users,

it has been found that the paper quality is appatgfor Class X textbook.

4.1.3 Printing and Layout:

The printing and layout of the prescribed textboags whole is found to
be quite appropriate for Class X students. Thera islear structure and
consistency in appearance throughout the textbatkseach unit following the
same basic pattern of presenting the lesson folloyegrammatical activities
and exercises to improve the different languagkssKihis seems to be good for
those who like uniformity while it might seem to bering for those who like a

variety in the manner of presenting the lesson acttvities and exercises. |t
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was found that the printing quality of the threegaribed textbooks is clear and
no spelling mistake is found in them.

The “Table of detailed contents” given at the idtrotory page vi and vii
in the Coursebook is found to be inappropriateras ltas to turn the book over
to read the columns presented in the horizontah@arOn the other hand, the *
Table of Detailed” contents given at page vi & Workbook is presented in a
vertical manner which could be read with ease. Wagkbook has no “Table of
Detailed Contents” page but only highlights the teats of the Literature

Reader in page vi.

It has been found that the headings of exercisdsaativities mainly in
the Coursebook are not given a proper numberingesyshough the items

under each heading are numbered properly.

The illustrations found in the lessons are alsomébto be appropriate for
the readers as they convey the message and higktighmportant incidents
which the lessons meant to depict. They are foendet simple enough and
close enough to the text, adding to its meaninigerathan detracting from it.
However, these pictures and illustrations appeé#raguthey are only printed in

black and white.

It has been found that there is appropriate usgpate and margin for
ease reading which makes the text logical and stargi The layout as a whole
Is found to be appropriate except for the use ef American style in not
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making any indent at the start of the paragraplesel unit. This can moreover
make the child think that the lesson is not intiengsenough as it looks fuller,
which at the same time, can make his/her interaser away, further creating
the thought of the lesson being too lengthy fonthe study. It has been found
that the use of more than two different fonts makestextbooks appear messy
an unorganised. An example of this could be seght from the first chapter of

the English Coursebook.

4.1.4 Font Size:

It has been found that the size of the fonts usedtte titles of the
lessons, content matter of the lessons and exsruisall the three prescribed
books is appropriate except for some standards. fohe used to write the
number of the lesson at the top left corner is tbtmbe rather childish and not
formal enough for a textbook. The chapter headargsprinted in a larger font
size and are bolded which makes them they stand Th# introductory
paragraphs in the Coursebook as well as in thedties Reader are italicised
which distinguishes it from the body of the maissen to be learned. The fonts
used for the glossary given in each lesson is sm#ibn the fonts of the main
body of the lesson which also makes it easier éarrlers to distinguish and

learn the important words given in the units.
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It has also been found that though a varietipofs may make the lesson
look interesting and easier to highlight importaspects, the presence of a
mixture of different size and types of fonts inagp makes it look a little messy
and confusing for the readers. An example of sscfound in page 1 of the

Workbook.

Example:
Worksheet 1: David’s Story

Grammar

SIMPLE TENSES

Simple present tense

Fill in the blanks with the ssimple present form of the verbs given in brackets.
Today | am going to tell you about Mario. | met hadnout a year ago and we
have become good friends. Mario............ (comeymf a half-Italian, half-

Portuguese stock.....

4.1.5 Binding and Durability:

The prescribed textbooks are separated into tlwaames - The
Coursebook with 152 pages, the Literature Readéh 88 pages and the
Workbook with 80 pages. It has been found thatehesoks are thin and

compact in size. Therefore, they are found to bieecguitable for students as
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these textbooks are not heavy to carry aroundhEuriore, it gives students the
idea that such books could be completed easilyouttmuch burden right from
the first impression they get after seeing the bddie binding of these three
books is quite good and is expected to be suitablstudents to use the whole
year/session around. It has been found that therpapality and the cover
quality is expected to last throughout the semest&is however greatly

depends on the way it is handled and the one lsing

4.1.6 Price:

The prices of the textbooks Essential English, dtirakill language
course - Coursebook, Literature Reader and Worklawek80, 66 and 66 in
Indian Rupees respectively. These prices are foouhe affordable for students
in the major cities and towns. Keeping in mind #haesudents belonging to the
BPL class or those of the remote villages, theepiscfound to be quite high as
students not only have to purchase these Englighadeks but also textbooks of
various other subjects as well. A comparison of phee of the Old course
textbooks and the new course textbooks showdltleat is a rise in the prices
which may create a burden for students belonginthéolower status in the
society. Lets Enjoy English Coursebook i.e, the Otairse textbook cost Sixty-
four in Indian Rupees while the prices of Lets nitnglish Literature Reader
and Lets Enjoy English Workbook were both thirtyetn in Indian Rupees.
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Those prices were found to be much affordable gyfopriate for students
across the state when the economic condition ofntlagority is taken into

consideration.

4.2.0. Academic Aspects of the three English Textbks Prescribed for

Class X by Mizoram Board of School Education:

The investigator in this section, analyses and uatabk the three
prescribed textbooks separately under the follovaatggories; the content, the
different literary genres present, the grammaiteahs and the various activities

and exercises.

4.2.1 Content:

Essential English Coursebook: The Essential En@lishsebook contains
eight short stories and six short poems which arerally found to be realistic
and likely to appeal to the learners The contetthéCoursebook is found to be
avoiding the presentation of negative racial, caltand sexual stereotypes.

Each lesson is having a warm up or an introducpasagraph at the
beginning which is found to be serving the purpoksmoothly introducing the
particular topic. Furthermore, these warm up paplgs motivate the learners

and give them a purpose to read thus, trying tonpte meaningful tasks. It has
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been found that these warm up paragraphs at thereg of each topic do
prove to be a great source in inspiring and mangathe students to learn their
lessons.

The stories are followed by exercises and actwitighich aims at
promoting and developing the four language skilfs Reading, listening,
speaking and writing. Activities and exercises &arh and improve the
Vocabulary, Spelling, Grammatical items, Writingstening and Speaking are
emphasised. However, the poems are not followedsuogh activities and
exercise but by some questions which helps in apgineg the poems.

Accounts of brave and heroic children, the unitalidg with the need to
protect the natural environment, the remarkabbeysof sportsmen, and the
beautiful poems all in a way, contribute to therm@ag of not only the English
language but to the learning of morals and deveégnof the personality of
students as a whole. This helps them understandhjmceciate others and the
environment around them which in turn proves vesgful in their everyday
lives.

One defect which comes to mind is the absence ob Mdiories as well as
Mizo Authors (except for the first unit David’ Stgrwith which the students
could have identified themselves and feel moreoaé with the topics. Thus,
though the content matter mostly meet the studesgsls, it sometimes needs to

be adapted and supplemented for the local context.
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It has been found that the subject matter as aenisopresented in an
organised manner and that the content containdifeassues that motivates

the learners in their everyday life

Essential English Literature Reader: The LiteralReader is a thin book
which contains Seven short stories including aaregting science-based short
play by Dilip M. Salwi and two poems. Interestingnks of great writers like
William Shakespeare, Hellen Keller, Saki, Arthum@a Doyle etc are provided
in this textbook. Unlike the Coursebook, the Litara Reader does not contain
many exercises and activities intended to imprineedifferent skills as seen in
the Coursebook. However, the exercises and aedvitiat follow the lessons
and poems are mostly meant to develop an app@tifdr literature and to

help students comprehend the given stories and foem

Essential English Workbook: The Essential Englisbrkidook contains
eight different worksheets focussing on grammarcabolary and writing
practices. It has been found that there are nogprioproductory paragraphs as
in the Coursebook and the Literature reader whaih areate problems to the
students. Grammatical units and exercises are dnted without proper
definition and description. This shows a lack ofemexsing the previous

knowledge that students have already acquired.
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4.2.2 Different Literary Genres:

A literary genre is a category of literary compigsit which may be
determined by literary technique, tone, contentewen length in the case of
fiction. To understand and have an appreciatiorihef beauty of literature,

students need to be acquainted with the differsraly genres in literature.

Essential English Coursebook: It has been found tha Essential
English Coursebook contains eight short storiesludweg biographical,
environmental and adventure stories such as:

1) David’s story

i) Don’t Die Graham! Don’t Die

lii) Wangari Maathai

Iv) The Lap of Honour

v) A Face on the Walll

vi) Two Gentleman of Verona

vii) The Day of an American Journalist in 2889

viii) Adventures in Antartica

The Coursebook also contains Six poems which lafetand to be age
appropriate in terms of the interest levels of stid of Class X. The poems

included in the course are as follows:
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1) The Brook by Alfred Tennyson (English poet)
i) The Poplar field by William Cowper (American)
lii) Be the Best by Douglas Malloch(American)

Iv) The Hero by Rabindranath Tagore(Indian)

v) Money-madness by D.H. Lawrence(English)

vi) Written in the Fields by John Keats.(English)

As seen in the brackets, these poems are wriftean rnixed nationality
of poets which have the advantage of introducingestts not only to English
literature but to World Literature, thereby devetapan appreciation of poetry.

Though there is presence of wonderful short stoaed delightful
poems, lack of drama or short plays which can @urtrelp in the development

and an appreciation of literature is evident frov@ Coursebook.

