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CHAPTER I 

INTRODUCTION 

1.01: Prologue 

One of the great achievements of the United Nations is the creation of a 

comprehensive body of human rights law which provides us with a universal and 

internationally protected code of human rights, one to which all nations can 

subscribe and to which all people can aspire. The first words of the Universal 

Declaration of Human Rights (UDHR), 1948 proclaim that recognition of the 

inherent dignity and of the equal and inalienable rights of all members of the 

human family is the foundation of freedom, justice and peace in the world .  

Man is recognized as the supreme creature of all species on earth. However, 

man is the only one among all the species who has an unpardonable record of its 

own destruction and degradation. Since time immemorial man has been humiliating 

man like no other species. The phenomenon is becoming aggravated due to scarce 

of resources and cut throat competitions for material possessions and power. This 

must be corrected; otherwise our future generations will not only laugh at us but 

also suffer from more disastrous consequences. The transformation can be affected 

only through a right kind of education which is considered instrumental for aspired 

culture of peace at home, school and society will ultimately result in development of   

human rights values. Among various levels of education, primary and secondary 

levels of education are more important being formative stages. 

It is in this context that the concept of human rights arises. The concept of 

human rights emphasizes the worth of the individual and to recognize his or her 
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rights. The Universal Declaration of Human Rights states: All human beings are 

born free and equal in dignity and rights. They are endowed with reason and 

conscience and should act towards one another in a spirit of brotherhood . This 

basic concept needs to be understood, appreciated and practiced by all people 

irrespective of any kind of diversity: age, sex, race, religion, nationality and the like. 

Every human being should be aware of the basic rights and responsibilities that each 

individual possesses which will lead to develop a culture of prevention of human 

abuses and peaceful coexistence. 

Human rights education is an education which not only provides 

-

attitude of goodwill, tolerance, fellow feeling, passion etc. that are the core of 

human values and to remove all kinds of prejudices of man towards man. 

For the promotion of peace culture and human rights values among the 

future citizens, research support should be available. The National Curriculum 

Framework 2005 has focused on Education for Peace which would result in 

inculcating human rights values. Since it is an emerging area much empirical 

 of National Focus 

Groups of National Curriculum Framework Review 2005 states:  

Peace as an integrative for school curriculum is an idea whose time 

has come. The purpose of education, as defined by Daniel Webster, is 

greater than the propagation of knowledge. Knowledge does not 

comprise all that is contained in the larger term of education. The 

feelings are to be disciplined. The passions are to be restrained. True 
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and worthy motives are to be inspired...And pure morality is to be 

inculcated in all circumstances . (P-185) 

Further, relating to teacher role in building peace, the paper states: 

For students, teachers are role-models. Therefore, teachers play a role, 

unwittingly, in propagating violence if they are not oriented to peace. As 

human beings, motivated to fulfil their true potential not only for their 

own benefit but also for the betterment of the society as a whole. Hence 

it is that a teacher is compared to a gardener who plants seeds of 

knowledge and good values, water them with care and kindness, and 

removes weeds of ignorance. Good teachers model peace values even 

when they do not preach peace. 

intimidating children with blows and slaps, role-models violence as 

the sole problem- solving strategy . 

The present scholar, being a native of Mizoram, has observed lack of peace 

culture in the schools. The scholar has the hunch that there is prevalence of violence 

in shape of corporal punishments, sexual abuse, imperfect relations, autocratic 

administration, and conflicts in all types of schools of the state, primary to 

secondary.  Among various levels of education, primary and secondary levels of 

education are more important being formative stages. Secondary level is the 

terminal stage of education for many and values used to be more or less stabilized at 

this stage. Thus, this stage is of paramount importance for development of culture of 
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peace among the adolescents. All types of experiences from childhood get 

intermingled and values and attitudes get shaped and stabilized. 

1.02: Genesis of Peace Education  

Peace education is the procedure of teaching humans about the threats of 

violence and strategies for peace. Peace educators try to construct consensus about 

what peace techniques can carry most advantage to a group. Peace schooling has 

been practiced informally with the aid of generations of human beings who 

preferred to get to the bottom of conflicts in approaches that do no longer use 

deadly force. Indigenous peoples have battle resolution traditions that have been 

handed down through millennia that help promote peace within their communities. 

Although there are no written records, human beings in the history have employed 

community-based peace training techniques to keep their knowledge of fighting 

decision methods that promote their security. Formal peace education relies upon 

the written phrase or education through formal institutions. 

In India and other parts of Asia and Africa non-violent autonomy 

movements was inspired by Mahatma Gandhi. The dark sides like competing 

nationalisms, colonial exploitations resulted the outbreak of the two World Wars.  

Subsequently, the League of Nations was born, and from there it is moved forward 

to the United Nations and to the tremendous development in this century for peace 

culture in the world.  

Some of the important institutions/organizations that are involved in promoting 

peace around the world as revealed from literature are briefly mentioned below: 
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International peace Bureau (1891) 

The International Peace Bureau (IPB) was founded in 1891 and it is one of 

the world's oldest international peace federations. From 1912 onward it used the 

name International Peace Bureau. Between 1946 and 1961, it was known under the 

name International Liaison Committee of Organizations for Peace  ILCOP. The 

international peace Bureau was established with the vision of a world without war.  

Nobel peace prize (1895) 

The Nobel peace prize is an award given to people for their peaceful actions 

and it was instituted by a famous man named Alfred Bernhard Nobel in 1895. The 

Nobel Peace Prize was first awarded in 1901 to Frederic Passy and Henry Dunant. 

In India, Mahatma Gandhi and Mother Teresa have won the Nobel peace award. 

United Nations (1945) 

On October 24, 1945 the United Nations came to existence with the 

agreement of 51 countries for promoting peace. Today, almost all countries are the 

members of the United Nations. It helps to provide a way to help solve international 

conflicts and creates policies on things that affect the entire world.  

United Nations Educational, Scientific and Cultural Organisation (1945) 

The constitution of UNESCO was signed in London on 16th November 1945 

by 37 countries.  It came into force with its 20th ratification on 4th November 1946. 

The purpose of UNESCO is to contribute to peace and security by promoting 

collaboration among nations through education, science and culture in order to 

further universal respect for justice, for the rule of law and for the human rights and 

fundaments freedoms which are affirmed for the peoples of the world, without 

distinction of race, sex, language or religion, by the charter of the United Nations.  
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Hague Appeal for Peace (1945) 

The Hague Appeal for Peace is an international network of organizations 

and individuals dedicated to the abolition of war and making peace a human right. 

The important objective of this institution is to develop capacities in teachers and 

learners to face challenges of unprecedented proportion armed conflicts between 

states and ethnic groups, the spread of racism, gender inequality, community 

violence, massive violation of human rights and the degradation of the environment. 

Peace Corps (1961) 

The Peace Corps was an idea of the 34th President of USA John. F. 

Kennedy (1961-63). The people serving in this organisation are volunteers who help 

solve some of the most important challenges that face communities in the world. 

The scope of Peace Corps includes education, business, health and nutrition, 

agriculture, community development and the environment.  

Amnesty International (1961) 

Amnesty International was launched in 1961 by British lawyer peter Beneson, 

This organisation emphasizes on the international protection of Human rights such 

as stopping violence against women, defending the rights of people living poverty, 

abolishing the death penalty, opposing torture and terror with human rights, freeing 

prisoners of conscience, protecting the rights of refugees and migrants and 

regulating the global arm trade. 

United Nation Development Programme (1965) 

United Nation Development Programme (UNDP) was formed in the year 

1965.  It is a United Natio advocating for change 

and connects countries to knowledge experience and resources to help people build 
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a better supporting financial and human resources to developing countries, with 

increasing emphasis on assistance to the least developed countries. UNDP is funded 

entirely by voluntary contributions from member nations. UNDP also works to 

reduce the risk of armed conflicts or disasters, and promote early recovery after 

crises have occurred. 

 

In the after math of world war-II, the General Assembly of the United 

Nations voted to establish the 

Fund (UNICEF) in 1946 to help provide relief and support to children living in 

countries devastated by the war. UNICEF continued its role as a relief organization 

for the children of troubled nations and during the 1970s grew into a vocal advocate 

 

United Nation Environment Programme (1972) 

United Nation Environment Programme (UNEP) was started in the year 

1972 and is an agency that coordinates environmental activities, assisting 

developing countries in implementing environmentally sound policies and practices. 

It covers wide range of issues regarding the atmosphere, marine and terrestrial 

ecosystems, environmental governance and green economy. The main activities of 

UNEP are related to climate change, disasters and conflicts eco system 

management, environmental governance and resource efficiency. 

Pathways to Peace (1981) 

Pathways to Peace (PTP) is an international peace building, educational and 

consulting organization. The important objectives of the PTP are to make peace a 

practical reality through local and global projects, and to expand communication 
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and build cooperation among existing organizations. It is also an official peace 

messenger of the United Nations. 

The Carter Centre (1982) 

Every day in countries all over the world people live with life threatening 

circumstances because of disease, poverty, war and starvation. The Carter Centre 

tries to relive the sufferings by promoting peace and health in nations around the 

world. In addition, it looks after the implementation of Human Rights, and 

safeguarding Human Rights. 

The Lion and the Lamb peace Arts center (1987) 

It was established in the year 1987 with the prime objective of promoting 

peace education for children through art and literature. 

 The above discussion on various organisations highlights that conflicts were 

always there, throughout the history and human beings have tried to unite 

themselves to work for the cause of peace and to avoid wars. It got momentum after 

the Second World War. Violation of human rights is the chief cause of break of 

peace. If human rights are respected, peace can prevail. 

1.03: Genesis of Human Rights Education 

 The genesis of Human Rights Education in formal education system is only 

recent one. The following are the mile stones in the history of human rights 

education. The Universal Declaration of Human Rights in 1948 was intended to 

ensure social justice and human rights which were felt as basic requirements of 

stable international order and lasting peace. In the back ground of this historic act 

the United Nations Assembly called upon all member countries to publicize the text 

of the Declaration and to cause it to be disseminated, displayed, read and expounded 
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principally in schools and other educational institutions, without distinction based 

on the political status of countries or territories. Thus, Human Rights Education 

stemmed from the Universal Declaration of Human Rights. 

 The General conference of the United Nations Educational, Scientific and 

Cultural Organization (UNESCO), held in Paris in the year 1974, adopted the 

recommendations, education for international understanding, cooperation and 

peace; and education relating to Human rights and fundamental freedoms.  

 The United Nations organized the first Asia-Pacific regional seminar on 

Human Rights in 1982 in Colombo.  It was agreed in this seminar that consultative 

arrangements could be established in various areas such as education, teaching, 

training, research, documentation, dissemination of information and exchanges of 

experience. 

 UNESCO organized an International Congress on the Teaching of Human 

Rights in Vienna in 1978 and came out with some significant recommendations.  

Subsequently UNESCO also held another International Congress on Human Rights 

Teaching, Information, and Documentation in Malta resulting in long term actions 

of the organizations in 1987. This International Congress adopted a series of 

recommendations noting the progress made in the field of human rights education 

since the International Congress on the Teaching of Human Rights in Vienna in 

1978. This International Congress underlined that UNESCO Member States should 

set up a complete system of human rights teaching and education available to all 

citizens and all population groups and covering all levels of education, with the 

broad participation of various public organizations and media. It recommended that 

the Director- General of UNESCO would cooperate with Member States in the 
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development of programmes of human rights teaching and education within the 

framework of formal and non-formal system of education, as well as assist Member 

States in developing new materials in this field. 

 The International Congress on Education for Human Rights and Democracy 

was held in Montreal, Canada, from 8 to 11 March 1993. It was convened jointly by 

UNESCO and the United Nations Centre for Human rights, in collaboration with 

the Canadian Commission for UNESCO. The main objectives of this congress were 

to highlight the achievements and identify the obstacles to overcome in the field of 

human rights education; introduce education for democracy as a complementary 

aspect; and encourage the elaboration of tools and ideas, in particular educational 

methods, pedagogic approaches and didactic material, so as to give new impetus to 

education for human rights and democracy. The United Nations World Conference 

on Human Rights was held in Vienna in June 1993 and it advocated the relevant 

actions for the Promotion of Human Rights and Human Rights Education in future.  

 The United Nations General Assembly at Vienna in its resolution 49/184 of 

23rd December 1994 proclaimed the ten-year period beginning from 1st January of 

1995 to 31st December 2004 as the United Nations Decade for Human Rights 

Education in 1994.  

 The General Assembly, in resolution 59/113 A of 10th December 2004, 

launched the World Programme for Human Rights Education as a global initiative 

to advance the implementation of human rights education programmes in all sectors 

in structured and consecutive phases. The first phase (2005-2009), initially it was 

launched for the period 2005-2007 but subsequently extended up to 2009, focused 

on integrating human rights education in primary and secondary school systems.  
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 The Human Rights Council in its resolution 12/4 of 26-27 July 2010 focused 

the second phase (2010-2014) on human rights education in higher education and 

human rights training for teachers and educators, civil servants, law enforcement 

officials and military personnel. Pursuant to its mandate, the Office of the United 

Nations High Commissioner for Human Rights (OHCHR) prepared a draft plan of 

action (A/HRC/15/28) containing practical guidance for national implementation by 

Governments and other stakeholders.  

 In December 2011, the UN General Assembly adopted the United Nations 

Declaration on Human Rights Education and Training (HRET). This Declaration 

asserts that everyone has the right to know, seek and receive information about their 

human rights and fundamental freedoms. It is a call to the United Nations, 

governments, non-governmental organizations and other bodies to intensify their 

efforts to promote the universal respect and understanding of HRET. 

1.04: Concept of Peace Education and Human Rights Education 

There are number of definitions available in the literature on peace education and 

human rights education on the basis of different perceptions and approaches.  

However, UNESCO has given a very comprehensive definition of peace education. 

UNESCO in its teachers guide named Learning the Way of Peace (2001) explains 

the concept of Peace Education as the process of promoting the knowledge, skills, 

attitudes and values needed to bring about behaviour changes that will enable 

children, youth and adults to prevent conflict and violence, both overt and 

structural; to resolve conflict peacefully; and to create the conditions conducive to 

peace, whether at an intrapersonal intergroup, national or international level. 
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From this definition it is understood that the peace education inculcates the 

higher order human values among the individuals. Further, it implies the overall 

development of the individuals and to enhance eternal values in their minds. Peace 

education is skill building. It empowers children to find creative and nondestructive 

ways to settle conflict and to live in harmony among themselves, and others.  

Peace Education is a remedial measure to protect child from falling into the 

ways of violence in society. It tries to inculcate higher human and social values in 

the mind of the child. it attempts to develop a set of behavioral skills necessary for 

peaceful living in the society. 

Human rights education, likewise, cultivates the tendencies and practices 

expected to take care of human rights for all people of society. Human rights 

education advocates uniformity and fairness, affirming freedom, interdependency, 

indivisibility and generality. Such education will be helpful to students in 

understanding and empowering them to expand on human rights standards found in 

their own social context. Human rights education will breed human rights values, 

support participation and promote learning surroundings free from any concern. 

Human Rights Education is an intellectual exercise i.e. understanding 

common responsibility. Human Rights Education encompasses knowledge and 

skills about human rights and mechanisms for their protection, acquiring skills to 

apply them in daily life, development of values, attitudes and behaviour to uphold 

rights of others, and to act for defending and promoting human rights. 

 Human Rights Education is intended for all individuals. It is not only 

education about human rights but for human rights. It is a serious effort for 
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cultivating tolerance, goodwill and removal of prejudices towards human beings by 

the human beings.  

Human Rights Education is an apparatus for peaceful societal transformation 

and social order. Regard for Human Rights is an attitude of mind.  To attain this 

broad objective, it is desired that human qualities and rights must be instructed at all 

levels of education from elementary to higher including professional and other non-

formal education.  

1.05: Peace Education and Human Rights Education at Different Stages 

As already mentioned in the preceding sections, UNESCO (2001) explains 

the concept of Peace Education as the process of promoting the knowledge, skills, 

attitudes and values needed to bring about behaviour changes that will enable 

children, youth and adults to prevent conflict and violence, both overt and 

structural; to resolve conflict peacefully; and to create the conditions conducive to 

peace, whether at an intrapersonal intergroup, national or international level. 

Similarly, The Plan of Action, World Programme for Human Rights 

Education (First Phase) published by UNESCO, 2005 explains Human Rights 

Education in the following words: 

Human rights education can be defined as education, training and 

information aimed at building a universal culture of human rights. A 

comprehensive education in human rights not only provides knowledge 

about human rights and the mechanisms that protect them, but also 

imparts the skills needed to promote, defend and apply human rights in 

daily life. Human rights education fosters the attitudes and behaviours 

needed to uphold human rights for all members of society. 
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 Article 26 of the Universal Declaration of Human Rights (UDHR), 1948 states that: 

least in the elementary and fundamental stages. Elementary 

education shall be compulsory. Technical and professional 

education shall be made generally available and higher education 

shall be eqally accessible to all on the basis of merit.   

Education shall be directed to the full development of the human 

personality and to the strengthening of respect for human rights 

and fundamental freedoms. It shall promote understanding, 

tolerance and friendship among all nations, racial or religious 

groups, and shall further the activities of the United Nations for 

 

Thus, peace education and human rights education are complementary to 

each other in attaining the objective of peaceful social order in world wide. They 

can be considered as the two sides of the same coin. Peace education and human 

rights education are conceptual frameworks from which educational institutions or 

affiliating bodies may devise programmes comprising the transmission of universal 

values and developing attitudes and the skills which will enable our students to 

become active and productive global citizens. The implementation of the conceptual 

frameworks would result in peaceful relations at all levels: personal, familial, 

communal, inter-cultural and global. Such education will permeate all aspects of 

school life having implications for all stakeholders i.e. learners, teachers and 

administrators and beyond the school to society as a whole. 
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Peace and human rights education are important for each and every 

individual at different stage. However, the approaches vary at early childhood, 

elementary, secondary, higher education and adult stages. 

In early years develops most rapidly, habits are 

formed, differences are recognized and emotional ties are built through social 

relationships in homes and neighborhoods. Contexts, at home, family, neighborhood 

used to have great impact on children. Proper parenting is important along with 

peace in atmosphere at home and surroundings.   

The elementary stage of education is the ideal time for laying the foundation 

of peace-oriented personality with respect to humanity. These years comprise the 

formative period in the lives of the students. The number of students who could be 

exposed to education for peace and human rights education is the maximum at this 

stage of education. Thereafter, students begin to drop out. Therefore, this is the 

stage at which focused attention should be paid to laying the foundation for a 

culture of peace and respect to human rights through education. At the elementary 

school stage, children begin to think abstracts. In a limited way, they develop the 

capacity to think rationally about the various happenings in their surroundings. An 

important issue for children at this stage is that of relating to other children and their 

environment. Since, the school brings together children from environment 

backgrounds, schools need to be equipped with cognitive competence to understand 

the values underlying hygiene both of the self and of the surroundings, respect for 

elders and others, recognition of the dignity of labour, honesty, love, sharing and 

cooperation, tolerance, regularity, punctuality, responsibility etc. Therefore, the 

education for primary school children ought to be enjoyable and celebrative.   
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At the secondary and senior secondary stage, students are at adolescence 

stage and gradually become aware of their identity. It is at this stage most of their 

cognitive and affective abilities get matured and they develop relatively stable 

habits and attitude. They are on the process of becoming independent persons, 

though still deficient in maturity. They used to be confused what they experience in 

their home surroundings and what they learn. Such confusions lead to conflict with 

peers, parents, and teachers. They need healthy mechanisms to resolve the conflicts 

through dialogue, counseling and negotiation. They need to be aware of 

interrelationship and interdependence in the local, global and ecological contest.  

They need to appreciate justice, peace, and non-

violence. It is important to enable them to be not only the recipients of peace but the 

active contributors to peace, who can think about others.  This stage should be 

treated as vital stage for development of human rights and peace related values.  

At higher education stage, the students mostly enter into their adulthood.  At 

this stage students must refine their knowledge, attitude and competencies in order 

to live in harmony with others in the society and at their place of work. These 

students are to become nation builders and role models in the society. Hence, the 

students at this stage of education should come out with all good entities of human 

beings.  

Education is considered as an instrument for bringing reformation. It aims at 

full development of human personality and to promote right values. It aims to 

promote understanding, tolerance and friendship among all members irrespective of 

racial or religious affiliations for the maintenance of peace and for sustainable 

development. Thus, all efforts must be made to provide right kind of education for 
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development of human rights related and peace related values among the future 

citizens.  

1.06: Peace Education and Human Rights Education in India 

As far as peace and human rights education in Indian context is concerned 

these are not new concepts. Ancient Indian education system that was taking place 

in ashrams was promoting peace culture and human rights values.  All ancient 

Indian educators (Gurus/Rishis in the ashrams) were peace educators. Thus, India 

has a long and vibrant history of promoting peace, international understanding, 

tolerance and patience that area unit obvious within the Vedas, Puranas and 

Upanishads. The old Indian Rishis imagine the Earth as a Global village. They 

pictured it as "vasudaiva kutumbakam" i.e., the complete world is a family.  In the 

North East region Srimanta Shanker Dev of Assam (1449 AD-1568 AD) not only 

the Assamese culture, music, literature and unified the people of diverse caste and 

community. He preached the principle of equality, compassion, love and 

brotherhood and boldly asserted in the Kirtan Ghosa the need of giving everyone 

equal status and dignity in the society.  

Some of the Indian great thinkers who had contributed toward peace and 

harmony in the contemporary India are briefly cited here. 

Swami Vivekananda (1863-1902), the illustrious apostle of Sri Rama 

Krishna whose great mission was to preach mankind the divinity and to manifest it 

in every moment of life, said that the ultimate aim of education is to establish 

internal peace and security by strengthening the spiritual foundations of different 
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nations. He preached tolerance in religion and education which essentially lead to 

peace. He also emphasized the universal brotherhood of mankind.  

Swami Chinmay Ananda (1916-1993) was an ascetic of modern India who 

worked for over four decades spreading the vedantic message of peace and 

happiness to the classes and masses around the globe.  

Acharya Mahapragya (1920-2010) made efforts for spreading peace in the 

was also an effort in this direction. His view on anekant also reflects the importance 

of peace education globally.  

APJ Abdul Kalam (1931-2015), former president of India, 

prosperity with peace. He referred the message received from a Buddhist Monk in a 

stateme

you remove hatred, you have peace. 

Mahatma Gandhi (1869-1948) did not write on peace education in any very 

specific way, but his whole philosophy and life have been important in peace 

studies and peace education not only for India but for other nations of the world as 

well. He was the strong preacher of non-violence. Non-violence encompasses 

positive concepts of peace, , truths, empathy, 

forgiveness, community and proactive peacemaking. s thought and example 

offer moral and spiritual imperatives for application in our efforts to understand and 

achieve peace in its various manifestations.  

Dr. Radhakrishnan (1888-1975) was a great believer in introducing moral 

education in our educational institutions. He suggested many recommendations in 
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this regard in the report of University Education Commission (1948-1949). The 

main recommendations were compulsory morning prayer and introducing moral 

education in the first-degree course. 

 Secondary Education Commission (1952-1953) and Indian Education 

Commission (1964-1966) reported that peace values in the forms of aims of 

education namely education for total development of personality and education for 

social and moral values. 

 The National Policy on Education (1986) states that education should foster 

universal and eternal values towards integrating people by preserving unity in 

diversity, tolerance is to be fostered in students. Children must be made conscious 

of the environment and how to care for it, so as to utilize the advantages without 

destroying the asset. 

National Curriculum Framework (NCF) 2000 formed an integrated approach 

for Peace Education in the National Curriculum Framework for School Education 

and recommended for comparative study of all religions to be included in 

curriculum.  

National Curriculum Framework (NCF) 2005 for the first-time gave special 

emphasis on peace education. National Focus Group on Education for Peace 

(NCERT), an expert committee, was formed to consider in detail a programme for 

peace education based on NCF 2005. The position paper says  Teacher education 

programmes need to prepare teachers as peace makers and peace builders through 

pre-service and in-service programmes.  

National Council for Teacher Education (NCTE) made curriculum 

framework for teacher education in 1978, 1988 and 1998. It emphasized the role of 
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teachers as catalysts in the process of promoting social sensitivity, tolerance, 

cooperation, democratic and secular values, national integration, international 

 

National curriculum framework (2009) for Teacher Education (NCTE) New 

Delhi in dosed the proposal on peace education in the framework of National 

Curriculum Framework of 2005 of NCERT. The NCF for teacher education 2009 

Education for peace is education for life, not merely training for livelihood. For 

equipping individuals with the values, skills and attitudes, they need to be 

wholesome persons who live in harmony with themselves and others and are 

s peace values  democratic 

way of life, equality, justice, liberty, fraternity, secularism and zeal for social 

 

Like peace education, human rights education is found to be ingrained in 

Indian civilization which has adopted the 

immemorial. The United Nations adopted and Proclaimed Universal Declaration of 

Human Rights (UDHR) on 10th December, 1948, coincidentally, at the time when 

Indian Constitution was being drafted. The constitutional framers of India took note 

of the United Nations proclamation and made provisions to translate the concept of 

human rights. The preamble of India, the fundamental rights and duties, and 

directive principles of state policy of the Indian Constitution reflect the steps taken 
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towards the realization of human rights. Fundamental Rights (chapter II) of our 

constitution encompasses the entire gamut of civil and political rights including the 

Right to Judicial Interference. Our Constitution fathers did not stop with the 

fundamental rights only. Another chapter (chapter III) was also included as a 

Directive Principle of State Policy requiring the state to promote and protect the 

rights of the vulnerable sections of our society. The Directive Principles are meant 

to give a direction to the policy and actions of the Government so as to 

progressively realize the objectives. These chapters substantially contain the essence 

of the human rights and the mode of their realization as stated in the Declaration of 

human rights. India is a Member-State of United Nations. As a Member-State of 

United Nations, India has ratified human rights treaties which contain provisions on 

human rights education (e.g. Art. 26(2) of UDHR) and thereby set-up itself a treaty 

obligation to undertake human rights education, training and public information 

amongst its people. 

The first National Curriculum framework formulated by the NCERT, New 

Delhi in 1975 stated: The awakening of social consciousness, the development of 

democratic values and feeling for social injustice and national integration are 

extremely important. All subjects should be taught in such a manner so as to foster 

the spirit of scientific humanism.  

It was designed to integrate human rights and democracy education in all 

subjects at all levels of educational system of India. It was intended to promote the 

cultural heritage of India, egalitarianism, democracy and secularism, equality of the 

sexes, protection of the environment, removal of social barriers, observation of the 

small family norm and inculcation of scientific methods. 
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Similarly, in the subsequent National curriculum Frameworks for school 

education by NCERT in 1988, 2000 and 2005 stress were given on identifying and 

addressing the issues of social concerns both at national and international levels. 

In 1980, the University Grants Commission (UGC) appointed a committee 

on human rights education under the chairpersonship of Justice S. M. Sikri to 

consider different ways and means of promoting human rights education in India. 

suggested different approaches at different levels of education. Human rights value 

should be inculcated through stories, visual aids, exhibition and such other methods 

at school level, and the values and ideas can be taught through book and other 

lesson at higher levels. 