Essential English Literature Reader: The Esseriiaglish Literature
Reader contains two poems viz: The Louse and theghito by Vikram Seth
and The Land of Beyond by Robert Service respdgti&even short stories to
acquaint the students in developing their readimy @mprehension skills are
also included in the Literature Reader textbooleskhare :

1) The Merchant of Venice by William Shakespeare
i) The Story of My Life by Helen Keller

lii) The Paper Plague by Ero Tolvanen
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Iv) The Corener Shop by Lady Cynthia Mary Evelyrgaish
v) The Stalled Ox by H.H. Murro (Saki)
vi) Science is My Best Friend by Dilip M. Salwi

vii) The Adventure of the Three Students by Artaman Doyle

Among these short stories, there are two adaptedtsaaf the famous
William Shakespeare and Arthur Conan Doyle. To &mldhe variety of the
literary genre, the Literature Reader introducee plays for the students —
Science is My best friend and The Adventure of Theee Students . Students
are also introduced to the blank verse style oftrgoeomposition in this
textbook. The elements of satire, motivating bipgreal accounts and
attractive plots are found to be quite appropriateclass X students. On the
other hand, as it was in the case of the CoursebookMizo story or Mizo
writer make a contribution in the writing of thigtérature Reader which is

found to be a drawback of the Literature Reader.

Essential English Workbook: The Essential Engiébrkbook, from the
name itself does not put much emphasis in the ilegrand introduction of
different forms of genres in literature. It actsaasupplement to continue the
exercise and activities in the coursebook, thenefmwiding opportunities to

learn the grammatical items as well as the vocapwad writing skills. It is
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filled with a number of worksheet in which studeats expected to exercise the

different grammatical structures, vocabulary andimg activities.

4.2.3 Gramma:

Grammar, according to the Pocket Oxford Englishtibimary is , “The
whole structure of a language, including the ruies the ways words are
formed and their relationship to each other in atesgce.” According to Dr.
Sweet as cited in Govil (2006), grammar is “thecpcal analysis of a
language.” It deals with the various laws and frammd of a particular
language and helps one to be aware of the natutleedinguage. It has been
found that the grammatical items introduced arenoto be interesting along
with the examples given. The grammatical itemsoohiiced in the prescribed

books are as under:

Essential English Coursebook: The Essential Emdlisursebook provides
ample room and opportunity for the learning of Gnaan after every story in

the lesson.

The following table shows the grammatical itemg&rdduced in every

lesson in the Coursebook.
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Table 4.2.3.01

Grammatical items present in the Coursebook

UNIT

GRAMMAR

1. David’s Story

Simple tenses

Continuous tenses

2. Don’tDie,Graham! Dont

Die!

Perfect tenses

Perfect Continuous tenses

3. Wangari Maathai

Active and Passive Voice
Subject-verb concord

Non-finite verb forms

4. The Lap of Honour

Types of sentences

Connectors

5. A Face on the Wall

Types of phrases and clauses

6. Two gentlemen of Verona

Reported Speech
Comparisons

Prepositions

7. The Day of an American

Journalist in 2889

Nominalisation

Determiners

Pronouns

8. Adventures in Antarctica

Modals

Punctuation

Word order in sentence
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These grammatical items in the Coursebook are niegoand further

studied in the Workbook.

The grammatical skill that the first lesson in beurse book tries to impart
Is the Tense- Simple Present, Simple Past and 8ifyiure. This is found to
be suitable and appropriate because when learténge, one has to start from
the basic form of the tense in order to fully urstiend the other tenses. The
Simple Present Tense is the base form of a verbtteatdis introduced in the
first lesson. This follows the maxim of learningfrem simple to complex as
the grammar instruction starts with an easier igtanting from the basic. This
item is followed in the first unit of the workboak which more examples and
exercises are given. It has been found that stadam@ here introduced to a
rather indepth study of the different forms of &nsvith simple illustrations
that helps the students in a better understanditigeomeaning of the different

forms of tenses.

It was found that the deductive method is usqar@senting and introducing
these grammatical items. After defining what a ¢emgans, example sentences

to guide students are given which is then followgdhe exercises.

On the other hand, it was found that though theligg of the Simple tense
Is found to be appropriate in teaching the Tensmavéver, there is absence of
the introduction of the parts of speech, especitll verb which carries the
main tense of a sentence. Students must have tetdragarts of speech in the
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previous classes in Class VIII or Class IX, butrtieno mentioning of such in

the coursebook. Thus, it was found that the Cowslelneglecgted the previous
knowledge of the students that it first introdudkd learning of the tense in a
straightforward manner. One example which can eragbroblem can be cited
from Unit 1 in page 8. The question asks studemt§lltin the blanks with

present tense. The second question poses a problem.
“The police pilot vehicle....... (be) in front.”

The clue given inside the bracket in the abovetioead exercise suggests
that an appropriate answer from the different foohshe verb-to-be must be
used to fill up the blank. Though students mighvehalready learned the
different kinds of verbs in their"8or 9" standards, there is no repetition or
revision exercise of the different kinds of verhstheir class X textbooks. So,
students could face problems as there seemed o b@om for revision of the

previous knowledge .
The second lesson as seen in the table introcitiedsants to the :
1) Perfect tense in its three forms-
present perfect, past perfect and future perédds
i) Perfect Continuous tense in its three forms-

present perfect continuous, past perfect continuamsl future perfect

continuous tenses.
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It has been found that the presentation and intiaah of each grammatical
item is appropriate and easy to comprehend foisthdents as these items are

described and defined with simple example sentefocdle students.

Example of how these grammatical items are destrith examples from the

text.

Table 4.2.3.02

Example of grammatical items from textbook

PRESENT CONTINUOUS TENSES: PRESENT PERFECT CONTINWSO,
PAST CONTINUOUS AND FUTURE CONTINUOUS

Present perfect continuous tense

Present Perfect Continuous tense is used for aonatiat began at some time
in the past and is still continuing.

Example: They have been going to the same schothépast eight years.

The form of the present perfect continuous tengeais/have+been+verb+-ing

As shown in the table, students are provided wtite formula of the
particular tense that is introduced. This is ofagjrienportance as students can
now apply the formula in their attempts to solvhestexercises regarding the

present perfect continuous tense.
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On the other hand, another defect which is ndtn& with the maxim of
simple to complex is that the studying of the “Agmeent of the verb with its
subject” is not introduced before the studyingha tense of any kind. Though
students are given these useful formula, they havee acquainted with the
knowledge of when to use has/have in a sentencendey on the subject of
the sentence. Keeping in mind the majority of stisien Mizoram, a large
number of students who have been studying in theMmnedium schools face

problems in this regard.

The units as seen in the table proceeds to theithgpof the Voice- Active
and Passive, which is followed by the Subject-vashcord and the non-finite
verbs in the third unit. Then unit four introductdse different Types of
sentences into four main categories- assertive emlachtive, interrogative,
imperative and exclamatory with a description faal by examples. To follow
the maxim of learning from simple to complex, itsaalso felt that the types of
sentences be introduced before the learning ol/ttiee as the knowledge of
types of sentences is needed in order to maste¥diee and the Narration-

Direct and Indirect Speech which is introduced mtldix.

It was also found that the introduction of Conpegin Unit four could have
been introduced in Unit one or two as these hawead| been studied by
students in previous Classes and could have beefuluas reminders of

students previous knowledges.
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Unit five introduces students to phrases and elagain with examples.
The definitions of the newly introduced items sednte be insufficient for

students to completely understand the different&den phrases and clauses.

As shown in the table, some parts of speech fikepositions and pronouns
are introduced towards the end of the units in Wnitand Unit seven. Word
order in a sentence, which is thought to be oftgreportance in the learning of
a language is given at the end of the units in Bight. The introduction of all
these and Nominalisation and determiners in unéseand the introduction of
modals, punctuation etc. towards the end of the& lmbearly highlight that the
grammatical rules are not presented in a logicaimaa and in the increasing

order of difficulty.
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Essential EnglishWorklok: The following figure is a representation of

grammatical items found in theorkbook.

Grammatical Items found in Workbook
M Percentage

31.93%

11.48%
5.88A) . 0
Z' 240/"-)0 60/2240/420&0 I/d"ZO/O] 960@52/0

0 7.00%
6-16%; 649" "3 36%.52%

Figure 4.2.3.03Grammatical items found in Workbc

The Workbook covers all the grammatical items coverethenCourseboo
and acts as an indef study into those rules and exercises given in
Coursebook. A drawback found in the workbook ig thaloes not have ar
description or definitions to the grammatical iteimsoduced. Though studer
are expected to be already acquainted with thes in the coursebook, it wi
felt that a short introduction or at least a de¢iom of the exercises must
given. Example sentences to guide the studentsomhg given in som
exercises. Majority of the exercise have no desonpand examples to rend

students of their previous knowledc
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Another defect found here is that no numberingiv&n at the start of the
exercises which makes it a little confusing for tieachers as well as the
learners. Appropriate illustrations in black andtehto match the exercises and
activities are given in some exercises though tlaesenot sufficient enough in

assisting and guiding students to solve all thecses..

The Worksheets are found to be more like a noation of the exercises
and activities given in the Units of the Coursehotkprovides room for
students to revise and be more familiar with tHéedinces in the tense in this
various forms. However, due to limitation of tintese grammatical items
presented are found to be not sufficient for stislemgain adequate knowledge
about the correct pattern and structure of the iBlimganguage. Moreover, as
have been said before, the maxims of teaching dhdod taken into

consideration when introducing grammatical itema textbook.