In India, the National Human Rights Commission (NHRC) was set up in 

1993. The functions of the commission have been outlined in section 12 (h) of the 

Protection of Human Rights Act, 1993. The Human Rights Commission has been 

entrusted with the responsibility to spread human rights literacy among various 

sections of society and promote awareness of safeguards available for the 

protection of these rights through publications, the media, seminar and other 

available means. 

The commission has been continuously coordinating for this purpose with 

the Human Resource Development Ministry, the National Council for Education, 

Research and Training (NCERT), National Council for Teacher Education (NCTE) 

and State Council for Educational Research and Training (SCERT) and Universities 

to introduce human rights education programmes in their courses. The commission 

has taken initiative to generate awareness towards human rights education by 
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integrating it with curriculum at different stages of education and teacher education 

curriculum by active collaboration with NCTE and NCERT. 

 ghts and National Values for 

and secondary levels, on human rights and national values. The NCTE released a 

self-learning module for teacher educators on Human Rights and National Values 

under the auspices of Justice Ranganath Mishra at New Delhi on 11th March, 1996. 

The NCERT also has published a Source Book on Human Rights. In January 2003, 

disability an

published. Further NCTE has developed a National Curriculum Framework for 

Teacher Education in 2009. All these national organizations are putting their efforts 

to make human rights education in our country successful. 

1.07: Backdrop of Mizoram 

Mizoram is the 23rd state of India. It is located in the southernmost part of 

the north-east India and covers a total area of 21,081 sq. km. It shares international 

boundaries with Bangladesh in the west, Myanmar in the east and the south. 

Besides, it shares boundaries with Manipur, Assam, and Tripura states of the 

country. Mizoram has a short political history. The available data reveal that the 

Mizo, also called as Lushai, tribes migrated from the close by Chin Hills and are of 

Mongoloid origin. They were in practice of heredity Chieftain-hood. The Mizos 

remained unaffected by foreign political or social influence until the British 

annexed the land.  Shortly after the British annexation, the northern part of Lushai 
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hills was part of the state of Assam and the southern part was under Bengal. In 

1898, these two parts were combined into one district known as the Lushai Hill 

District and it was under the administration of Assam. With the execution of the 

North Eastern Reorganization Act, Mizoram became a Union Territory in 1972. 

After insurgency, there was historical Memorandum of Settlement signed between 

the Government of India and the Mizo National Front (MNF), the organisation 

which was spearheading the agitation, in 1986. As a result, Mizoram was given 

Statehood on 20th Febru

Assembly Constituencies. Besides, the State has one representative each for the two 

houses in the Indian Parliament i.e. the Rajya Sabha and the Lok Sabha. 

Administratively, the state has been organized into eight districts namely Aizawl, 

Saiha, Lawngtlai, Lunglei, Serchhip, Champhai, Mamit and Kolasib. Further, it has 

23 sub- divisions and 3 Autonomous District Councils. The official languages of the 

State are Mizo and English. Aizawl is the capital of the state. 

According to the 2011(P) Census of India, the population of the state is 10, 

97,206 with 5,41,867 females and 5, 55,339 males. According to the 2011 census, 

the state has the 3rd highest literacy status in India with the literacy rate of 91.33% 

following Kerala and Lakshadweep. The growth of literacy of the state as per the 

data given in different census of India is presented in the following table 1.01. 
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Table 1.01  

Growth of Literacy Rate in Mizoram 

Year Population Literacy 

% 

1901 82,434 0.93 

1911 91,204 3.98 

1921 98,406 6.28 

1931 1,24,404 10.7 

1941 1,62,786 19.48 

1951 1,96,202 31.13 

1961 2,66,063 44 

1971 3,22,260 53.79 

1981 4,93,757 59.5 

1991 6,89,756 82.27 

2001 8,88,573 88.81 

2011 10,97,206 91.33 

 (Source: Compiled from Census Reports, Government of India) 

 

Throughout the year, Mizoram experiences relatively moderate climate. The 

state is blessed with numerous natural scenic beauties and rich in flora and fauna. 

The indigenous citizens of the state are called Mizos, meaning the highlanders. 

Being influenced by the British Missionaries during the 19th century; majority of 

them had embraced Christianity. The Missionaries have been credited for 

introducing the Roman script for the Mizo language and formal education.  

The Mizo society is a close knit and classless society and there is no class 

distinction.  They extend supporting hand in important social events like birth, 

marriage, death and also in natural calamities. They are mainly non-vegetarians. 
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generally meaning that everyone has to be selfless, welcoming, supportive, friendly, 

and caring to others. It is expected that every Mizo has to subordinate self-interest 

for the society. The mainstays of the economy of the people are agriculture and 

allied activities.  

Formal education started late in Mizoram. It can be well judged from the 

fact that the first primary school was established in Aizawl in 1898 by the Christian 

Missionaries in the state. Similarly, the first Upper Primary School, first High 

School, first College, first College of Teacher Education, Mizoram Board of School 

Education, SCERT (Mizoram), and first University (Mizoram University) were 

established in the yeas 1907, 1944, 1975, 1975, and 2000 respectively. Many 

developments in the education sector have happened during the post-independence 

period. In spite of late development of education in the state, it is appreciable that 

the state has higher literacy percentage in comparison to other states of the country. 

The state has been very much concern for quality education in the state for 

which a commission named Education Reforms Commission Mizoram (ERCM) 

was set up in May, 2008 to suggest measures for improvement of education in the 

state. The scope of the commission was all sectors of education i.e. preprimary to 

higher including professional education. The report of the commission has reflected 

on wide range of issues like value education, educational attainment of students, 

school drop-out, development of skills for income and self-employment, 

vocationalization of education, curriculum improvement etc. The state government 

has critically noted the recommendations and has been trying to address the ills in 

order to provide quality education in all sectors.  
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1.08: Research Position on Human Rights Education and Peace Education 

Human rights education and peace education are recent areas of research. 

Researches on value education, moral education and peace education are related to 

Human rights education. As regards research position in these areas in India, one 

will well visualize going through the Survey Books of Educational Research, 

published by M. S. University, Baroda and NCERT since 1974. Analysis of the 

second, third and fourth Survey of Research in Education reveals that there was no 

specific section devoted for value education. One will hardly get few studies 

directly or indirectly associated with value/moral education in these four survey 

reports. -

1992), which has reviewed 31 research studies directly or indirectly related to moral 

education, a separate section (22) was devoted for reporting of research studies on 

moral education along with Art and Aesthetic education. Out of the 31 studies five 

were M. Phil dissertations, nineteen were Ph. D. thesis and seven were independent 

studies conducted during 1988 and 1992 as reported by Arati Sen (1997, 393-417), 

of Educational Research. Arati Sen (1997, 401) remarked that not more than 10% of 

the universities in India are interested in conducting research work on moral 

education.  

A separate section (7) also had been devoted for value education in the 

Sixth Survey of Educational Research (1993-2000) . Swadesh Mohan (2007, 448), 

Survey of Educational Research  

had reported 78 citations on value education out of which 22 were Ph. D. works, 11 

were institutional/independent studies and 45 were journal articles. Swadesh Mohan 
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(2007, 448) has also expressed about inadequacy and gaps in researches in the area 

in our country.  

This highlights the fact that value/moral/ human rights/ peace education has 

attracted the attention of researchers in India only recently. The investigator found 

certain studies conducted in India and the reports of the researches who have 

reviewed the studies. The findings of the studies would be presented in chapter II. It 

was found that no researcher has done research work neither on human rights 

education nor on peace education in Mizoram.  

1.10: Rational of the Study  

 

India is a democratic country having people belonging to multiple 

diversities. They differ in their culture, religion, caste, creed, language, gender and 

the like. As such, India needs creation of a strong and pro-active human rights 

community having strong inclination for peace and it can be achieved through a 

well thought-out programme of education. The task of promoting the culture of 

peace and human rights values ought to be focused at two distinct levels i.e. 

imparters (teachers) and receivers (students). For the receiver  provisions are not 

only to be made in curricular and co-curricular activities but also it should be 

reflected in their life styles. For effective promotion of peace culture and 

re 

required not only transact the curricular and co-curricular components related to 

peace and human rights but also create conducive atmosphere and culture in the 

schools which will meet the goals i.e. development of proper knowledge, skill, 

habits, attitude, etc. It is said that children shut their ears to advice and open their 
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eyes to examples. This is often very true within the context of our country where 

teachers are respected as the fountain heads of knowledge and wisdom. Children 

will learn peace values only if these are modelled by their teachers and elders. If 

there is a mismatch between what teachers and adults do and what they say, 

children will imitate what is done. Teachers need to be aware of the effects of their 

behaviour on students. 

Everybody wants a social order where a citizen may enjoy his freedom and 

liberty and get respect and dignity for his work and service, where there is no reason 

to fear, where he can get a helping hand at the time of distress and where there is 

absolutely no violence and no violation of human rights but peace and peace. 

 A great deal of emphasis is currently being placed upon peace education 

throughout the world. It is a worldwide movement and continually changing field. 

Peace is a comprehensive action that requires a transformation in our thinking, 

sense of social values, resources and harmony of all. It is one of the four values of 

life. The other three values are truth, love and moral conduct. Peace is regarded as a 

dynamic participative, long-term process based on world-wide values and everyday 

life practices.  

 For the promotion of peace culture and human rights values among the 

future citizens, research support should be available. The National Curriculum 

Framework 2005 has focused on Education for Peace which would result in 

inculcating human rights values. Since it is an emerging area much empirical 

 of National Focus 

Groups of National Curriculum Framework Review 2005 states:  
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Peace as an integrative for school curriculum is an idea whose time 

has come. The purpose of education, as defined by Daniel Webster, is 

greater than the propagation of knowledge. 

comprise all that is contained in the larger term of education. The 

feelings are to be disciplined. The passions are to be restrained. True 

and worthy motives are to be inspired...And pure morality is to be 

inculcated in all circumstances P-185) 

Further, relating to  role in building peace, the paper states: 

For students, teachers are role-models. Therefore, teachers play a 

role, unwittingly, in propagating violence if they are not oriented to 

ty is to help 

students become good human beings, motivated to fulfil their true 

potential not only for their own benefit but also for the betterment of 

the society as a whole. Hence it is that a teacher is compared to a 

gardener who plants seeds of knowledge and good values, water them 

with care and kindness, and removes weeds of ignorance. Good 

teachers model peace values even when they do not preach 

peace.................. 

intimidating children with blows and slaps, role-models violence as 

the sole problem- solving strategy. 

 The culture of peace at home, school and society will ultimately result in 

development of human rights values. Among various levels of education, primary 
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and secondary levels of education are more important being formative stages. 

Secondary level of schooling (classes IX and X) normally covers the age group of 

students 14 to 16 i.e. who are adolescents. Secondary level is the terminal stage of 

education for many and values used to be more or less stabilised at this stage. Thus, 

this stage is of paramount importance for development of culture of peace among 

the adolescents. All types of experiences from childhood get intermingled and 

values and attitudes get shaped and stabilized. 

 Mizoram is one among the peaceful states of our country. From the very 

childhood, both boys and girls are involved in various activities such as church and 

other voluntary social organisations which promote religious and social values. 

Though most of the people, particularly students, are disciplined and have high 

moral values, it is found that crime rate of different kinds is growing over periods of 

time. It is an indication of value degradation. The researcher tried to collect 

information regarding sexual abuse of girls under age 18 from five police stations of 

Aizawl City (Aizawl, Bawngkawn, Kulikawn, Vaivakawn and Sairang) and from 

Crime against Women Cell, Aizawl.  It was found that during 2012 there were 37 

registered cases of juvenile rapes out of which 4 were committed by boys under the 

age 18 and the rest were committed by adults including teachers. Further, 13 

molestation cases were registered during the year 2012. Similarly, in the year 2013 

the number of registered cases of juvenile rapes was 19 out of which 4 were 

committed by boys under the age 18 and the rest by adults including teachers. The 

number of registered molestation cases during the year 2013 was 11. Till August 

2014, 15 juvenile rape   cases have been registered in the five police stations of 
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Aizawl City besides 12 cases of molestation. Due to the nature of the crimes, the 

officials did not share the exact cases with the researcher. 

 The present scholar, being a native of Mizoram, has observed lack of peace 

culture in the schools. He has the hunch that there is prevalence of violence, sexual 

abuse, imperfect relations, autocratic administration, and conflicts in all types of 

schools of the state, primary to secondary, which break the culture of peace in the 

schools and deter the promotion of culture of peace and human rights values among 

the students but are not being reported. The criminals take advantage of the 

simplicity, ignorance and innocence of the students and their parents. Besides, due 

to free nature of the society and knit relationship among the people such unethical 

cases are neither being highlighted nor being reported. The situation varies in 

different localities (urban and rural), with differently managed (government and 

private) schools. It is not that human rights education and peace education are only 

imparted at the secondary schools; such types of education are imparted starting 

from primary level of education.  In this context, the following broad research 

questions are raised: 

I. Are the primary and secondary schools in Mizoram able to inculcate human 

rights values among the students? 

II. Is there any variation in human rights values of the secondary school students in 

Mizoram with reference to their gender, locale and school background?  

III. How the secondary school students in Mizoram perceive the culture of peace in 

the schools? 

IV. Is there any variation in the perceptions of secondary school students in Mizoram 

about the culture of peace in the schools? 
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1.10: Statement of the Problem: 

In order to get answers to the above questions empirically the following problem 

was undertaken for research. 

Human Rights Values among Secondary School Students of Mizoram and their 

Perception about Culture of Peace in Schools 

1.11: Operational Meaning of the Key Terms Used  

 

place of reference. In the present study, the words/ phrases, which are used in the 

 

Human Rights Values: 

the basic rights that is generally considered that all people  should have, such 

as justice and freedom. Values refers to the regard that something is held to deserve; 

the importance, worth, or usefulness of something. In the present study human 

rights values imply the values enshrined in the Universal Declaration of Human 

Rights, 1948 of UNO i.e. Civics  

Secondary school students: At present in our country secondary school students 

mean the students pursuing classes IX and X. In the present study secondary school 

students imply boys and girls studying in classes IX and X in government and 

private managed schools in both urban and rural secondary schools of Mizoram. 