Essential English Literature Reader: The Litematigader does not provide
special room for the practice of grammatical rudesl exercises in it. It acts
mainly as a material to help students apprecitgealture and assists them more
in the development of listening and reading skilan the grammatical

knowledge.

4.2.4. Activities and Exercises:
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This section deals with the kinds of activitiesdaxercises present in all

the three prescribed textbooks.

Essential English Coursebook: The following tabl®ws the number of

activities and exercises present in the Coursebook.

Table 4.2.4.01

Number of activities and exercises present in tbher§€ebook

SI.No| NAME OF ACTIVITIES AND

EXERCISES IN NO.OF PERCENTAGE
COURSEBOOK ACTIVITY

1. Vocabulary 9 9.68

2. Study skills 6 6.45

3. Grammar 48 51.61

4. Reading 8 8.60

5. Listening and Speaking 12 12.90

6. Writing 10 10.75

TOTAL NO.OF ACTIVITIES 93 100

Analysis of data vide Table 4.3.1.01 shows thangnatical activities

occupy an important place in the coursebook inragrgage of 51.61. The least

52



number of activity found in the Coursebook is tiwdyg skills that consists of

teaching of spellings, phonetics and word stress.

The following table represents the name and nunalbeactivities and

exercises relating to grammar in the coursebook.
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Table 4.2.4.02

Name, number and percentage of activities and esesrcelating to grammar in the Coursebook.

Sl. No | Name of activity relating to grammar No. of actvitf Percentage

1. Tense 46 22.00

2. Voice 10 4.78

3. Suject-verb concord 10 4.78

4. Non-finite forms 13 6.22

5 Types of sentences 11 5.26

6. Connectors 8 3.82

7. Phrases and clauses 31 14.82

8. Speech 11 5.26

9. Comparisons 10 4.78

10. Prepositions 19 9.09

11. Nominalisations 9 4.30

12. Determiners 8 3.82

13. Pronouns 13 6.22

14. Modals 11 5.26

15. Punctuation 1(Paragraph) 0.47

16. Word order in sentence 8 3.82
TOTAL 209
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The following figure is a representation of the hu@mof activities relating

to grammaipresent in the Coursebook in percent

Activity relating to grammar in Coursebook

® Percentage

21.00%

14.16%

8.68%
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Figure 4.2.4.03Activity relating to grammar in the Courseb:

An analysis of the above figure indicates thatvitetis relating to ‘tense
occupies 21% of all the activities and exercisess@nt in the Coursebc,
followed by the activities and exercises relatingpghrases and clauses’ whi
consists of 14.16%.t Ihas been found that ‘punctuation’ is given thast
importance with a percentage of 0.46%. The aotiwiind exercises relating t
voice, subjecirerb concord and comparisioroccupy 4.57% while only 3.65'
is given for the learning of ‘connectorseterminers and word order

sentences.The introduction of activities and exercises relgtto the learnin:
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of some parts of speech is given importance. Acwiand exercise relating to

‘preposition’ occupies 8.68% while ‘pronouns’ oceeg5.94%.

activities relating to study skills in the Courseko

Table 4.2.4.04

Name, number and percentage of study skills irCingrsebook

The following table represents the name, number patentage of

SI.No | Name of study skills No. of skills Percentage

1. Spelling: unscrambling 10 18.52%

2. Spelling: Syllables 15 27.78%

3. Pronunciation: The letter ‘v’ 6 11.11%

4. Pronunciation: Stress 14 25.93%

5. Spelling: Plurals of foreign words 9 16.67%
TOTAL 54 100.00%

An analysis of data vide Table 4.3.1.03 shows tihat learning of

spellings and syllables occupies the largest péraerthe introduction of

learning skills with a percentage of 27.78, followdy the learning of

pronunciation with a percentage of 25.93. It hasnb®und that pronunciation

using the letter ‘u’ occupies only 11.11%.
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The following table is a representation of the naamel number of

activities and exercises relating to the four skif teaching English Language

in the

Coursebook.

Table 4.2.4.05

Number of Activities and Exercises relating to tber skills of teaching

English Language

SI.No Name of Skills No.of Skills Percentage
1. Listening Skills 17 10.55
2. Speaking Skills 37 22.99
3. Reading Skills 97 60.25
4, Writing Skills 10 6.21
TOTAL 161

An analysis of vide data Table 4.2.4.05 showg tnajority of the

activities and exercises in the Coursebook areletion to the development of

Reading Skills with a percentage of 60.25 while l#gest number of activities

and exercises to develop a particular skill is btm be the Writing Skills with

a percentage of 6.21 only.

Essential English Literature Reader. The Esseriiaglish Literature

Reader focuses mainly on the Reading and Speakingtias. Activities under
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“Let’s infer” which are meant to be developing thmeading skills and
comprehension skills of the students can be useatevelop the writing skills
and utilised if needed. The number of reading apéaking skills in the

Literature reader is shown in the following table:

Table 4.2.4.06

Number of Reading and Speaking Activities in theetature reader.

SI. No Name of activities Number of activities
1. Let’s infer (Reading Skills) 45
2. Let's discuss (Speaking Skills) 18

It has been found that these Reading skills amed in the form of texts
like short stories and poetry which are to be reathe classroom while the
speaking skills are founs in the activities to lagried out. With the help of
teachers, students can learn to read and comprehenelarning topics while at
the same time learn to speak the language. Howduerto limitation of time,

these Reading and Speaking skills could not dfeemastered by students.

The two poems- ‘The Louse and the Mosquito’ by ¥ikrSeth and ‘The
land of Beyond’ by Robert Service do not contaig antivity or exercises and

are mainly intended to inculcate reading pleasustudents.
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Essential English Workbook: The following figureosts the percentac

of the differentkinds of activities and exercises in the workb:

Activities and exercises relating to vocabulary in Workbook

M Percentage

14.47%

13.82%

6.58% 6.58%6.58%

6.58%

3.95%
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Figure 4.2.4.07: Ativities and [xercises relating to Vocabulary in t

Workbook.

Analysis of the above figure shows that ‘compoundrds’ occupie:
14.47%, followed by the introduction of ‘collocate with 13.82% and ‘type
of travellers’ with 9.21%. Activities and exerciseslating to —idiomatic
expressions, synonyms, matching words with theifindi®ns, expression
beginning with ‘on’, names of specialists relatedScience and homophor

occupy 3.29% each.
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The table below is a representation of the type raimdber of activities

and exercises relating to writing in the Workbook.

Table 4.2.4.08

Type of activities and exercises relating to Wgtin

SI.No Type of activities and exercises No.of Percentage
relating to Writing activities/exercise
1. Newspaper article 2 14.29
2. Message 1 7.14
3. Narrative essay 1 7.14
4. Note-making 1 7.14
5. Informal and formal invitations 2 14.29
6. Informal and formal letters 2 14.29
7. Writing an article from notes 1 7.14
8. Postcards 1 7.14
9. Summary 1 7.14
10. Describing a place 1 7.14
11. Letter to the editor 1 7.14
TOTAL 14 100

Analysis of vide data table shows that activieesl exercises relating to

newspaper articles, informal and formal writing ovitations and letters
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comprise of 14.29% each while message, narratisayesiot-making, writing
an article from notes, poards, summary writing, describing a place

writing a letter to the editor occupy 7.14% eackha \Workbook

The following figure is a representation of the fn@mof activities an

exercises relating to writing in the Workbc

Activities and exercises relating to Writing in Workbook
M Percentage
14.29% 14.29% 14.29%
J 7.14% 7.14% 7.14% I I 7.14% 7.14% 7.14% 7.14% 7.14%
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Fig. 4.2.4.09: Activites and Exercises relating to Writing in workbc

It has been found that majority of the teachees,G2% thought that tt
activities and exercises in the prescribed textsogkve opportunities fc
students to make use of the new words they havade in class. The figur
below is a represents the percentage of teachecs amd in line with thit

statement.
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4.2.5 Marks carried by each lesson with referencetthe syllabus.

Class X questions are separated into five sectiots which the

weightage of objectives of learning are dividediader:

Knowledge: 30%

Comprehension: 50%

Expression: 20%

It has been noted that Section A ‘Reading’ carti@snarks in which two
unseen passages with a view of comprehension questcluding 2 marks for
word-attack skills such as word formation and infegr meaning which must be

written in 250-350 words in length.

Section B ‘Writing’ carries 15 marks in which studie are expected to
attempt one short composition ( post-card, noticessage, note-making,
poster, reports, invitation, summarization, préeiging etc.) carrying 3 marks
and two long compositions ( article, letter writiressay, diary entry, recoding

information etc.) carrying 6 marks each.

Section C ‘Grammar’ carries 15 marks coveringlal grammatical items

introduced in the Workbook as well as the Coursk&boo

Section D ‘Textbooks’ carry 40 marks in which theu@sebook is found

to carry 26 marks and the Literature reader 14 mark
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It was found that the weightage to difficulty leveldivided as follows:

Easy: 30%

Average: 50%

Difficult: 20%

Thus, the marks carried by the textbooks are fdarizk appropriate with

reference to the syllabus for Class X students.

4.3.0. Fulfilment of Objectives of Teaching Englishhanguage at Secondary

Level:

To improve the language proficiency and literarympetences of
students, it is of great importance that the cant#nan English language
textbook is selected to achieve the objectives a#Hcling the particular
language. According to B.W.Somatkar, the aims atiéng English in India

are as follows:

1)To enable to listen English with proper underdiag

2)To enable to speak English correctly. It meaas pnoducing sounds with the

proper stress and intonation.