However, data for this study will be collected from class X students. 

Perception: According to Cambridge Dictionary Perception means the quality of 

being aware of things through the physical senses, especially sight. In the present 

observations.  
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Culture of Peace in Schools: Culture means the attitudes and behavior 

characteristic of a particular social group. A culture of peace goes to the substance 

of fundamental human rights: social justice, democracy, literacy, respect and dignity 

for all, international solidarity, respect for children rights, equality between men and 

women, cultural identity and diversity, rights of indigenous people and minorities, 

the preservation of the natural environment and so on. 

 In the present study culture of peace in schools implies good interpersonal 

relationships among students, teachers, students and teachers, students and 

headmasters/principals, and teachers and headmasters /principals. It also refers to 

the absence of any kind of violence in the schools such as corporal punishment, 

sexual abuse, authoritative atmosphere, and discrimination. The schools imply 

primary and secondary. Further, it refers to peaceful settlement of conflicts and 

environment friendly behaviour in the schools.  

1.12: Objectives of the Study  

 The research was undertaken with the following objectives: 

1. To assess the human rights values of secondary school students in Mizoram. 

2. To compare human rights values of secondary school students in Mizoram with 

reference to their gender, locality (Urban- Rural) and school status 

(Government-Private). 

3. To assess the perception of secondary school students in Mizoram relating to 

prevalence of peace culture in schools. 

4. To compare the perceptions of secondary school students in Mizoram relating to 

prevalence of peace culture in schools with reference to their gender, local and 

school status. 
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5. To suggest measures for improvement of culture of peace in schools of Mizoram 

and development of human rights values among the school students. 

1.13: Hypotheses of the Study  

In relation to the above stated objectives, the following research hypotheses were 

formulated: 

1. There are human rights values among secondary school students of Mizoram. 

2. There are variations in human rights values of secondary school students in 

Mizoram with reference to their gender, locale and school status (Government-

Private). 

3. The secondary school students of Mizoram have perception relating prevalence 

of peace culture in schools.  

4. There are variations in the perceptions of secondary school students of Mizoram 

relating prevalence of peace culture in the schools with reference to their 

gender, locale and school status. 

5. Measures can be taken for the improvement of culture of peace in schools of 

Mizoram and development of human rights values among the students. 

1.14: Delimitation of Scope Enquiry 

Conceptually and geographically the study was delimited in its scope as follows: 

1. It was limited to human rights and peace education. 

2. It was confined only to the state of Mizoram. 

3. It was confined to secondary school students only. 

1.15: Plan of the Report 

The report of the present study is organized in 5 (Five) chapters to facilitate a 

systematic presentation. 
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In chapter I the study is introduced. The genesis of peace education and 

genesis of human rights education have been presented in this chapter along with 

the research position on human rights and peace education, rational of the study, 

and objectives and hypotheses of the study.   

Chapter II will be devoted for review of related literature. In this chapter the 

findings of the researches conducted will be presented. 

The procedure adopted for the conduct of present study will be narrated in 

chapter III. The research approach, sources of data, population and sample, tools 

and techniques used, procedure of collection of data, organization of data and 

analysis of data will also be narrated in this chapter. 

Chapter IV will be devoted for the Analysis and Interpretation of data. 

In chapter V findings of the study will be presented and discussed. 

Educational implications, limitations of the study, suggestions for further study and 

an epilogue on the study will also be presented in this chapter. A brief summary of 

the study, Bibliography and Appendices will follow chapter V. 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Researchers have to be up-to-date in their information about studies related 

to their own problems. References are to be made to similar studies and their 

evaluation too is to be made for benefit of the readers. Survey of related studies 

imply locating, studying and evaluating reports of relevant researches published as 

articles, encyclopedias, research abstracts, comprehensive books on the subject and 

manuscripts if any for the worthwhile study. In any field of knowledge, the 

researchers need adequate familiarity with the works which have already been done 

in the area. The researchers have to build upon the accumulated and recorded 

knowledge of the past and draw maximum benefit from the previous investigations.   

In relation to the present study, an attempt was made to go through the 

literature such as reference books, monographs, government records and 

publications, encyclopedia on education, research papers and national research 

abstracts on education, journals and magazines. It is worth to mention that human 

rights education and peace education is a recent phenomenon being emphasized 

since the last decade of 20th century. The findings of studies on human right 

educations and peace education in International Level and in India are presented 

below in chronological order.  

The review of literature has been organized into two sections: 

1)  Studies Conducted at International Level 

2)  Studies Conducted in India 
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2.01:   Studies Conducted at International:   

Rogers (1991) studied on, Education for Peace in the Classroom 

Curriculum, Development Strategies and Materials, A Case Study from Ireland

describes the curriculum development process involves in the prediction of a set of 

peace education materials developed by the churches in Ireland during the past 13 

years. This study examines the educational rational of this project in the context of 

two educational systems operating in Ireland. The study outlines some of the issues 

facing the development of peace education in Ireland in the next decade. Some of 

these are learning from past experiences, avoiding rising expectations that are not 

fulfilled, appreciating the difficulties of implementation of curriculum innovation in 

a climate of financial cutback, understanding past inconsistencies in policy in this 

area, giving adequate resources to agencies that are supportive to schools and 

appreciating the greater emphasize in society on competitiveness and a strong 

utilitarian thrust. 

Cardella and Slyck (1999) have written a paper on, Peace Education and 

Conflict Resolution Curricula . This paper consists of a critical review of six extant 

peace education and conflict resolution curricula for the middle school level. It 

represents a follow-up to a recently completed study which examined these types of 

curricula at the high school level. The previous research established a set of 

educational objectives to be met by these curricula including knowledge and 

understanding, competencies, attitudes and values, and efficacy and outcome 

expectancies with regard to the principles and practice of social conflict and dispute 

resolution. In addition, such factors as grade appropriateness, interest, and difficulty 

were rated. The results suggested that the curricula varied markedly in the scope and 
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the extent of objectives met as well as on such dimensions as interest and difficulty. 

This paper examines these issues for the middle school level and is based upon but 

attempts to improve the methodology used in the previous curriculum review 

project. 

Simpson (2004) in his article, Making Connections: Wholistic Teaching 

through Peace Education  writes about the need of educating for peace. According 

to the writer educating for peace at the primary level is more critical now than ever 

before, as the students struggle to choose and emulate the models of peace 

education that stand before them. Continuously facing a sensationalized picture of 

war, students must not learn from the media generated models that stand before 

violence. Thus, teacher must provide students with opportunities to explore their 

feelings about war, and learn about peaceful alternatives and conflict resolution. 

Further, students must learn to challenge the assumptions that traditions have put 

into place, to ensure that the tenets of peace education preside over inequity that is 

structural and has gone unquestioned for too long. 

Brantmeir (2005) has conducted study on, Constraints and Possibilities for 

intercultural Peace curricula: A critical case study of Teacher involvement in 

multicultural change at a U.S. Midwestern high school . The study indicates that 

constraints on teacher time, on teacher energy, on school resources, and dominant 

Euro-American in-group norms were encountered during the curricula development 

process. Short-term, additive curricula units were developed and the following long-

term ideas were suggested but not initiated by teacher inquirers: cultural awareness 

education that permeates the school curriculum; a diversity course; diversity 
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graduation requirements; and/or a school wide reading. Teacher inquirers reported 

changes from their involvement in the intercultural peace curricula development 

process; increased levels of cultural awareness; changes in their feelings toward 

newcomers and their classroom behaviors in relation to newcomers; and positive 

changes that they saw in newcomer student attitudes and behaviors. 

Akudulu (2006) has done a study on,  peace education 

component of the universal basic education in Nigeria through social studies 

curriculum . The study is an attempt to present the extent Nigeria has gone in 

implementing peace education. Three research questions guided the study Peace 

Education and role of teachers. The findings of the study revealed that the social 

studies curriculum for the UBE programme in Nigeria contain some peace 

education topics that are based on the eight action areas of peace education 

recommended by the United Nations. 

Martin and Pence (2008) in their article on, upporting Peace Education in 

Teacher Education Programme . This article focuses on three courses in which 

peace education could be more consciously and systematically integrated. These 

courses were taught by three different faculty members across one semester. 

Through critical and collaborative 

and their own philosophical reflections, the authors aspired to expand their 

effectiveness as peace educators and in turn, guide their students in the ways of 

peace. 

Odejobi and Adesina (2009) in their study, Peace Education and the School 

Curriculum in Nigeria  examined the role of school discipline in the implantation of 

peace education. The study looks at the goals of peace education and highlighted the 
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tenets in school subjects such as social studies, government, history and religious 

studies, which go well with the achievement of peace in the society. The study also 

examined problems militating against the existing school subjects and raised 

appropriate recommendations towards achieving peace in the Nigerian society. The 

work concluded by ranging the advantages in the teaching discipline. 

Ssenkumba (2010) in his study on, School Based Peace Education and 

Guidance and Counselling in Secondary Schools in Northern Uganda  aimed at 

documenting the perceptions of students and teachers of selected secondary schools 

in the northern part of Uganda towards peace education and guidance and 

counselling needs. The study found that peace education is rightfully identified as a 

curriculum that may hold the keys to bringing about significant change in secondary 

schools of the war-ravaged region of the pearl of Africa. The major components of 

peace education should emphasize techniques of conflict resolution, tolerance, 

respecting differences, awareness of behaviours that protect peace, gender equality, 

dialogue, interaction. Respondents also noted the importance of the need to 

effectively train peace educators to help them acquire the skills and knowledge of 

dispensing peace education to students. The revelations of the study also led to the 

conclusion that school counselling services are crucial for proper adjustments of 

students that were directly or indirectly affected by the rebellion. 

Adeymi, Falde and 01owo (2011), has written a paper on, Participatory 

Means of Teaching Peace Education Concepts in the Universal Basic Education 

Social Studies curriculum . This study examines the teaching of Peace Education 

concepts in the Upper Basic Education Social studies curriculum. The paper posits 

that conventional rote learning method used in our schools cannot develop in the 
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learners the values, attitudes and skills required for building the culture of peace. 

The participatory approach is recommended for the teaching of peace education 

concepts. This will help learners to acquire and demonstrate the values and traits of 

peace. 

Education 

perception and practices of peace education in Gilgit Baltistan Pakistan. In the 

geographically remote culture and context of Gilgit Baltistan Pakistan, this study 

explores the perceptions and practices of peace education by two secondary school 

head teachers (one in a relatively urban area and another in a rural area), as well as 

three additional teachers from each school. A qualitative, interview-based research 

approach is employed. The concept of peace education is related by the interviewed 

teachers to the inculcation and development of positive thinking and positive 

attitude among students. This positivity is seen as instrumental for the holistic 

development of the children, and ultimately, for the cultivation of a peaceful 

society. 

Akiri (2013) conducted a study entitle, esearch in Nigeria on Students and 

human rights awareness in 15 secondary school in Delta Central Senatorial District, 

indicated that there was limited awareness among the students on the fundamental 

rights . The study revealed that teachers were aware of most of the fundamental 

rights enshrined in Nigerian constitution. Akiri study is in line with a report by 

Human Right Awareness and Promotion Forum-Uganda (2011) on Uganda human 

right awareness that indicate low level of human right awareness. The report also 

indicated that majority of Uganda cannot define human right and those who can 
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only know one right. In all the aforesaid studies done in India, Philippines, Nigeria 

and Uganda the right to education was most known. 

Rowell (2015) in his study entitled ondary Schools: 

peace and cultural harmony goes hand in hand, in order for peace education to gain 

academic acceptance it has to be defined in terms of the predominant culture of the 

society and that anti-social vices should be dispirited amongst Nigerian. It 

recommends that the golden rule and other ethical codes of conduct should be 

infused into the curriculum of secondary schools in Nigeria and that Government 

should advocate for cross cultural education if peace education is to gain a lasting 

grip in Nigerian. 

Gerber (2016) in his article on, 

 reveals that Ever since the Universal Declaration of Human Rights was 

proclaimed in 1948, the United Nations has been encouraging states to provide 

human rights education (HRE). Initiatives to promote HRE include the World 

Programme for Human Rights Education (2005 ongoing) and the Declaration on 

Human Rights Education and Training (20

concerted efforts to promote human rights education, there is still uncertainty as to 

within schools. This chapter presents findings from empirical research and an 

evaluation of HRE programs in different countries, in order to identify six key 

elements of effective school-based human rights education. 

 Kwon and Walker Learned Helplessness: 

Peace Education in South Korean S   reveals how a culture of violence is 
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perpetuated and reproduced in South Korea through schooling and argues 

that peace education could help transform a culture of violence to a culture of peace. 

Critical ethnographic methods and a framework of peace education were applied to 

a sample of secondary schools in South Korea to argue that a disturbing culture of 

violence and learned helplessness were present; this comprises themes of direct and 

indirect violence through iljin (a group of students who are considered key 

perpetrators of school violence); a colonized false ideology and resistance to social 

justice. More positively, findings are also used to generate possibilities for 

pedagogical change based on peace education  an approach that proves useful both 

as an analytical frame for examining peace-violence relations in education and 

society and as an essential pedagogy for progressing towards peace in South 

Korean schools. 

Khanal (2018) in his study entitled 

Education in The Post-Conflict Context in Nepal: An In

that curricular intervention in peace education is a positive trend in the post-conflict 

contexts. This provides teachers and learners with the opportunity to engage in not 

only contents of peace and conflict but more importantly examine problems of 

peace. Furthermore, meaningful engagement with peace curricula enables teachers 

and learners to identify structural violence and prepare a foundation for structural 

peace. In this regard, Nepal also materialized peace education by integrating 

adequate contents in pre-existing Social Studies and Moral Education curricula. 