3)To enable the students to read English and cdmpreand interpret the text.
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4)To enable the students to write English coryeatid meaningfully, i.e.for
example writing letters, applications, descriptimmd accounts of day to day

events.

5) To enable to acquire knowledge of the elemehEnglish.

6) To enable to develop interest in English.

7) To increase students ability to use planningftohg and editing to improve

their work.

8) To enable students to express themselves cegafimvd imaginatively.

9) To enable students to speak clearly and audhblyays which take account

of their listeners.

10)To enable students to become enthusiastic diettree readers through

contact with challenging and text level knowledge.

4.3.2. To Develop Listening Skills:

One of the main objectives in developing the listgrskills in students is
to enable them to understand the daily conversationEnglish at a normal

speed of time. ie. five syllables a second accgrtbhnThompson and Wyatt.

Essential English Coursebook: The Coursebook, bsdite main text of

the lessons, offers opportunities for students deetbp their listening skills
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through discussions, debates, role-play, askingtopres etc. Each unit has a
reading exercise “ Learn to read” that is in thenrfof a reading composition.
Students are here expected to read the text amekatise given questions based

on their reading.

Unit 1 “ David’s story” is about how a wrong deacisican change and cut
short a promising life. This theme is inter-relatedhe activity given in order
to develop the listening skills of the studentse Tdctivity in Page 13 of the
Coursebook provides a short paragraph in whichestisdare expected to listen
to the teacher who talks about enjoyment of theiedom and the necessity of
discipline. Students are then supposed to form ggoof four. in which a
discussion session is to be carried out. The metlivily that the teacher is

supposed to be narrating to the students is asAfsll

Example from Page 13 of Coursebook: Think about yavn situation in
school and at home. Don’t you enjoy a lot of fre@@dDo you, hoever, feel that
there are some areas where you don’t have freeditawm@ you though of the
reasons why your freedom has to be restrictedRel®ta need for discipline in
some aspects of your life? Is this why your parentgeachers sometimes insists

on being disciplined?

The above example from the text is a portion fribra Listening and

Speaking paragraph which is found to be appropratat too conveys the
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message and the main theme of the text, thus stimglthe need to make the

right decision and the need for restrictions fodsnts.

Unit 2 also provide opportunities in which a teaciweuld talk about an
account of the lives of crocodiles and the thréwgsé creatures impose on
human beings in different countries. Students laea again expected to listen
to the teacher and through their understandingy, #te supposed to answer the

guestion given to them.

This particular activity was also found to be agprate and interesting
for the students as they have just learned a tcaeumt of Peta-Lynn Mann,
who at the age of twelve, saved her friend frontaadile attack when they
were on a boating trip. This link in the story atite activity given for
developing the listening skills of students is fduto be motivating and

interesting for the students.

Unit 3 introduces students to ways of making comgain which the
teacher tells students about the expressions nigrnogled when making
complaints. An illustration in black and white is@shown in through which
students could learn the ways of complaining. Hawvethis is not found to be
of great help in developing the listening skillsstfidents as it has to be read

and seen by the students.
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In Unit 4, the teacher is expected to guide stuglantd role-play
situations as given in the activity. Students caiddelop their listening skills

by listening to their fellow students through theske-plays.

Example: Study the way people ask for informatiartiee telephone.

Receptionist: Good morning, Bharat Airlines. Mayelp you?

Caller: Good Morning. Could you please tell me dliba flights to Kolkatta?

Receptionist: There are two flights daily. One kEmat 8:30 a.m. and the other

Is in the evening at 7 o;clock.

Caller: Thank you very much.

After introducing students to these conversatitims,teacher is expected
to tell students other alternative ways of findimfpormation through others.

Some ways given in the textbook are as follows:

I’'m calling to find out.....

I'd like to ask about......

I’'m calling about....

Could you tell me...please?

I'd like to know, please, if.....
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Unit 5 comes up with the introduction of the ideladebates in the
classroom. It has been found that through an &gtikie debate, students could
learn how to listen and comprehend what otherssaggng and thus try to

respond to their fellow classmates in the debate.

Unit 6, in its Listening and Speaking column, mems$ the education of
children and the Act according to which childrertloé age group of 6-14 years
has the right to elementary education in India.nfeeidents are asked to form
groups to discuss the possible remedies fro cmldrepping out from schools.
Thus, in this way students could easily find ou¢ @olutions through the
discussions. This is found to be appropriate todles question could easily be
understood by the students since the incident intowg in this activity is based
on thi revery day life in schools. Some might havthessed drop outs from

them schools too.

Unit 7 deals with a futuristic story, a world of ctenological
advancements where newspapers are not printed gokiers..The listening
activity included in this unit is too about scierar&l its importance to our lives.
Students are asked to discuss the topic in groygsving them hinst and points

to discuss.

Unit 8 is an adventure story . Thus the Listeniogyvay is also supposed

to be carried out through role-play between theiteaand three students. This
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Is not found to be very appropriate as not all shisl are involved in this

activity.

Essential English Literature Reader: The Literatlemader book do not
provide a separate column for the development sfehing skills. The main
given text seemed to be the only thing that if reladid by the teacher, students
could learn to listen and comprehend the meaning.skparate activity or
exercise is provided to develop this skill. Howeube “ Let’'s discuss” activity
at the end of each lesson except for the two poeomdd be utilised as an
activity to develop the listening skills of studenWWhile discussing the given
points which are related to the text itself, studerould develop their listening

skills by listening to the discussion from the teaxcand their classmates.

Essential English Workbook: The Workbook too, likee Literature
Reader makes no room for the development of Listemskills. It is mainly
focussed only on grammar, vocabulary and writingettgoments. No room is

made to fulfil the objectives of Listening skills particular.

Apart from all these various exercises and ac#igjtino audio-visual

materials are provided along with the textbooks.
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4.3.2. To Develop Speaking Skills:

The skill of speaking follows the skill of listegnOnce students are able
to listen and understand daily simple conversatibay are ready to learn the
skill of speaking accurately at a normal speed. Hugéivities meant for
developing the Speaking skills of students are c¢oetb with the listening
activities in the Coursebook. As seen in the pnevianalysis of the Listening
skills, students in Unit 1 are supposed to listentlie teacher and their
classmates, discussing the given activities in ggoaf four in which each
student has an opportunity to speak up. An exarfipi@ the textbook to

encourage the students to speak up is given ifollosving table:

Activity example from Page 13

The list given below may help you in your discussio

Table 4.3.2.01

Example activity to develop Speaking skill fromtteook

In the context of home In the context of your sdhoo

food dress code/uniform

dress rules of conduct in the classroom
bedtime tests and exams

Watching TV interactions with teachers and seniors
Going out with friends Choice of subjects
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It has been found that these exercises and itagivseem quite
appropriate for students as they are all easy anples topics to be discussed
for those who are not yet fluent with the Englishduage. Students could easily
connect themselves with these activities which $ieighe development of their

speaking skills in the classroom too.

Unit 2 and Unit 5 provide activities in which stude have to organise
debates using given topics in the textbook. Thisls® found to be appropriate
and helpful for students as they could use devbtip their listening skills as
well as their speaking skills through these aaésit However, not all students
could participate in these debates, so it might m®tthat effective for the

students as a whole.

The activity given in unit 3 is found to be suitalfor students as all
students could participate in the activity givetudents are introduced to the
ways of making complaints and are then asked tanspairs and receive

complaints about certain situations like:

1) Someone’s dog is biting everyone

i) The neighbour’s parties are noisy

lii) The painter’s work is very shabby

Iv) The fan in your room is not working

v) The team is not playing well
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vi) A fellow passenger’s suitcase is coming inWegy in a train compartment.

In unit 4, students are expected to have a ceatien with a partner and
play roles asking for information through a phoiié&e conversation topics
given are of interesting topics for students whmslkes it easier for them to
speak up. Certain topics like calling a local bdokes to find out the price of the
new Harry Potter book, a trip to Goa with familgll;mg a movie theatre to find
out tickets availability and calling a school tadiout whether school is closed

due to a bandh.

The activity meant to develop the Listening andestkmg skills in Unit 6
is found to be a little unfamiliar to students espky in Aizawl city. Child
labour is not common in Mizoram as it is in oth&tes. So, though the activity
seems quite appropriate in developing the skillstudents, students might not
be able to relate to such an incident. Besideslesiis are asked to discuss the
possible reasons and remedies for children dropmingf school and are asked
to present their views before the class. This migkeé a lot of time and each
student might not even have the opportunity to emresheir view within the

class period.
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Unit 7 is a lesson on science and technology wiscuite interesting
and familiar to students of class X. Thus the agtigiven in this unit seems

appropriate in developing the speaking skills.

Role-playing in groups of four is again given iretlast unit in Unit 8.
This too is appropriate and motivating for the stutd as the topic of discussion

given could be related to the students. The agtigsias under:

Your school is organising a five day excursion tervphi Hills, about
200 km from your town or city. In groups of fouale-play a briefing session
between the teacher and three students. The teabbeald give instructions
about reporting time, what and how much to caggetof clothing suitable for
the trip and other dos and don’ts. The studentsldhgeek clarifications about
these instructions and also ask questions abonytimgmusic players, cameras,

cell phones and snacks.

Apart from these activities there is a “Learn téery column in which
students are asked to explain and sometimes dismpiss relating to the given
texts. These could also be used in developing pleaksng skills of students

while at the same time can also serve as readimpi@hension for the students.

Essential English Literature Reader. When speakkill is concerned,
the Literature reader, as have mentioned beforaotiinclude a separate space

for the development of speaking skills. Howeveg, thet’'s discuss” activity at
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the end of each lesson could be utilised by theheaand the students to
develop speaking skills. This might create problefmée teacher could not
motivate students to speak up using the topicgsaludsion given which might

not seem to be interesting enough for students.

Workbook: The Workbook do not make room for thealepmet of the
speaking skills of students. No separate activitgxercise is provided in the
workbook to develop and inspire students to spedknglish. It only contains a
number of worksheets in wich students are expettegvise and master the

grammatical items.

4.2.3 To Develop Reading skills:

The Essential English Coursebook: The Coursebook akole can be
used as a reading skill development material. Hawnethere is a “ Learn to
Read” column in which students are asked to angestions based on the
reading of their text. This text could serve asmportant tool to practice silent
reading and loud reading . The teacher could séhecportion to be read and
can ask students to repeat after him/her. In tlag, wtudents could learn the

pronunciation, stress and intonation at the same tinder the teacher’s guide.

Essential English Literature reader: The LiteraReader too could be of

great assistance in the development of readinbakibng students. The text in

74



each unit and the poems could serve as materigpgaictice reading. Silent

reading and loud reading could both be practiceutnt these texts and poems.

Essential English Workbook: The workbook again pfes no separate
task or activity to develop the reading skills afdents. However, it was found
that the activities and exercises could be usqudotise Reading skills as and

when necessary.

4.3.4. To Develop Writing Skills: The skill of writing aims at enabling

students to express themselves clearly and logicall

Essential English Coursebook: To develop the wyishkills of students,
the Coursebook includes a number of writing acésitafter each unit in the

book.

Unit 1 David’s story introduces students to thetwg practice of a Poster.
The exercise begins with a short introduction aaedessary information of the
given topic which is found to be a good guidelinethe students. It was found
that the topic given to undertake is also appropres it is in line with the
theme of the lesson. Students are asked to givedbeer an appropriate title,
and to mention the venue, date and time of theteW¥&en a list of useful tips to

guide the students is given as follows:

o Create awareness to inform and educate the puliatdhis issue

e Provide clear dos and don’ts
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e Have slogans which are catchy and easily drawtaiten

¢ Indicate the name of the organization/ individuattis issuing the
notice

e Have attractively laid-out-text- you may use colamd drawings to

embellish it.

Unit 2 includes writing of an article in about 1200 words with the title “
Ways to prevent animal attack” for a school magazifhis is found to be
interesting and appropriate for students to heldeweloping ther riting skills.
Unit 3 includes writing of a formal letter of conaght giving guidelines and
providing a format of a formal letter. Unit 4 indies recoding information in
which an account of playing hockey and a famougarl®hyan Chand is given
with an illustration. Unit 5 introduces the writirgf a personal letter and the
writing of a report. Unit 6 includes writing a dyaentry which makes use of the
text and the story behind it.. Unit 7 includes pu@pg a notice. Unit 8 includes

the writing of a descriptive essay and making notes

Essential English Literature reader: The Literatleader does not provide
room for developing writing skills in particular.odever, some questions from
the “ Let's infer” section may be used to developting skills. For example
Question number 5 of Unit 1 gives some hints ark® @ write a character
sketch of oneof the characters in the story i.eti®oThe main objectives of

teaching writing skills is almost completely igndrm the Literature Reader as
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there is no room for students to express themseaivesiting and there is lack

of sufficient writing exercises.

Essential English Workbook: The Workbook containsrksheets which

included the practice of writing:

e Newspaper article
e Message
e Narrative essay

¢ Note-making

Informal and formal invitations
Informal and formal letters

Writing an article from notes

e Postcard writing
e Summary writing

e Describing a place and

e Writing a letter to an editor.

The writing exercises provided in the Workbook sedno be appropriate

and suitable for Class X students. A good guidehtth simple illustrations and

important formats of writing particular topics aj@en in each worksheet.

It was found that these writing activities faciléathe use of grammatical

items which have already been studied by studantsavious classes. Students
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could also make use of the new vocabularies lednoaa the glossary sections,
the idioms and phrases etc. Students could alsce mak of the tenses in

performing these writing activities.

However, due to limitation of time, all the exeessand activities meant to
develop the four skills of language- listening, ageg, reading and writing
might not be thoroughly learned within the four lwadf the school under the

short scheduled everyday routine.

4.4.0. Perception of High School teachers on Endiistextbooks

prescribed for Class X by Mizoram Board of School Hucation:

Perception of High School teachers on Englishbimoks prescribed for
Class X by Mizoram Board of School Education waaleated in terms of the
perception of these teachers in relation to Plysind Academic Aspects and

the Objectives of teaching English at Secondargllev

4.4.1 Perception of teachers on Physical aspects Bhglish textbooks

prescribed for Class X by Mizoram board of School Bucation:
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Table No. 4.4.1.01

Perception of teachers on Physical aspects of &mtgxtbooks prescribed for Class X by

Mizoram Board of School Education

SI.LNo | Physical Aspects High School Teachers N=40

Govt. H/S| Private H/S| Deficit H/S

Teachers N= Teachers N=11 | Teachers N=9

20
Yes No Yes No Yes No
1. Designs of the textbogkl6 4 8 3 7 2

covers are appealing@80) (20) | (72.73) | (27.27) | (77.78) | (22.22)

enough
2. Paper quality i$20 11 9
appropriate (100) (100) (100)
3. Printing quality is good 20 10 1 9
enough (100) (90.90) | (9.10) | (100)
4. Fonts are appropriate 20 11 9
(100) (100) (100)
5. Bindings of textbooks18 2 10 1 9

are good enough far(90) (10) ](90.90) | (9.10) | (100)

students
0. Prices of the textbooksl6 4 9 2 6 3
are affordable (80) (20) | (81.81) | (18.19) | (66.67) | (33.33)

(Figuresin parenthesis denotes percentages.)
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It is found vide Table 4.4.1.01 that 80% of teashiztom Government
schools are of the opinion that the designs otekeébook covers are appealing
enough while 20% says that the textbook coversnateappealing enough.
72.73% of teachers belonging to private High Scha@wld 77.78% of teachers
belonging to Deficit High Schools are in line witlhhe majority of the
Government High school teachers opinions. On theerohand, 27.27% of
Private High Schools teachers and 22.22% of Deffiaih school teachers are
of the opinion that the textbook cover designs rawe appealing enough for
Class X students.

All teachers are of the opinion that the qualitytioé paper used in the

textbooks is appropriate and of a good quality.

All teachers from the Government run high schoald ®eficit High
Schools are of the opinion that the printing qyabt the textbooks is good
enough. Another 90.90% of Private school teachexsraline with this view

while 9.10% of teachers from private schools doagree to this view point.

All teachers are of the opinion that the fonts usetyping the textbooks

are appropriate for Class X students.

It has also been found that majority of all theasdhteachers i.e. 90%,

90.90% and 100% of Government, Private and Defigh school teachers
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respectively are of the opinion that the bindindstle textbooks are good

enough for students.

As many as 80%, 81.81% and 66.67% of teachers finenGovernment
high schools, private high schools and deficit heghools are of the opinion

that the prices of the textbooks are affordablestadents in Mizoram.

4.4.2. Perception of High School teachers towardbeé Academic Aspects of
English Textbooks prescribed for Class X by MizoramBoard of School
Education: This section highlighted the perception of High sahteachers
towards certain Academic aspects of English textbolike subject matter,

contents, illustrations in the textbooks etc.
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Table 4.4.2.01
Perception of High School Teachers on the Académspects of English

Textbooks prescribed for Class X by Mizoram Boar&chool Education

SI.No Academic Aspects High School Teachers N=40
Govt. H/S Private H/S Deficit H/S
Teachers Teachers N=11 Teachers N=9
N=20
Yes No Yes No Yes No
1. Subject matter is 12 8 5 6 5 4

presented in an (60) | (40) | (45.45) | (54.55) | (55.56) | (44.44)

organised manner

2. Content contains reals 18 2 10 1 8 1
life issues that (90) | (10) | (90.90) | (9.10) | (88.89) | (11.11)

motivates learners

3. Content meets students’ 15 5 8 3 8 1
needs and canbe | (75) | (25) | (72.73) | (27.27) | (88.89) | (11.11)

adapted for the purpos

[¢)

4. Content matter 14 6 9 2 6 3
represents a variety ot (70) | (30) | (81.81) | (18.19) | (66.67) | (33.33)

literary genres

5. Lessons are interesting 12 8 6 5 7 2

(60) | (40) | (54.55) | (45.45)| (77.78) | (22.22)

0. lllustrations are varied 9 11 3 8 4 5

and attractive (45) | (55) | (27.27) | (72.73) | (44.44) | (55.56)

(Figuresin parenthesis denote percentage)
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It is found data vide Table 4..4.2.01 that

a) 60% of Government high school teachers and %6 &6Deficit school
teachers are of the opinion that the subject nsa#er presented in an organised
manner while majority of the Private school teashee 54.55% are of the

opinion that the subject matters are not preseantad organised manner.

b) As many as 90% of Government high school andapeihigh school
teachers and 88.89% of deficit high school teachsrsof the opinion that the

contents contain real life issues that motivatasiers in their learning.