However, violence in schools and the society is rampant even after years of its 

intervention. Thus, the present study concentrated on exploring the contents of 

peace edu
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inspector/DEO representative and curriculum designer) understandings of both the 

significance and the challenges of peace education intervention. Having document 

analysis and qualitative interview as methods of data collection, the study found out 

that the National education policies, curricula and textbooks have recognised the 

significance of peace education and created ample space for its intervention. 

Furthermore, the learning materials not only problematized violence linked with 

socio-

social justice in multicultural, multilingual and multi-ethnic society. Despite 

mpacts of peace education, schools 

lacked teachers with related university education/ professional training and refresher 

course. In addition, the school-based mechanisms for creating a culture of peace 

were also found barely functional. The situation has clearly undermined the 

significance of peace education in Nepal. Thus, a serious action needs to be taken 

before it is too late. 

 

 the problem how the 

human rights are conceived and carried out made effective in the educational 

environment of two public high schools of the state system of education in Brazil, 

o 

human rights in the school environment and its manifestations in educational 

practices. A questionnaire with open-ended and close-ended questions to students 

(45) and interviews with open-ended questions to teachers (17). The categories 

analysed were organised in: tolerance and respect to differences and diversities, 
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gender equality, respectful attitude towards sexual orientation, age differences, 

environmental care, experience in peace and solidarity situations, valorization and 

perceptions revealed that in schooling context, considering the established 

interactions between teachers and students, and students between themselves, 

pointed to occasional situations of discrimination and prejudice hidden into 

dissimulation of attitudes regarding lack of respect to the human dignity, considered 

a universal principle to the establishment of human rights. 

2.02 :   Studies Conducted in India   

Pandya (1959) tried to consider the philosophical, psychological and 

practical values in education with a view to analyzing the concept and contexts of 

modern education and found that educational values were conditioned to time and 

culture, and they were not permanent. He found lack of understanding of the 

comprehensive aspects of educational values and opined that the reorganization of 

education with the core values as primary aims would bring harmony and poise in 

man s life. Pandya  study is significant in the sense that he is one of the few 

persons who first saw the need for understanding comprehensively values in 

education as primary aims .  

The System of Moral Training of 

S

India had left a lasting impression on the minds of Indians, making them a peaceful 

and tolerant nation. The system of moral training in ancient India had practical bias 
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and had a tremendous influence on the people, in moulding their character and 

developing their mind and body.  

evalent Value 

reported the following findings:  

 On social, political, economic and religious values the older teachers scored 

significantly higher than the younger teachers.  

 On aesthetic and democratic values, the younger teachers scored significantly 

higher than the older teachers.  

 On theoretical, ethical, philosophical and scientific values there was no 

significant difference between these two groups. 

 On religious and aesthetic values, the female teachers scored higher than the 

male teachers.  

  On political values the male teachers scored higher than female teachers.  

  The rural teachers scored higher on social, political and economic values than 

the urban teachers.  

  On aesthetic values the urban teachers scored higher than the rural teachers. 

Adhikari (1981) conducted a study entitle 

National Defence and Social values as Resultants of Socio-economic Status and 

 

 The rural and urban boys of all groups of socio-economic status (high, moderate 

and low) were more or less similar in their social values.  
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  In case of rural girls, a significant difference between high and moderate as 

well as between high and low SES groups was identified on social values.  

  Rural boys of low and moderate SES groups had shown differences in their 

aesthetic and religious values but found to be almost similar in the area of 

political, theoretical and economic values.  

  Rural boys of high and low SES groups differed only in the area of theoretical 

and aesthetic values while no remarkable difference in the area of social values 

was identified between high and moderate SES group rural boys.  

  The difference between high and low SES group urban boys was found to be 

significant only in the area of theoretical values. 

  Comparison of social values of rural girls and high and low SES groups as well 

as low and moderate SES groups had not shown any significant difference but a 

significant difference between moderate and high SES groups was found in their 

political values.  

  Urban girls of high and moderate SES groups were found to be almost similar 

in all the five areas of social values where as a significant difference between 

low and moderate and high and low SES groups was identified in the area of 

economic values. 

ity Needs, Moral Judgement 

and Value Patterns of Secondary School Teachers- 

findings of the study were:  

 Male and female teachers expressed high preference for the theoretical values 

and affiliation need. The teachers of both the sexes expressed keen moral sense. 
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 Male teachers secured better points in the aesthetic, political and social values 

than the female teachers.  

 Urban male teachers were more moral than rural male teachers. 

 Urban female teachers preferred economic and social values; rural female 

teachers were aesthetic theoretical and religious.  

 Rural female teachers had higher sense of morality than urban female teachers.  

 Achievement and moral judgement were the dominant factors in the personality 

of male and female teachers. They wanted to get material success through 

socially defined means. Patel (1981) from his study conducted on the students of 

standard X and XI revealed the following findings. 

 The girl students scored higher than the boy students on rational values. In 

religious values, higher income girl students scored higher than the higher 

income boy students.  

 In scientific values lower income urban students scored higher than the higher 

income urban students.  

 Students of both the sexes and both the standards scored high for moral value. 

However, the lower income rural students scored higher than the lower income 

urban students.  

 The girls scored higher than the boys on religious, moral and scientific values. 

 On social, rational and moral values, students with lower income scored higher 

than the students with higher income. 

Zamen (1982) concluded from his study that among both urban and rural 

samples, religious values, were the strongest followed by moral values; the social 

values were the weakest. The mean scores on all the three values of the girls were 
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higher than those of the boys. Community wise the mean scores on all the three 

values for Hindu group were higher than these for the Christian or the Muslim 

groups. 

Goswami (1983) reported that teachers of post basic school were higher on 

theoretical, social and religious values than the teachers of ordinary schools, who 

were found to be higher on economic, aesthetic and political values than the 

teachers of the post basic schools. The girl students of post basic schools were 

found to be better on theoretical, religious and social values than the girls studying 

in ordinary schools and the girl students of ordinary schools were better on 

economic and aesthetic values than the girl students of post basic schools. The boys 

were found to be better than girls on economic, aesthetic and political values. The 

study further concluded that the post-basic schools provided a better atmosphere in 

schools to inculcate values than the ordinary schools. 

concluded that the children from aided and government schools differed 

significantly from each other in moral reasoning and it was in favour of the children 

of government schools. The children from co-educational schools were found to be 

better in moral reasoning than the children from non-co-educational schools. Girls 

were superior to boys in moral reasoning. Boys and girls, in the study, of the same 

age, differed significantly at the age of fifteen and sixteen. Girls showed faster 

development in moral judgement, including reasoning. 

Comparing the values of the students of Saraswati Sisu Mandirs and Public 

Schools, Kapoor (1986) reported that the students of Saraswati Sisu Mandirs had 
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more respect for religious, social, democratic, knowledge and power values whereas 

Public School students paid more regard to aesthetic, economic and health values. 

Paul (1986) compared the value orientation of adolescent boys and girls and 

found that male adolescents were more striving for their ambition and excellence 

and more service oriented than female adolescents. The female adolescents were 

found to be more oriented to appreciating tidiness, more aesthetic in nature, 

conscious of being punctual and regular, more striving for harmony, love, 

sympathy, tolerance, peace and more oriented to sound character. 

As already reported thirty-one studies have been conducted in the area of moral 

education during 1988-92 in India. The meta-analysis of the findings of these 

studies led Sen (1997) to summarize as below:  

 A significant positive relationship exists between intelligence and moral 

judgment. However, there is contradiction. 

 Moral education affects the growth of moral judgment. Here also, there are 

contradictory findings.  

 The level of value awareness in all grades is poor.  

 Significant relationships exist between moral values and age, sex, residential 

area and stream of study. For theoretical and social values, boys scored higher. 

Girls exhibited significantly higher scores in moral judgment. Moral judgment 

increases with age.  

 No significant difference was found between moral judgement and 

socioeconomic status.  
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 Moral judgment was found to be normally distribute. The value discussion 

model was found to be effective in terms of value clarification.  

 Significant development was found in self-concept and self-acceptance treated 

through the value discussion model.  

 A positive significant change was found in social and educational adjustment 

and classroom climate.  

 Value inculcation through the value confrontation treatment lead to significant 

qualitative changes and significant qualitative improvement. 

Khanna (1993) conducted a study with a view to comparing the students of 

teacher training stream with the students of general stream on the five values of 

truth, righteous conduct, peace, love and non-violence under similar environment. 

The study revealed that the teacher-training group has higher mean scores on truth 

and love than the general group. No significant difference is revealed between these 

two groups in the values, namely righteous conduct, peace and nonviolence. 

Singh (1993) conducted a study in order to find out the values of urban and 

rural colleges going male and female adolescents. The study revealed that in the 

theoretical and religious values urban male and female adolescents had significantly 

higher mean scores than the rural male and female adolescents. In social and 

aesthetic values rural male and female students were found better than the urban 

male and female adolescents. In political and economic values, the differences were 

not found to be significant. The male adolescent students had got significantly 

higher mean score than those of female adolescents in theoretical and economic 
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values. In social political values female adolescents had higher mean scores the 

male adolescents. 

Vijaya (1996) attempted to study the value orientation of secondary school 

students and their attitude towards educational issues are found that progressive 

values were among the  values followed by humanitarian, traditional and 

social values. 

Bajpai (1997) attempted to evaluate the values in relation to locale and 

gender of high school students. The findings of the study were:  

 Theoretical, economic, aesthetic, social and religious values were found to be 

significant on urban students in comparison to their rural counterparts. But on 

political values, the urban students were found to be nonsignificant as compared 

to the rural students.  

 Economic, aesthetic, social and religious values were found to be significantly 

different on boy students in comparison to their girl counterparts. But on 

theoretical and religious values, the boy students were not significant as 

compared to their girl counterparts.   

  It was found that the difference between mean scores of urban boys was in 

respect of value, i.e. theoretical, economic and aesthetic than that of rural boys. 

The mean score of the rural boys and that of the urban boys of these two groups 

were not significant for social and political values. 

  Aesthetic and religious values were found to be significant on rural girls as 

compared to their urban counterparts. But other values, i.e. theoretical, 
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economic, social and political were not found to be significant on urban as 

compared to their rural counterparts.  

 Srivastava (1997) conducted a study with a view to 

of value system today s parents want their children to adopt and how it differs from 

modernization, the traditional values such as hard work and honesty are still highly 

regarded by the Indian parents and they want their children to adopt these qualities. 

The qualities which the parents did not approve included disobedience, laziness, 

stealing and arrogance. The mothers and fathers coming from diverse ecological 

background or economic status shared almost similar value preferences. The value 

preferences of grandmothers, however, were slightly at variance with those mothers 

and fathers. 

Attitudes and Values 

of College Students in Socio-  

 College students accepted modern values and social attitudes.  

 Female are more modern in their outlook than males.  

 Muslim students were found to be traditional in their values and attitudes than 

Hindu students.  

 Socio-economic status is positively related to modernity in values and attitudes 

of the college students.  

 Science students were found to be more progressive and modern in their values 

and attitudes as compared to Commerce and Arts students.  
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Students of Orissa in relation to their Sex, Socio-Economic Status and School 

 

 No significant difference was found among the students of Secondary Schools 

adopting the syllabi of B.S.E., Orrisa, C.B.S.E, New Delhi and I.C.S.E., New 

Delhi on personal values: Religious and power. 

  The students pursuing the syllabi of B.S.E., Orrisa, have higher Social, 

Democratic, Family Prestige and Health values as compared to the students 

pursuing the syllabi of either of C.B.S.E., New Delhi or of I.C.S.E., New Delhi.  

 The students pursuing the syllabi of B.S.E., Orrisa, have lower Aesthetic, 

Economic and Hedonistic values as compared to the students pursuing the 

syllabi of either of C.B.S.E., New Delhi or of I.C.S.E., New Delhi.  

  The students pursuing the syllabi of C.B.S.E., New Delhi, have higher 

knowledge value as compared to the students pursuing the syllabi of either of 

B.S.E., Orrisa or of I.C.S.E., New Delhi. The students pursuing the syllabi of 

I.C.S.E., New Delhi, have higher Family Prestige value as compared to the 

students pursuing the syllabi of C.B.S.E., New Delhi. 

  There is no significant sex difference among the students of Secondary Schools 

on any of the ten Personal Values. 

  Socio-Economic Status is not significantly related with religious, Democratic 

and Hedonistic values of Secondary School students belonging to different 

groups based on Sex and School Background. 
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  Socio-Economic Status is positively and significantly related with Social value 

of B.S.E., Male, I.C.S.E., Male, I.C.S.E., Female, B.S.E., C.B.S.E., I.C.S.E., and 

only Male groups of Secondary students.  

historical background of human rights, needs for human rights education, human 

rights in the curriculum at elementary and secondary school levels. He has 

mentioned that the elementary school children should be exposed to the concept of 

human rights. At the secondary stage, the students are matured enough to appreciate 

fully the significance of struggle for civics and political rights and for economic, 

social and cultural rights etc.      

    Rights Education of Secondary School 

respondents, evenly divided among students and teachers of national capital 

territory region and belonging to the governmental unaided recognized schools, 

government schools and government aided recognized schools, the knowledge 

about fundamental rights in general and human rights in particular has been found 

to be unsatisfactory.  Incorporating of human rights as a part of composite approach 

towards curriculum seems to be low on the priority of the respondents. Particularly 

worrisome is the lack of knowledge of recourse mechanisms in case of their rights 

being abused. Hence, the findings of the survey proved about inadequate knowledge 

of human rights, lack of interest and poor sensibility to human rights issues of 

secondary school children. 
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    Gangaih (2002) in his study entitle, 

Tirupati town of Chittoor District in Andra Pradesh. The findings of the study were:   

 Majority of the street children were Hindus (60 per cent), followed by Muslims 

(20 per cent) and Christians (7 per cent). Not known street children constituted 

13 per cent.   

  It was observed that bulk of the street children were from backward classes (53 

per cent) and Scheduled Castes (26 per cent), and they two put together 

constituted 79 per cent, may be due to economic backwardness. Other castes and 

do not known comprised 21 percent.  

  It was noticed that majority of the street children were in the age group of 11 to 

15 years (53 per cent). 27 per cent of the street children were in the age group of 

15 to 16 years and 20 per cent were in the age group of 5 to 10 years.  

  The data revealed that 70 per cent of street children were illiterates and only 30 

per cent of children had primary or secondary education.  

  The reasons for leaving home were quite interesting. It was seen from the data 

that 40 per cent of children had left the home due to alcoholic parent attitude.  

27 per cent of children had left the home due to step mother attitude. The other 

reasons like forced to work, forced to school and others constituted 33 per cent.  

  Most of the street children were seen in the occupation of begging (34 per cent), 

27 per cent of children were doing the work of bogie-cleaning. 19 per cent of 

children were found in the occupation of mechanic works and other works.   

  It was noticed that almost all street children were habituated to bad habits like 

alcoholic drinking, drugs, gambling, smoking and other criminal activities.    
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 The study leads the researcher to conclude that the street children were deprived 

of their basic needs and amenities related to food, shelter, clothing, health, 

education and participation in public life. 

in state practices and conventions supported by human rights standards as mandated 

by the Constitution. Resettlement, Integration and Voluntary Repatriation were the 

three best possible solutions to the gigantic problem of refugees. He opined that 

Refugee Problem is a multi-dimensional and global problem, which seeks an 

extensive and comprehensive solution. The notion of 'Karuna' must not be forgotten, 

as ultimately all of us have also seeked refuge on the mother earth. 

Sahoo (2003) studied, A Conception of Peace, Violence and 

Strategies to Attain Peace in relation to some Psycho Social Variables and 

Academic Achievement  observed that adolescent students of high intelligence 

had significantly better concept of peace than the low intelligent students. He has 

also found that socio economic status played a significant role in concept and 

socio-

economic status acquired more conception and attitudes towards peace than the 

students of socioeconomic background. 

Sahoo (2003) investigated the academic achievement and settlement on the 

concept of peace of adolescents and found that there were significant differences 

between urban and rural adolescents. Students of high academic achievement had 



 
 

59 
 

significantly better concept of peace than the students of low academic 

achievement. 

Panda (2004) in her article entitle, - 

rights education (HRE) in schools and had analysed the content, methodology and 

the role of teachers in imparting human rights education for children in schools. It 

had been emphasized in the article that teachers need to be given training on content 

as well as pedagogy, material preparation, curriculum development as they have to 

be role models in the whole human rights education process. It is now widely 

accepted that the most effective way to improve the quality and effectiveness of 

education programme for human rights is to reach teachers and teacher educators. 

They should be equipped with knowledge, skills and understanding to inculcate 

human rights as part of their teacher education courses both pre-service and in-

service.   

Human Rights- A Case S

backward castes, scheduled castes and scheduled tribes.  Regarding the age 

composition a minimum of 4.17 percent child labourers were in the group of 6-8 

years and maximum of 45.83 percent of child laboureres were seen in the 12-14 age 

group. Education is taken as secondary by backward class, scheduled tribes and 

scheduled castes. Poverty was found to be the most important reason for non-

schooling and dropouts among the child labourers  
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Lalhmanmawia 

Context. The researcher reported that the fundamental freedom and individual 

dignity enshrined in the Indian Constitution did not get proper places. Reports of 

rape cases, broad daylight robbery and killings, abductions and kidnaps, violation of 

individual freedom, alleged corruption cases were alarming. The cumulative effects 

of the capitalist path of development which brought the decay of egalitarian society 

that opened chances of social stratification on the bases of income, land possession, 

social status; paving the way for decline of close knit homogenous society. The new 

economic policy was found unfriendly to the tribal society like Mizo. Only a few 

ruling propertied classes were reaping the fruits of development yet majority 

population were deprived chances of improvement. State intervention in every 

developmental programme had been on the decline whereas market led 

development benefiting the advantageous section of had been on maximum growth. 

In such a situation problem like unemployment, lack of proper development for 

rural people comprising around 80 percent of the total population of Mizoram, lack 

of medical facilities for neglected class, denial of gender equality, and a growing 

gap between the rich and the poor etc., were obvious in Mizoram. Under this 

circumstance, enjoyment of human rights enshrined in various international human 

rights instruments in general and the rights enshrined in the Constitution in 

particular were still a distant dream.   
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one union territory of our country involving 2039 secondary school students (1060 

male and 979 female). The study revealed that:  

 The general familiarity of the students with human rights was nearly universal 

with the main sources being the school followed by the media. There were on 

the whole a general familiarity and a general positive attitude in terms of values 

and attitudes to human rights issues but this was not necessarily based on 

knowledge of human rights documents except of some aspects of Indian 

Constitution.  

 The recognition of situations involving violation of human rights was generally 

low except where the situations involved gross economic deprivation and more 

particularly when the situation concerned not being, able to go school. The non-

recognition of violations in situations involved civil and political rights required 

to be particularly noted.  

  Human rights teaching took place in almost all schools, mainly through Social 

Science/ Social Studies (History and Civics) curriculum and it did not seem to 

be receiving adequate importance. The place of activities for human rights was 

also limited with even lower importance given to the group work, projects and 

research/library work. The participation in activities relating to human rights 

outside the classroom and outside the school was very low. 

 The most important materials used for teaching human rights were the 

textbooks, newspaper clippings and country s Constitution with very little use in 

UN documents.   
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  The situation with regard to the exercise by students of their human rights, 

including the right to freedom of expression, seemed to be generally very 

unsatisfactory.  

  There was a general dissatisfaction with adequacy of efforts made by teachers 

and school authorities in promoting understanding of human rights.  

  Female respondents almost invariably showed a higher-level understanding 

than male respondents.  

sixty-five teachers and teacher educators at different levels of school curriculum 

following incidental sampling technique and using a Human Rights Awareness 

Questionnaire (HRAQ) developed by the investigator for collecting data. It was 

found that teachers generally lack the awareness of even basic human rights 

concepts, which were integrated in various textbooks of primary schools of the 

country and also taught in the teacher education institutions. The findings suggested 

that the integrated model of providing human rights education had not fully 

succeeded in equipping the teachers with awareness and pedagogical skills to 

identify the hidden agenda of the curriculum and bring it to the surface, or 

positively interpret various issues of the school syllabus to promote Human Rights 

among students.    

Pandey and Singh (2008) conducted a study to compare the attitude of 

undergraduate students of different levels of human rights understanding towards 

environment. The study revealed significant differences in the attitude of the 
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undergraduate students of different levels of human rights understanding towards 

environment. It was found that high levels of human rights understanding promote 

positive attitude towards environment. 

xt. 

Teaching of Human Rights and Teacher Education, Pre-Service teacher education 

curriculum, In- Service teacher education curriculum and education of teacher 

education were focused in the article. He had stressed that teachers need to be 

provided training about the contents and pedagogy of human rights. He had also 

mentioned that the teaching of human rights would require the teachers to play the 

role of a facilitators, active partners, researchers and curriculum developers etc. He 

concluded that the teachers should be masters of human rights education with in-

depth knowledge about human rights, required teaching skills and practice of human 

rights in society. For this purpose, it was recommended for the introduction of 

human rights education at all levels of teacher education. 

Chinara (2010) in his article, Promoting Peace for Quality School 

Education: A challenge for Teachers  has discussed the need of peace education 

promoting a culture of peace. The author, in this article says that the schools have 

become the transmission points of violence. The contemporary conflict ridden and 

threat prone society has placed unbelievable faiths in teachers who have the 

potential for nourishing both rational and relational skills in children by imparting 

peace based knowledge, developing peace oriented attitudes, nurturing peace 

governed ethics, inculcating peace associated values and enhancing peace related 



 
 

64 
 

competencies, and thereby tra

peace. 

finding out the awareness and attitude of secondary school students towards peace 

education. The study found that both male and female students have equal level of 

awareness towards peace education and both are equally concerned about the 

subject. The study also found that socio- economic status plays a dominant role on 

the awareness and attitude of peace education among secondary school students. 

Students of high socio-economic status are more aware and acquire strong attitude 

of the need of peace education than those of the low socio-economic status. 

However, no influence of race variables is found in this regard. The study also 

found that the awareness level of urban and rural students varies appreciably. 

Mishra (2011) in his study entitled, Pre-service Teacher Training for Peace 

Education  had discussed that in order for peace education to become a regular 

inclusion and curriculum expectation within schools, nations and worldwide, 

teachers must be prepared to teach issues that are often socially uncomfortable and 

conflicting in order to combat the stigma, conflict and inequality that peace 

education seeks to diminish. The study is an exploratory study. The data was 

analyzed according the three categories listed as main components of peace 

education. As a pre-service teacher, learning the skills to work with students to 

create a culture of peace is a difficult task to envision. The finding of the study 

strongly recommended that the Philosophy course and every core course of the 
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Bachelor of Education programme adopt and promote peace education effective 

learning tool. 

Sharma and Jain (2012), in their article on, Peace Education and Human 

Rights in Twenty First Century: A Review peace education and human 

rights are gaining popularity, among society organizations, and government 

agencies also recognize the importance of such education. However, with this 

growing recognition there are increasing contestations over both the broader 

objectives and the specificities of carrying out peace education programs. This 

article discusses the ideas through which awareness about peace education and 

human rights can be created. The authors stressed on imparting peace education and 

human rights in schools. Knowledge of human rights makes students better able to 

participate in society and encourages teachers to thinking broadly when planning to 

teach for peace.  

Agharuwhe (2013) in his article entitled 

 revealed the thought 

of human rights, attainable origin and connation to human society. It evaluated 

secondary faculties in Delta Central legislator District. The stratified sampling 

technique was adopted to pick out the sample size of scholars and teacher used for 

the study, in an exceedingly descriptive survey style analysis. The instrument used 

was the 3-scale form, designed by the researchers to gather knowledge for the study. 

The easy proportion was used as applied mathematics tool for the analysis of 

information. The findings indicated among others, that there's restricted awareness 

of the basic rights amongst school students and teacher. The study ought that the 
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state to obtain to consciously promote elementary Human Rights Awareness, by 

creating the study of subjects that contains parts of the constitution as core, 

particularly for those within the Primary and Secondary level of Education.  

Sarma (2013) conducted a study on, Teache -

Violent Atmosphere in the Classroom by Providing Peace Education: An Analytical 

Study , the study has made an attempt to know the role of teacher in providing 

peace education. The study has three main objectives, (1) To identify the role of the 

teacher in building awareness and support for the introduction of peace education 

into all spheres of education. (2) To help students in developing some qualities like 

problem solving, decision making, communication skills, coping with emotions etc. 

(3) To identify and implement peaceful solutions for resolving conflict in the 

classroom situation like communication skills, interpersonal relationship skills etc. 

The study finds that 99% teachers are in favour of living together in peace and 

harmony. The study concludes that teachers are the right agencies for preservation 

and transmission of peace amongst children 

Mishra (2014) in his article entitled, HIV/AIDS Education A Capsule for 

 had discussed current sexual and HIV and AIDS 

education in secondary schools for peace and analyses the content and quality of the 

curricula being implemented, focusing primarily on current life skills and HIV and 

AIDS programmes and the ability of teachers to effectively convey accurate 

information. The paper also analyses how sexual and HIV and AIDS education can 

be improved, and serve as a model for promotion of peace in the country 

Mishra (2015) in his article entitled, 

Secondary Sch had discussed that 
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peace education is fundamentally a process for engaging people in developing 

awareness of the causes of conflicts and ways to resolve these in daily life. 

Education is one of the essential factors that will aid in stopping violence and 

establishing soc emerged as the consequence of various approaches regarding peace 

from an educational perspective, is a component of teaching tolerance, sharing and 

honesty to adults and children. The main purpose of peace education is to encourage 

students to develop different strategies that would provide social justice, not only in 

their countries, but also around the world. This paper highlights about the 

perception of parents and teachers about the concept of peace education and how to 

implement the peace education in secondary school. 

Cheruvalath and Tripathi (2015) study conducted in India involving 160 

Secondary Teachers Disclosed that Corporal Punishment, which is not only banned 

but violates right of a child is commonly used by teachers because they perceive it 

as an effective method of controlling indispline in class 

Jain and Prasad (2017) conducted a study entitled Role of education for 

peace at school  discussed that the world has transformed into a global village 

due to advancement in science and technology and this globalization result in social, 

political, and economical imbalances and socio-economic crises. It is only teacher 

who can lead the way towards peace into class room, school, society, nation and 

world. As the students are future citizens there is a need to provide peace education. 

The present study is focused on need of peace education and how education 

stimulates critical thinking about social issues of world as inequality, gender, global 

conflict and racism etc.  
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Mathew (2018) in his article on, 

Elementary Education in India and Positive Schooling within the Context of the 

Rights against Sexual  reveals that the right to education for children 

between the ages of six to fourteen has been declared as a fundamental right under 

the Constitution of India. This has been translated into a legal right by virtue of the 

Right of Children to Free and Compulsory Education Act 2009 (called in short, the 

Right to Education Act or RTE). With the promulgation of the Protection of 

Children against Sexual Offences Act, 2012, increased sexual exploitation of 

children in Indian schools is being reported. This chapter discusses the main 

highlights of the Right to Education Act, and the relevant literature regarding sexual 

exploitation of children in schools.  