C) 75%, 72.73% and 88.89% of teachers from the Gowvent, Private
and deficit high schools are of the opinion that tdontents of the textbooks

meets students’ needs in the teaching learningepsoc

d) 70% of Government high school teachers are @fdginion that the
content matters represent a variety of literaryrgenvhile 81.81% and 66.67%
of Private and Deficit high school teachers respelst are in line with this
view. Another 30%, 18.19% and 33.33% of teacheosnfthe Government,

Private and Deficit schools respectively do noeago this view point.

e) 60%, 54.55% and 77.78% of teachers from GovemnPrivate and
Deficit schools respectively are of t he opinioattthe lessons in the textbooks

are interesting ans suitable for Class X students.
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f) 55%, 72.73% and 55.56% of teachers from GovemtmPrivate and
Deficit schools respectively are of the opiniontttige illustrations are not

varied and attractive enough for students.
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Table 4.4.2.02
Perception of High School teachers on Grammar gligim Textbooks prescribed for Class X by

Mizoram Board of School Education

SILNo | Grammar High School Teachers N=40
Govt. H/S| Private H/S| Deficit H/S
Teachers N=20 | Teachers N=11 Teachers N=9
Yes No Yes No Yes No
1. Students face difficulties15 5 9 2 7 2
in Grammar (75) (25) (81.81) | (18.19) | (77.78) | (22.22)
(If “yes” choose from
the following)
I. Grammar rules are not8 5 7
presented in an(53.33) (55.56) (100)
increasing order  of
difficulty
. Exercises and activities7 4 5
do not facilitate the usp(46.67) (44.44) (71.46)
of grammar rules
iii. Exercises are notS 3 3
appropriate for Class X| (33.33) (33.33) (42.86)
iv. Limitation of time 7 5 6
(46.67) (55.56) (85.71)

(Figuresin parenthesis denote per centage)

The above table shows that -
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a) 75% of Government school teachers, 81.81% offwiteachers and
77.78% of Deficit school teachers are of the opirtlwat students face problems
in learning grammar in the classrooms. 8 out otédthers from Government
high schools believed that the grammar rules atgresented in an increasing
order of difficulty while 5 out of 11 teachers frddnivate schools and 7 out of 9

teachers from Deficit schools are in line with this

b) 7 out of 20 Government teachers, 4 out of 1¢aeiteachers and 5 out
of 9 Deficit teachers are of the opinion that el®s and activities do not

facilitate the use of grammar rules.

c) 5 Government teachers and 3 each from Privadeleeficit teachers

are of the opinion that the exercise are not apptpto learn grammar.

d) 7 Government teachers, 5 Private teachers a&diét teachers are of
the opinion that there is limitation of time to ieaall the grammatical items

presented in the textbooks.
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Table 4.4.2.03
Perception of High School teachers on Activitied arercises in English Textbooks prescribed for

Class X by Mizoram Board of School Education

SI.No | Activities and exercises High School Teaclird0

Govt. H/S| Private H/S| Deficit H/S

Teachers N=20| Teachers N=11 Teachers N=9

Yes No Yes No Yes No

1. There is limitation of time 12 8 10 1 7 2
to complete activities and(60) (40) (90.90) | (9.10) (77.78) | (22.22)

exercises

2. There are opportunities tdl5 5 6 5 5 4
make use of new words(75) (25) (54.55) | (45.45) | (55.56) | (44.44)
learned by students in

activities and exercises

3. There are rooms to makd9 1 6 5 7 2
use of grammatical rulgs(95) (5) (54.55) | (45.45) | (77.78) | (22.22)

learned in class

4, Students face problems (iri2 8 7 4 4 5
solving activities anqg (60) (40) (63.64) | (36.36) | (44.44) | (55.56)

exercises.

5. Example sentences gré7 3 5 6 6 3
useful for students in(85) (15) (45.45) | (54.55) | (66.67) | (33.33)

working out the exercises

(Figuresin parenthesis denote per centage)
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Analysis of vide data table 4.4.2.03 shows that:

60%, 90.90% and 77.78% of teachers from goverhnmivate and
deficit schools respectively have the opinion tiintre is limitation of time to

complete activities and exercises within schoolreou

75%, 54% and 55% of teachers from government, f@rieend deficit
schools respectively have the opinion that theeeogportunities to make use of

new words learned by students in activities andacses

95%, 54.55% and 77.78% of teachers from governmemate and
deficit schools respectively have the opinion tihare are rooms to make use

of grammatical rules learned in class.

60% of Government teachers and 63.64% of Privadehtrs have the
opinion that students face problems in solving vacs and
exercises.However, majority of the deficit teacher$5.56% have the opinion

that students do not face problems.

85% of Government teachers are of the opinion éxaimple sentences
are useful for students in working out the exexiséiile only 44.45% of
private teachers agree to this. The other 54.55%righte teachers are of the
opinion that the example sentences are not us@fulthe other hand, it was
found that 66.67% of deficit school teachers areth& opinion that these

example sentences are quite useful in workinglaiekercises.

88



4.4.3. Perception of High School teachers on Objeets of Teaching

English at Secondary level:

Table 4.4.3.01

by Mizoram Board of school Education.

Perception of High School teachers on Listenindl$Skn English Textbooks prescribed for Class X

Sl.No Listening Skills High School Teachers N=40
Govt. H/S Teachers Private H/S TeachersDeficit H/S Teachers
N=20 N=11 N=9
Yes No Yes No Yes No
1. Textbooks provide ample8 12 5 6 3 6
room for development of (40) (60) (45.45) (54.55) (33.33) (66.67)
Listening Skills
Reasons of teachers for opting “No” are shown below
[ There is lack of listening 8 1 3
activity (66.67) (16.67) (50)
ii Lack of clear instructions 4 2 4
(33.33) (33.33) (66.67)
iii Listening activities and 5 1 4
exercises are not goqd (41.67) (16.67) (66.67)
enough
iv Lack of time 6 5 6
(50)
% Lack of appropriate audig- 6 4 4
visual aids (50) (66.67) (66.67)
Vi Short dialogues and daily 5 3 3
life situations are not (41.67) (50) (50)
included

(Figuresin parenthesis denote percentage)
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An analysis of the above table, Table 4.4.3.01 shdwat 60%
Government teachers, 54.55% Private teachers aid %6of deficit teachers
are of the opinion that the textbooks do not prevample room for the
development of Listening skills. Some common profdeaccording to the
teachers are lack of listening activity, lack adar instructions , listening
activities and exercises are not good enough , dddkme, lack of appropriate
audio-visual aids, and short dialogues and dafitydituations are not included

in the texts.
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Table 4.4.3.02
Perception of High School teachers on Speakintlsski English Textbooks prescribed for

Class X by Mizoram Board of School Education

SI.LNo | Speaking skills High School Teachers N=40

Govt. H/S| Private H/S| Deficit H/S

Teachers N=20 | Teachers N=11 Teachers N=9

Yes No Yes No Yes No

1. Textbooks help in5 15 2 9 2 7
developing speaking(25) | (75) (18.18) | (81.82) | (22.22) | (77.78)

skills

Reasins for opting

“NO”
i Lack of speaking 9 4 7
activities (60) (44.44) (100)
ii Lack of time 8 6 7
(53.33) (66.67) (100)
iii Lack of opportunity to 7 6 5
speak up (46.67) (66.67) (71.49)
v Exercise and activities 6 3 5
are not good enough (40) (33.33) (71.49)

to develop speaking

skills

(Figuresin parenthesis denote percentage)
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Analysis of vide data table 4.4.3.02 shows that:

75% of Government teachers, 81.82% of Private hiac and
77.78% of Deficit teachers agree to the point tieatbooks do not help in
developing speaking skills. Out of the 15 Governiteachers who opted “No”
9 of them are further opting for the first poinven in the questionnaire which
Is that there is lack of speaking activities in thetbooks. 4 Private teachers and

7 Deficit teachers are too opting for this point.

Government teachers, 6 Private teachers and 7 iDefachers are of the

opinion that there is lack of time to practise Jeg Skills in the classrooms.

7 Government teachers, 6 Private teachers andiéitdefchers are of
the opinion that there is lack of opportunity fdudents to speak up in the

classrooms.

6 Government teachers, 3 Private teachers and siDefachers are of
the opinion that exercises and activities are nobddgenough to develop

speaking skills.
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Table 4.4.3.03

Perception of High School Teachers on Readingsskil English

Textbooks prescribed for Class X by Mizoram Boar&chool Education

SI.No | Reading skills High School Teachers N=40
Gouvt. H/S| Private H/S Deficit H/S
Teachers N=20| Teachers N=11| Teachers N=9
Yes No Yes No Yes No
1. Textbooks help6 5 6 5 7 2
in developing the (54.55)| (45.45)| (54.55)| (45.45)| (77.78)| (22.22)

reading skills

(Figuresin parenthesis denote percentage)

An analysis of the table shows that 54.55% of dbthGovernment and

private teachers are of the opinion that textbdadp in developing the reading

skills while 45.45% of the Government and privaadhers are not in line with

this. 77.78% of deficit teachers are of the opinibat the textbooks help in

developing the reading skills while 22.22% are agtain in line with the

statement. Some of the major problems opted akedbieading activities, lack

of time, uninteresting stories and activities anel difficulties of understanding

the words given in the textbooks.
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Table 4.4.3.04

Perception of High School teachers on Writing ISkih English Textbooks

prescribed for Class X by Mizoram Board of Schodli€ation

SI.No | Physical Aspects High School Teachers N=40
Govt. H/S| Private H/S Deficit H/S
Teachers | Teachers N=11| Teachers N=9
N=20
Yes | No | Yes No Yes No
1. Textbooks help in12 8 4 7 6 3
developing writing (60) | (40) | (36.37)| (63.63)| (66.67)| (33.33)
skills

(Figuresin parenthesis denote percentage)

Analysis of the above table shows that 60% of Govemnt teachers and

66.67% of deficit teachers are in line with thetestgent that textbooks help in

developing the writing skills while 63.63% of Prieateachers are of the

opinion that textbooks are not sufficient enougld@veloping the writing skills

of students. Among those 8 government teachers;d@terteachers and 3 deficit
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teachers who do not think that the textbooks affecgnt enough in developing
the writing skills, problems like lack of activigdo develop writing skills, lack

of time, lack of interesting and motivational top&re common problems.
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CHAPTER YV

FINDINGSAND CONCLUSION, RECOMMENDATIONSAND

SUGGESTIONS

5.1.0. Findings and conclusionsin relation to the Physical aspects of English

textbooks prescribed for Class X by Mizoram Board of School Education.

e The textbook cover designs were not attractive ghdior an English
textbook, looking more like a Mathematics book wille geometrical

shapes, the designs were not informative and atteaenough.

e Though the paper used for the cover was not ob#st quality, it was
found that the quality of paper used is appropfatetudents of Class X.
Though they are not hard back covers, the lamin&i@at cover was
found to be able to repel water which could proteetpages from tearing

easily and damage by water.

e The printing quality of the three prescribed textk® was clear and no

spelling mistake was found in them.
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The presence of different fonts sizes and typeson@ page made the

textbooks appear messy and unorganised.

The font used to write the number of the lessothattop left corner is
found to be rather childish and not formal enough & textbook.
However, the fonts used in writing the majoritytbé texts was found to
be appropriate and are commonly used which isy@with the “ Guiding

principles for printing textbooks.”

The “Table of detailed contents” given at the idtrotory pages vi and

vii in the Coursebook was found to be inappropras®ne had to turn the

book over to read the columns presented in thecaérhanner.

The headings of exercises and activities were neénga proper

numbering system mainly in the Essential Englisbr€ebook.

The pictures and illustrations appeared dull ay there only printed in

black and white.
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e The layout as a whole was found to be appropriate for the use of
the American style in not making any indent atstat of the paragraphs

at each unit.

e The bindings of the three textbooks were foundaqbite good and were
expected to last the whole session. It was alsaddbhat the textbooks

could be carried around with ease as they werbemty.

e The prices of the textbooks were found to be a#bte for students in
the major cities and towns. However, keeping indnihose students
belonging to the BPL class or those of the remdtages, it was feared
that the price might create problem as student®nigthave to purchase

the English textbooks but also textbooks of othdjects as well.

e The marks carried by each lesson is appropriatenwbgerring to the

syllabus.
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5.2.0 Findings on the Academic aspects of English textbooks prescribed for

Class X by Mizoram Board of School Education.

e The content of the Coursebook was found to avoedgntation of

negative racial, cultural and sexual stereotypes.

e The warm up paragraphs at the beginning of eadh tophe Essential
English Coursebook and Essential English LiteraReader do prove to
be a great source in inspiring and motivating thkdents to learn their

lessons.

e There was lack of Mizo stories as well as Mizo lfars (except for the
first unit David’ Story) with which the students wd have identified

themselves and feel more at home with the topics.

e It was found that the subject matter as a whole pr@sented in an
organised manner and that the content containedifeeassues that

motivate the learners in their everyday life.

e There were no proper introductory paragraphs aswvas in the

Coursebook and the Literature reader which cantengablems to the
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students. Grammatical units and exercises wereodated without
proper definition and description showing a lack etercising the

previous knowledge that students have already eadjui

Though there were presence of wonderful shortesoand delightful
poems , lack of drama or short play which canhirthelp in the
development and an appreciation of literature isdeawt from the

Coursebook.

The grammatical items introduced were found to rfieresting along

with the examples given.

The Essential English Coursebook provided amplenraad opportunity
for the learning of Grammar after every story ire thesson. The
grammatical items in the Coursebook were reworked farther studied

in the Workbook.

The deductive method was used in presenting amodunting these

grammatical items.
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The presentation and introduction of each grammktitem was
appropriate and easy to comprehend for the studentbe items were

described and defined with simple example sentefocdle students.

Grammar rules were not presented in an increasoigy of difficulty.

The workbook covered all the grammatical items cegein the
Coursebook and acted as an indepth study into thibss and exercises

given in the Coursebook.

A drawback found in the workbook was that it didt f@ave proper

description or definitions to the grammatical itemsoduced.

Majority of the exercise have no description andmeples to remind

students of their previous knowledges.

lllustrations were not sufficient enough in assigtand guiding students

to solve all the exercises..
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Grammatical items presented were not sufficient durdents to gain
adequate knowledge about the correct pattern anctsite of the English

language.

Essential English Literature Reader did not prowsgdecial room for the

practice of grammatical rules and exercises in it.

Grammatical activities occupied an important platgehe Coursebook

with a percentage of 51.61.

The least number of activity found in the Esseniaflish Coursebook
was the study skills that consisted of teachingpéllings, phonetics ,

word stress and plurals of foreign words.

Among the grammatical activities and exerciseswés found that
exercises on the “Tense” have the largest numbeexefcise in the
Essential English Coursebook that counts to 46umlbyer while there is

only a paragraph to learn punctuation.
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e Regarding the number of activities and exerciserethvas no uniformity

in the way the items were presented.

5.3.0 Findings on Fulfilment of Objectives of Teaching English L anguage at

Secondary Levd:

e Essential English Literature Reader and the Esdeitiglish Workbook

did not provide a separate column for the developrotlistening skills.

e Listening and speaking skills were combined in Essential English

Coursebook

e Reading skill development occupied an importantcg@land have a
percentage of 60.24 in activities and exerciseth@ Essential English

Coursebook.

e Essential English Coursebook and Essential Endlitrature Reader

were good enough to develop reading skills.

e The prescribed textbooks for Class X by the Mizofaoard of school

Education were useful in developing the writinglski
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5.4.0. Findingson Perception of Teachers towards English textbooks
prescribed for Class X by Mizoram Board of School Education: This

heading is sub-divided into the following points:

5.4.1 Perception of English teacherson the Physical aspects of English

textbooks prescribed for Class X by Mizoram Board of School Education.

e Majority of the teachers (77.50%) were of the opmithat the textbook
cover designs were appealing for Class X studeridew23% of the
teachers thought that they were not appealing dndag an English

textbook.

e All the teachers i.e 100% of the teachers were aitlo the view point

that the paper quality used in the prescribed to#b is good enough for

the students.

e Majority of the teachers (97%) were of the opinittvat the printing

guality of the textbooks was good enough.
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e All teachers were of the opinion that the fontsdusethe textbooks were

appropriate.

e As many as 92.50% of the teachers found thabith#ings of the books

were good enough.

e Among the teachers, 75.00% were of the opinioh tina prices of the

textbooks were affordable for students.

5.4.2 Perception of English teachers on the Academic aspects of English

textbooks prescribed for Class X by Mizoram Board of School Education.

e As many as 60% and 55.56% of teachers from Gowvembniigh
Schools and Deficit High Schools respectively wefaéhe opinion that
the subject matter was presented in an organisadenavhile in the case

of Private teachers it was 45.45%.

¢ As many as 90.00% of the teachers found that theenb matters contain
real-life situations that motivates the learnershtive critical thinking

about their environments.
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Majority of the teachers 77.50% thought that theteot matter met the

student’s felt needs for learning English.

Only 27.50% of the teachers were of the opiniat the content matters

did not represent a variety of literary genre.

Majority of the teachers found that the lessonsewateresting enough

for Class X students.

As many as 55%, 72.73% and 55.56% of teachers @owernment High
Schools, Private High Schools and Deficit High Sibkorespectively
were of the opinion that the illustrations in tegtbooks were not varied

and attractive enough.

Majority of the teachers (95.00%) were of the opmithat new

vocabulary words were presented and introduced appropriate rate.

Among the teachers, 47.50% were of the opinionghatnmar rules were

not presented in an increasing order of difficulty.
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Majority of the teachers were of the opinion thatudents faced
difficulties in learning and mastering the grammaili items in
classrooms. Among these, out of the 20 Governnktigh school
English teachers, 75% were in line with this vigeint while 81.81% of
Private High School teachers and 77.78% of ddfigh school teachers

also agreed to the statement.

As many as 72.50% of the teachers were of the apitinat there is

limitation of time to complete the activities anxeecises.

Majority of the Government High school teachers 78% thought that
there were opportunities for students to make ditheonew words they

learned in the activities and exercises.

As many as 60% of all the teachers thought thakestis face problems in

solving the given exercises and activities.

Majority of the teachers (70%) were of the opmthat the example
sentences given for explanation was useful in hglghe students to

work out the exercises.
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e As many as 82.50% of the teachers were of the apithat the marks

carried by each lesson was appropriate with reéerémthe syllabus.