Akanksha, Marphatiaa  and Reida et.al (2019) conducted a study entitled, 

Developmental origins of secondary school dropout in rural India and its 

differential consequences by sex: A biosocial life-course analysis reveals that 

developed a biosocial life-course conceptual approach to investigate maternal and 

household predictors of secondary school dropout, and to ascertain whether the 

consequences of dropout differ between girls and boys. They analyzed longitudinal 

biomedical data on 648 mother-child dyads from rural Maharashtra, India. Both 

maternal (low education, early marriage age, shorter pregnancy duration) and 

household (low paternal education, low socio-economic status) traits independently 

predicted dropout. Poor child growth and educational trajectories also predicted 

dropout, mediating the association of only maternal education. Some girls married 

despite completing secondary education, suggesting the value of education may be 

subordinated to the marriage market. 
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 Mishra and Mishra (2019) studied, he Perceptions of Stakeholders on 

Peace Education in Secondary Schools of Mizoram . It was an ICSSR sponsored 

research project. The study found that:  

 majority of the students, teachers and parents of the students recognized absence 

of war, absence of violence, development of friendship, leaving with harmony, 

relax state of mind, positive thinking about others, compassion for fellow 

beings, respect to all religions, respect to human rights, justice and security for 

all, and preservation of environment, Sustainable development, Control of 

HIV/AIDS, and Humanity as the outcomes of peace.   The study found right 

kind of awareness among the stake holders.The study suggested  for some 

activities to be undertaken for promotion of peace values among the secondary 

school students. 

Ramcharan (2019) in his article, rt of 

had discussed that based on the phenomenon 

occurred at all level of education, it was found that the circumstances of the schools 

were unsafe and uncomfortable for students and academics. There were a number of 

direct and indirect violence carried out at schools and it had impacts on physical and 

psychological health of students. There was no existence of positive peace in the 

form of structural violence, socio-cultural violence, ecological violence and 

negative peace such as tribal warfare, fights and aggression. What happened 

actually although the nature of man in conscience had the basic harmony and desire 

to live together in tranquility? Therefore, the common perception of the concept of 

peace and peace pedagogy was needed to be created. Teachers as peace educators, 

thus, played an important role as a figure that had the personality of peace in the 

classroom and at school. The teacher as a peaceful personality consisted of three 
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components: peaceful states, attitudes, and behavior that were consistent across 

educational approach in the curriculum in synergy with the goals of education.  

Overview of literature review  

  Review of various related literature reveals that studies on peace education 

and human rights education have been done on a variety of issues and thoughts 

relating it to different variables such as conflict, violence, creativity, yoga, attitude, 

awareness, academic achievement of students, curriculum, textbooks, teachers, 

street children, child labour, women helpers, custodial violence, refugee, gender 

discrimination, conflict and education. In the area of education, very limited studies 

were found dealing with curriculum, secondary school students and teachers etc. It 

has been revealed that majority of the human rights and peace studies are done in 

the conflicts affected countries or states. The review of related literature also reveals 

that most of the peace studies at the international level are based on the conflict 

resolution issues. However, there are many studies both at national and international 

level which have given importance on the development of peace through education 

at the school level. Various studies have been done at different nation, state and 

district levels on the need of development and modification of curriculum for 

imparting peace education as well as for development of peace. It has also been 

found that most of these studies at both international and national level are done on 

the students of different grades of school level. Some studies on peace education 

have also been conducted stressing the role of schools in conducting, developing 

and imparting peace education. 
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The studies of Cardella and Slyk, Akudulu, Simpson, and Odejobi and 

Adesina have dealt with the development of curriculum for peace education in 

different ways. It is a noticeable fact that all these studies have given stress 

examining the curriculum of the school level of different countries. Some studies 

have also suggested ways of redesigning curriculum for peace education. 

But there are some studies altogether different types and deal with some 

novel type of issues and concepts. Roger (1991) e.g. in his study has dealt with 

peace education materials developed by churches at Ireland during past 13 years and 

issues facing development of peace education at Ireland. 

At the national level, very few studies have been conducted directly on 

human rights education and peace education. Review of literature reveals that 

human rights and peace education in India has not gained much importance. Most of 

the studies have given importance on development of human rights and peace 

amongst the students at the school level by redesigning the curricula, through 

innovative methods of teaching and empowering teachers through pre-service and 

in-service training. In the area of secondary education, very limited studies were 

found dealing with curriculum, secondary school students and teachers. Besides, the 

article of Panda (2004) had discussed the theoretical Perspective of human rights 

education in India. Sharma and Lahiry (2007) had attempted to evaluate the general 

awareness of secondary school students of our country on human rights education.  

Sahoo has 

peace in relation to some psycho-social variables and academic achievement and 

found some differences in concepts and attitude towards peace among adolescents 

of different socio-economic background. He also found out that students who had 
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high academic achievement had a better concept of peace than the students of low 

academic achievement. Goswami Pujari has also done a similar study. 

Thus, it can be concluded that there is dearth of research studies which 

would strengthen human rights and peace education in our country. Moreover, the 

present researcher did not find any study on students, teachers and teacher educators 

in the state of Mizoram in these areas except that of Mishra and Mishra. 
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CHAPTER III 

PLAN AND PROCEDURE 

 

This chapter is divided into seven sections i.e. 3.01 to 3.07. It describes the plan and 

procedure adopted for the conduct of the study. The section 3.01 describes research 

approach and section 3.02 deals with the sources selected for the collection of data. 

Population and sample of the study is described in section 3.03 followed by 

description of the tools and techniques used for the study in section 3.04. In sections 

3.05, 3.06 and 3.07, the procedure followed for collection of data, organization of 

data and plan of analysis of data are narrated respectively. 

 
3.01: Research Approach 

To decide about the research approach is important on the part of the 

researchers in conducting any research work, which they would use in dealing with 

their research problems. Research approach is utmost important in a research 

process. It describes the various steps of the plan of attack to be adopted in the 

research process. 

  The present study was primarily intended to assess the human rights values 

among secondary school students of Mizoram and their perception about culture of 

peace in schools. In the present study, human rights values imply the civic, political, 

economic, social, and cultural values being transacted as human rights education. 

Similarly, peace education implies the relationship among student and student, 

teacher and teacher, student and teacher, student and headmaster, and teacher and 

headmaster in a secondary school. It also relates to corporal punishment, sexual 

abuse, authoritative atmosphere, discrimination of students and activities for 
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promoting peace in transacting culture of peace in schools. Therefore, descriptive 

survey approach was followed for the present study. The study is a mixed type i.e. 

both qualitative and quantitative in nature. 

3.02: Sources of Data 

Researchers are required to collect data from appropriate sources, may be 

primary or secondary or both, according to the objectives and hypotheses of their 

study. In order to fulfill the objectives of the present study, the following sources 

were considered to be appropriate for collection data. 

Primary Sources: Since the main focus of the study was to study the human rights 

values and perceptions of culture of peace among male and female secondary school 

students from government and private schools located in both rural and urban areas, 

the secondary schools affiliated to Mizoram Board of School Education were the 

target population of the study and the students were considered to be the main 

source of information for the study. 

Secondary Sources:  

Official Reports, Records and Documents: Different National and State survey 

reports, books and journals and official records, internet, published and unpublished 

documents are the sources of utmost importance for any research. For the present 

study, these sources were also considered important. 

3.03: Population and Sample 

The target population of the study was the secondary school students of Mizoram. 

As such, all students, both male and female students pursuing their studies in 

government and private schools and in rural and urban secondary schools 

constituted the target population. To have a representative sample of students both 
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from urban and rural areas, multistage stratified cluster random sampling technique 

was used. Initially, out of 8 districts of Mizoram, 4 districts were selected randomly. 

At the 2nd stage, schools from rural and urban areas were randomly selected. From 

the selected schools, only standard X students were selected. All the students  

present on the day of visit of the researcher were included in the sample. The total 

sample comprised of 400 male and 400 female secondary school students out of 

which 400 were from rural and 400 were from urban secondary schools. Further, 

there were 400 from government schools and 400 from private schools. Data were 

collected from 32 schools. 

 List of Sample schools and Category wise sample of the study is given in 

table 3.01 and 3.02 and is depicted in Figures 3.02. 

Table 3.01: List of Sample School 

SI 
NO 

SCHOOL NAME LOCALE SCHOOL 
STATUS 

1 Govt. Mizo High School Aizawl Urban Government 

2 Zemabawk High School Aizawl Urban Government 

3 Dawrpui Centenary School Aizawl Urban Private 

4 Neuhof English Medium School Aizawl Urban Private 

5 Govt. Sihphir High School Aizawl Rural Government 

6 Sihphir Venghlun High School Aizawl Rural Government 

7 City English Acedemy Aizawl Rural Private 

8 Presbyterian English School Sihphir Aizawl Rural Private 

9 Govt. Diakkawn High School KolasibUrban Government 

10 Govt. Kolasib High School Kolasib Urban Government 

11 St. Johns High School, Kolasib Kolasib Urban Private 

12 Susanne Downs Boarding School Kolasib Urban Private 

13 Govt High School Kawnpui Kolasib Rural Government 

14 Govt. Pm High School, Lungdai Kolasib Rural Government 

15 Green Hills High School Kawnpui Kolasib Rural Private 

16 Snow White High School, Lungdai Kolasib Rural Private 

17 Govt. Lunglei High School Lunglei Urban Government 
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Table 3.02: Category Wise Sample of the Study 

SI. 
No. 

Category Number 

1 Male Secondary School Students 400 

2 Female Secondary School Students 400 

3 Government Secondary School Students 400 

4 Private Secondary School Students 400 

5 Rural Secondary School Students 400 

6 Urban Secondary School Students 400 

 

 

 

 

 

 

 

18 Govt. Leitlangpui High School Lunglei Urban Government 

19 Lawitlang English Medium School Lunglei Urban Private 

20 Little Flower High School Lunglei Urban Private 

21 Govt. Chhipphir High School Lunglei Rural Government 

22 Ramlaitui High School Lunglei Rural Government 

23 Rose Bud Chhiphir Lunglei Rural Private 

24 Millenium Real Life High School Lunglei Rural Private 

25 Govt. Serchhip High School  SerchipUrban Government 

26 Govt. PCR High School New 
Serchhip 

Serchip Urban Government 

27 Presbyterian English High School  Serchip Urban Private 

28 Marian High School Serchip Urban Private 

29 Govt. Chhiahtlang High School Serchip Rural Government 

30 Sialhau RMSA Secondary School Serchip Rural Government 

31 Millennium High School Serchip Rural Private 

32 Presbyterian English Medium 
School 

Serchip Rural Private 
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            Government Students (N=400)         Private Students (N=400) 

 

            Male                    Female                                    Male                  Female 
Students (N=200)      Students (N=200)           Students (N=200)   Students (N=200)  

      

    Rural           Urban     Rural          Urban        Rural           Urban    Rural           Urban 
Students     Students    Students     Students   Students     Students   Students      Students 
 (N=100)    (N=100)      (N=100)       (N=100)    (N=100)      (N=100)    (N=100)       (N=100) 
 

Figure 3.01: Sample of Secondary School Students 

 

3.04: Tools and Techniques used 

Every researcher requires data gathering tools or techniques which may vary 

in their complexity, design, administration and interpretation. Each tool/technique is 

appropriate for the collection of certain kind of data. To debate on the superiority of 

A 

hammer or a handsaw

in a given situation. The researchers have to select from the available tools, which 

can help in collecting the relevant data that they require for the study. In some 

situations, the researchers may find that the existing research tools do not suit their 

purpose. In such cases, they have to construct their own. 

For the present study readymade tool was used for assessment of Human 

Rights Values, and for assessment of perception of secondary students regarding 

peace culture in the schools keeping the characteristics of the sources and objectives 

of the study in view, it was decided to develop and use questionnaires as the tools 

for data collection. 
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Questionnaire as a technique and tool of data collection is not only popular but 

widely used. Mouly (1964, 238) writes: 

Probably no instrument of research has been more subject to censure than the 

questionnaire. Yet it continues to be the most used - and the most abused-instrument 

in educational research as both graduate students and professional agencies 

continues to rely on it. 

Further, Mouly (1964, 238) writes on the weaknesses and strengths of the 

questionnaire: 

   Today its weaknesses and limitations as well as its strengths are more 

clearly recognized, and a more serious attempt is made to limit its use to situations 

where it is appropriate. It is recognized, that its weaknesses are not 

insurmountable. The problem is one of deciding when it is appropriate to use it- for 

instance, in preference to the interview or the experiment- and then of ensuring that 

it meets acceptable levels of adequacy. In other words, the questionnaire has 

definite advantages which must be weighed against its disadvantages, and its 

validity must be considered in the specific case. 

            The following tools were used for the present study:  

i) Manavadhikar Moolya Vikash Prashnawali (Human Rights Value 

Development Questionnaire) by Paramanand Singh and Lal Dhari Yadav 

(2010). 

ii) Questionnaire on Culture of Peace in the schools.  

A brief discussion of the procedure followed for development of each of the 

above tools is made in the following pages.  



 
 

79 
 

i. Manavadhikar Moolya Vikash Prashnawali (Human Rights Value 

Development Questionnaire) 

Manavadhikar Moolya Vikash Prashnawali (Human Rights Value Development 

Questionnaire) standardized by Paramanand Singh and Lal Dhari Yadav was used. 

This questionnaire is standardized in 2010 with students belonging to the age range 

11to 18 years. It is developed in the terms of five components i.e. Civic, Political, 

Economic, Social, and Cultural with 9, 13, 8, 12, and 6 questions for these values 

respectively. The five components are defined by the author as below in the light of 

different articles of UDHR: 

Civic Values: Civic values are related to the right of life, liberty, security of 

persons, freedom from slavery, prohibition against torture, recognition as a person 

before the law, right to privacy, family, home and correspondence, right to 

nationality, freedom from arbitrary arrest and right to marry and found a family.  