5.4.3 Perception of High School English teachers on Fulfilment of

Objectives of Teaching English Language at Secondary L evel:

e As many as 62.50% of teachers were of the opirtiat the textbooks do
not provide ample room for the development of Listg Skills. Among
these 62.50% , majority of the teachers agreetdstatement that there
Is lack of time within the session to stress munHistening skill alone.
48.00% thought that there was lack of listeningvagtfor students to
enjoy and develop interest while 44% of the teasheare of the opinion
that the instructions were not clear enough and tiva activities and
exercises are not appropriate enough to develtmiigy skills to Class X
students. 60% of the teachers were of the opirtia there is lack of
appropriate audio-visual aids and 48% believed tlateryday

conversational situations are not present in tkibtoks.

e The responses towards the Speaking skills showts #AA&0% of the
teachers are not in favour of the book when it cotoethe development
of Speaking Skills. Majority of these teachers datd that there is lack

of opportunity for students to participate and pgain the classroom.
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Majority of teachers (70.00%) were of the opinibattthe textbooks are
good enough to develop the reading Skills of Chésstudents. Among
those who were not in line with this opinion, 3383aid that there is
lack of activities and 41.67% believed that thexdack of time and
41.67% thought that the stories and poems arenterteisting to develop

the reading skills in the classroom.

As many as 55% of the teachers were of the opithah the textbooks

help in developing the writing skills of students.

On the other hand, 45% of the teachers do notueetiee textbooks to be
good enough to learn writing skills. Among theseA®f teachers,
61.11% said that there is lack of interesting amativational Writing

topics in the given activities while 33.33% arelwé opinion that there is

lack of time to complete and learn the activities.

Majority of teachers (72.50%) were of the opinibattthe textbooks did

not help in developing the speaking skills of stude
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e As many as 70% of the teachers were of the opithah the textbooks

help in developing the reading skills of students.

¢ As many as 55.00% of the teachers were of the apitnat the textbooks

help in developing the writing skills of students.

5.5.0. Remedial measures for Improvement of English textbooks for Class

X prescribed by the Mizoram Board of School Education:

e English language textbook cover designs shouldgpealing to the

readers and interesting to capture readers athentio

e The quality of the cover paper must be good endadast the whole

seeion and if possible, both inside and outsideec@aper must be

laminated.

e The prices of the books should not be too highrandt be affordable

to all students.
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The subject matters must be presented in an oeghnmsanner

following the maxims of teaching and learning.

The contents must reflect the learner’s culturéhsp the learner could

easily understand and identify himself/herself wita topic.

The previous knowledges of students must be madeotisn the
textbooks.
The content matter must include a variety of litgrgenres for

learners to develop a favourable attitude towaeddture.

The content matters must always keep in mind teegdneral aims as

well as the specific aims of teaching a language.

More vivid and interesting illustrations must been.

New words and grammatical rules introduced mustutilesed and

reinforce in the following chapters.

Grammar rules must be presented in an increasawey of difficulty.
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e Exercises must facilitate the use of these rules.

e Guidelines to develop the Listening skills musipbavided.

e Audio-visual aids to learn the skills of listeniagd speaking must be
added.
e More room for students to participate in the intdcn and

conversation must be made in the classroom.

e Interesting and motivational topics of writing e suggested in

the activities.

5.6.0. Suggestionsfor further study:

The present study evaluates the English textbpo&scribed for
Class x by Mizoram Board of School Education. ltyrb&@ assumed that
researchers would later take up research workisnatfea. Therefore, the
following suggestions have been made by the inyatsr for further

research in this particular field:
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1. A study of the relevance of English textbookshwparticular

reference to the four skills of learning language.

2. A study of different literary genres present thre English

language textbooks.

3. An assessment of the Skeaking and ListeningsSkilEnglish

textbooks.

4. A critical analysis of Class X English textbgdk Mizoram.

5. A comparative study of Class X English textbopksscribed by

MBSE and CBSE.
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Appendix (i)

List of Sample High Schools in Aizawl

Govt. Chaltlang High School

Govt. Dinthar High School

Govt. Gorkha High School

Govt. Mizo High School, Zarkawt

Govt. J.L. High School

Govt. Kulikawn High School

Govt. K.M. Higher Secondary School, Vaivakawn
Govt. Mamawii Higher Secondary School
Govt. Tuikual High School

Govt. Maubawk High School

Goodwill Foundation School

Greenland higher Secondary School
Hermon School, Dinthar

Home Mission School, Zarkawt

Living Water School, Mission Vengthlang
Rosebud School, Ramhlun North

Royal Standard School, Bungkawn
Staines Memorial Higher Secondary School, Clanm
Penticostal Gateway High School

St. Pauls higher Secondar School

Synod Higher Secondary School

Modern Higher Secondary School



Appendix (ii)

A QUESTIONNAIRE ON EVALUATION OF CLASS X ENGLISH EXTBOOKS

Dear Sir/Madam

| request you kindly to answer these questionsaas greatly in need of your valuable
response and opinion in fulfilling my M.Phil Dissa#ion under Mizoram University in which
| am now undertaking a research on “An Evaluatib@lass X English Textbooks Prescribed
by the Mizoram Board of School Education. ”

All data will be treated as confidential by theestigator.

Name:

Age:
Sex: Male_ Female
Name of School:

1. Do you think the design of the textbook cowaes appealing enough for Class X English
textbook?

Yes_  No

2. Do you think the paper quality used in the tex#ts are appropriate for Class X level?

Yes__ No

3. Do you think the printing quality of the texttos good enough?

Yes___ No

4. Do you think the fonts used for printing are ieyppiate for Class X students?

Yes_ No

5. Do you think the bindings of the three textboaks good enough for students of Class X
to handle?

Yes___ No

6. Do you think the prices of the books are afinle for students in Mizoram?

Yes_ No



7. Do you think the subject matter is presenteahimrganised manner?

Yes___ No

8. Do you think there is proper introductory guidaror teachers?

Yes_  No

9. Do you think the content contain real-life isstleat motivates the learner to have critical
thinking about his/her environment?

Yes___ No

10. Do you think the content matter meet the sttgdéelt needs for learning English or can
it be adapted for this purpose?

Yes_  No

11. Do you think the content matter represent &tyaof literary genres?

Yes_  No

12. Do you think the lessons are interesting endagflass X students?

Yes No

13. Do you think the illustrations are varied atideative?

Yes__ No

14. Do you think new vocabulary words are preseatetlintroduced at an appropriate rate?

Yes___ No

15. Do you think the new vocabulary words are aggek in subsequent lessons to reinforce
their meaning?

Yes_  No

16. Do you think the grammar rules are presenteshimcreasing order of difficulty?

Yes_  No

17. Do you think students have difficulties in lgiag and mastering the grammatical items
in the classroom?

Yes___ No

i) Grammar rules are not presented in an increawidgr of difficulty

i) Exercises and activities do not facilitate tiee of grammar rules by creating
situations in which these rules are needed



iii) Exercises are not appropriate for Class X leve
iv) Limitation of time____

18. Do you think there is limitation of time toraplete the activities and exercises?
Yes___ No

19. Do you think there are opportunities for thedsints to make use of the new words they

learned in the exercises and activities?
Yes No

20. Do you think there are activities and exerciseghich students have to use the
grammatical rules they have learned?

Yes_  No___
21. Do you think students face problems in solthregexercises and activities?
Yes  No__ If“Yes” please put a tick mark ba thoices below.
i) Unsuitability of questions__

i) Assignments are often neglected due to laciesburces

iii) Interactions and examples given on the exexiisnd activities are not brief and
clear

22. Do you think the example sentences given fptamation help the students in working

out the exercises?
Yes No

23. Do you think the marks carried by each lessappropriate with reference to the
syllabus?

Yes __ No___ If“No” Please indicate your reasogiow.
)

i)

ii)

24. Do you think the textbooks provide ample ro@mdeveloping the Listening Skills of
students?

Yes  No___ If“No” Please put a tick mark og tfoices below.

i) There is lack of listening activity for studentsenjoy and develop interest_



i) Lack of clear instructions for students to urtand the activities

iii) Activities and exercises are not good enoughstudents to develop listening
skills

iv) Lack of time within the session to stress mocHistening skill alone
v) Lack of appropriate audio-visual aids to devdlsfening skills_
vi) Short dialogues and daily life situations aot mcluded
25. Do you think the textbooks help in developing Epeaking Skills of students?
Yes___ No___ If“No” please put a tick mark on gieen choices below.
i) Lack of drills/activities to develop speakinglisk
i) Lack of time____
iii) Lack of opportunity for the students to paipiate and speak up___
iv) The activities and exercises are not good ehangleveloping Speaking skills__
26. Do you think the textbooks help in developing Reading Skills of students?
Yes  No___ If “No” Please put a tick mark on ttieoices below.
i) Lack of drills/activities to develop Reading k&ki
i) Lack of time____

iii) The activities and exercises do not catergsist students in developing their
Reading Skills

iv) Stories and poems are not interesting and rabtig enough

V) Words used in the texts are too difficult fondgnts to understand____
27. Do you think the textbooks help in developihg Writing Skills of students?

Yes __ No___ If“No” please put a tick mark on tm®ices below.

i) Lack of drills/activities to develop Writing diIs_

i) Lack of time____

ii) Lack of sufficient writing exercises___

iv) Lack of interesting and motivating writing tagi in the given activities___
Suggestions if any:

)




ii)

Thank you