Political Values: Political values may be referred to those rights which allow a 

person to participate in the government of his/her country, directly or through freely 

chosen representatives and rights to equal access to public services in his/her 

country.  

Economic Values: Economic values contain the right to work and free choice of 

employment and right to a standard of living adequate for the health of himself/ 

herself and his/her family. In other words, economic rights are clearly demonstrated 

in regard to the right to property.  

Social Values: Social values consist of the right to social security, right to rest and 

leisure, right to education, right to good social and international order, rights to 
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everyone to an adequate standard of living by having adequate food, clothing, and 

housing and the necessary conditions of care.  

Cultural Values: Cultural values consist of the right to protection of moral and 

material interests resulting from any scientific, literary or artistic production of 

which he/she is the author and right to participate in the cultural life of the 

community, to enjoy the arts and to share in scientific advancement and its benefits. 

The test has been reported to have reliability coefficient of 0.81 through parallel 

form method and the construct validity has been claimed by the author. The 

maximum possible scores on these five components are 18, 26, 16, 24, and 12.  

 For easy comprehension of the high school students, the test was translated 

into Mizo language and finally the questionnaire became bilingual (English and 

Mizo). A copy of the questionnaire is appended to Appendix- A. 

ii. Development of Questionnaire on Culture of Peace in the schools 

It was decided to develop questionnaire for assessing the perception of 

secondary students regarding peace culture in the schools in terms of student and 

student relationship, teacher and teacher relationship, student and teacher 

relationship, student and headmaster relationship, teacher and headmaster 

relationship, corporal punishment, sexual abuse, authoritative atmosphere, 

discrimination of students and activities for promoting peace culture in schools.  

Initially 85 items were prepared. Subsequently the items were reviewed by 

the investigator and the supervisor, and the preliminary draft was prepared. The 

preliminary drafts of the questionnaire were given to 13 (Thirteen) 

Professors/Associate Professors/ Readers of different departments of Education, 

Psychology, Social Work, Political Science and Public Administration of Mizoram 
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University for their comments and suggestions on direction, ambiguity in items, 

language difficulty, adequacy and technical defects. On the basis of the comments 

and suggestions received, improvements were made in the items for the final 

versions of the questionnaires. In the final versions of the questionnaire 63 items 

were retained out of which 7, 6, 7, 6, 6, 6, 6, 6, 6 and 7 were on student and student 

relationship, teacher and teacher relationship, student and teacher relationship, 

student and headmaster relationship, teacher and headmaster relationship, corporal 

punishment, sexual abuse, authoritative atmosphere, discrimination of students and 

activities for promoting peace in transacting culture of peace in schools components 

respectively.  Each question has two suggested respo

the construct validity. The reliability of the questionnaire was established through 

test-retest method with 32 students and the reliability coefficient was found to be 

0.74. A copy of the questionnaire is appended to Appendix- B. 

3.05: Data collection 

Data was collected by the researcher through personal visits to the sampled 

schools. With the permission of the Headmasters of the schools, the questionnaires 

were administered to standard X students in their classes.  

3.06: Organization of Data 

Keeping the objectives of the study in view data collected through different 

sources were organized. The data collected were organized for the six groups 

separately i.e. government and private, male and female, and rural and urban 

secondary school students to fulfill the objectives.  
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3.07: Analysis of Data 

The data were analyzed both qualitatively and quantitatively. For 

quantitative analysis, descriptive statistics like frequency, percentage, mean and 

standard deviation were used. Further t- test was used for the purpose of comparison 

between different groups of students. 
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CHAPTER IV 

ANALYSIS AND INTERPRETATION OF DATA 

 

This chapter is devoted for description of the analysis and interpretation of data 

collected from different sources to fulfill the objectives of the study. It is organized 

into four sections i.e. 4.01  4.04. Section 4.01 is devoted for assessment of human 

rights values among the secondary school students of Mizoram. Comparison of the 

human rights values of secondary school students in Mizoram with reference to 

their gender, locale (urban and rural) and school status has been dealt in section 

4.02. Perception of secondary school students relating to prevalence of peace 

culture in schools has been presented in section 4.03 and comparison of the 

perceptions of secondary school students with reference to their gender, locale 

(urban and rural) and school status relating to prevalence of peace culture in the 

schools has been dealt in section 4.04. Suggestions for improvement of peace 

culture in the secondary schools of Mizoram and development of human rights 

values among the students, which was the fifth objectives of the study, will be 

presented in chapter V. 

 
4.01: Assessment of Human Rights Values of Secondary School Students in 

Mizoram 

The first objective of the study was to assess the human rights values of 

secondary school students in Mizoram. As already mentioned in chapter III, for 

assessing the Human Rights Values of the secondary school students, the English 

Version of Manavadhikar-Moolya-Vikash-Prashnawali (Human Rights Values 

Questionnaire) standardized by Paramanand Singh and Lal DhariYadavin the year 
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2010 was used. The test contains five components - civic, political, economic, 

social, and cultural in which there are 48 items out of which 9,13,8,12 and 6 items 

were on civic, political, economic, social, and cultural components respectively. 

The statistical measures of mean, standard deviation and percentage were computed 

on the five components and also on the composite (total) score of secondary school 

students to describe the data. The result of such statistical analyses in respect of 

secondary school students of Mizoram is presented in table 4.01. The mean scores 

converted to percentages in respect of various groups i.e. male, female, government, 

private rural and urban secondary school students are graphically depicted in Figure 

4.01. Further the standard deviations of male, female, government, private, rural and 

urban secondary school students on the five components and also on the composite 

(total) score are graphically depicted in Figures 4.02.  
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Interpretation: 

On the civic component of human rights values the average performance 

converted to percentage were found to be 69.00% and 68.17% for male and female 

secondary school students respectively. The average performance converted to 

percentage was found to be 68.73% and 68.48% for government and private 

secondary school students respectively. Similarly, the average performance 

converted to percentage was found to be 68.44% and 68.88% for rural and urban 

secondary school students respectively, and 68.61% for all students irrespective of 

their groups. Male secondary school students were found to have better civic values 

in comparison to female secondary school students, government secondary school 

students, private secondary school students, rural secondary school students and 

urban secondary school students. The mean scores indicate that both male and 

female students pursuing their studies in government and private schools and in 

rural and urban secondary schools have high civic values. 

 
On the political components of human rights values the average performance 

converted to percentage were found to be76.46% and 76.00% for male and female 

secondary school students respectively. The average performance converted to 

percentage was found to be 75.38% and 77.10% for government and private 

secondary school students respectively. Similarly, the average performance 

converted to percentage was found to be 77.50% and 75.96% for rural and urban 

secondary school students respectively, and 76.38% for all students irrespective of 

their groups. Rural secondary school students were found to have better political 

values in comparison to male secondary school students, female secondary school 

students, government secondary school students, private secondary school students 
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and urban secondary school students.  The mean score indicates that both male and 

female pursuing their studies in government and private at rural and urban 

secondary schools have high political values.  

 
On the economic components of human rights values the average performance 

converted to percentage were found to be 64.88% and 63.56% for male and female 

secondary school students respectively. The average performance converted to 

percentage was found to be 65.32% and 63.18%for government and private 

secondary school students respectively. Similarly, the average performance 

converted to percentage was found to be 63.44% and 64.19% for rural and urban 

secondary school students respectively, and 64.06% for all students irrespective of 

their groups. Government secondary school students were found to have better 

economic values in comparison to male secondary school students, female 

secondary school students, private secondary school students, rural secondary 

school students and urban secondary school students. The mean score indicates that 

both male and female pursuing their studies in government and private at rural and 

urban secondary schools have high economic values. 

 
On the social components of human rights values the average performance 

converted to percentage were found to be70.88% and 69.13% for male and female 

secondary school students respectively. The average performance converted to 

percentage was found to be 69.01% and 71.02% of government and private 

secondary school students respectively. Similarly, the average performance 

converted to percentage was found to be 69.63% and 70.42% for rural and urban 

secondary school students respectively, and 70.00% for all students irrespective of 
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their groups. Private secondary school students were found to have better social 

values on human rights than male secondary school students, female secondary 

school students, government secondary school students, rural secondary school 

students and urban secondary school students. The mean score indicates that both 

male and female pursuing their studies in government and private at rural and urban 

secondary schools have high social values.  

 
On the cultural components of human rights values the average performance 

converted to percentage were found to be 60.83% and 65.92% for male and female 

secondary school students respectively. The average performance converted to 

percentage was found to be 62.43% and 64.41% for government and private 

secondary school students respectively. Similarly, the average performance 

converted to percentage was found to be 66.58% and 60.83% for rural and urban 

secondary school students respectively, and 63.50% for all students irrespective of 

their groups. Rural secondary school students were found to have better cultural 

values on human rights than male secondary school students, female secondary 

school students, government secondary school students, private secondary school 

students and urban secondary school students. The results indicate that both male 

and female pursuing their studies in government and private at rural and urban 

secondary schools have high cultural values.  

The average performance on the composite scores of human rights values, which 

include the overall empowerment, converted to percentage were found to be 69.84% 

and 69.56% for male and female secondary school students respectively. The 

average performance converted to percentage was found to be 69.33% and 70.08% 

of government and private secondary school students respectively. Similarly, the 
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average performance converted to percentage was found to be 70.17% and 69.23% 

of rural and urban secondary school students respectively, and 69.72% for all 

students irrespective of their groups. Rural secondary school students were found to 

have better human rights values than male secondary school students, female 

secondary school students, government secondary school students, private 

secondary school students and urban secondary school students. The results indicate 

that both male and female pursuing their studies in government and private at rural 

and urban secondary schools have high human rights values.  

 Hence, the first hypotheses stated in chapter I that there are human rights 

values among secondary school students of Mizoram are found largely true. 

4.02: Differential Analyses 

The second objective of the study was to compare human rights values of secondary 

school students in Mizoram with reference to their gender (Male and Female), 

locality (Urban- Rural) and school status (Government-Private) on the five 

components of human rights i.e. civic, political, economic, social, and cultural and 

also on the composite scores. For this purpose, t-test was used.  The result is given 

in table 4.02. 

The following broad hypothesis was formulated as stated in chapter I corresponding 

to the 2nd objective of the study: 

There are variations in human rights values of secondary school students of 

Mizoram with reference to their gender, locale and school status. 

For better interpretation of the results of the statistical analyses, the following three 

null hypotheses are formulated specific to the groups compared. Accordingly, 

interpretations have been made in respect to various components. 
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I.There is no significant difference between male and female secondary school 

students with respect to their human rights values. 

II.There is no significant difference between government and private secondary school 

students with respect to their human rights values. 

III.There is no significant difference between rural and urban secondary school 

students with respect to their human rights values. 
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Interpretation: 

Table 4.02 reveals that the t-value (4.62) on civic component is significant in 

cases of rural secondary school students Vs urban secondary school students. From 

table 4.01 it is found that rural secondary school students have a lower mean score 

(12.32) in comparison to urban secondary school students (12.40). In other words, 

rural secondary school students have less civic values on human rights as compared 

with urban secondary school students. 

On the political component the t-value (2.20), as revealed from table 4.02, is 

significant in case of government secondary school students Vs private secondary 

school students. From table 4.01 it is found that private secondary school students 

have higher mean score (20.04) than government secondary school students (19.60). 

It implies that private secondary school students have better political values on 

human rights as compared with government secondary school students. 

Further from the table 4.02 it is found that on the economic component the t-

value (2.42) in case of government secondary school students Vs private secondary 

school students is significant. Referring to the table 4.01 it is found that the 

government secondary school students have higher mean score (10.45) than private 

secondary school students (10.11). It implies that government secondary school 

students have better economic values on human rights as compared with private 

secondary school students. 

From the table 4.02 it is revealed that on social component the t-value (2.10) 

in case of male secondary school students Vs female secondary school students and 

the t-value (2.40) in case of government secondary school students Vs private 

secondary school students are significant. From table 4.01 it is found that male 
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secondary school students have higher mean score (17.01) than female secondary 

school students (16.59). Hence, it implies that male secondary school students have 

better social values on human rights compared with female secondary school 

students. Further, it is found from table 4.01 that the private secondary school 

students have higher mean score (17.04) than government secondary school students 

(16.56).  It implies that private secondary school students have better social values 

in comparison to government secondary school students. 

From the table 4.02 it is further revealed that on cultural component the t-

value (5.08), in case of male secondary school students Vs female secondary school 

students and the t-value (5.18) in case of rural secondary school students Vs urban 

secondary school students are significant. From table 4.01 it is found that the female 

secondary school students have higher mean score (7.91) than male secondary 

school students (7.30). Hence, it implies that female secondary school students have 

better cultural values on human rights as compare with male secondary school 

students. Further, it is found from table 4.01 it is found that the rural secondary 

school students have higher mean score (7.99) than urban secondary school students 

(7.30). Hence, it implies that rural secondary school students have better cultural 

values in comparison to urban secondary school students.  

From table 4.02 it is found that in on the composite scores the t-values are 

not significant in case of male secondary school students, female secondary school 

students, government secondary school students, private secondary school students, 

rural secondary school students and urban secondary school students. It implies that 

male secondary school students, female secondary school students, government 

secondary school students, private secondary school students, rural secondary 
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school students and urban secondary school students are more or less equally high 

level of awareness about the civic, political, economic, social, and cultural values 

which would help the to respect human rights. 

 
Summary of Differential Analysis: 

Table 4.02 reveals that out of the five components there is significance 

difference between male and female secondary school students in two components 

i.e. social and cultural but, there is no significant difference in rest of the three 

components i.e. civic, political, economic and the composite scores. Comparison 

exclusively between male and female secondary school students on the five 

components and the composite scores of human rights values among secondary 

school students reveals that, except on social and cultural components, both the 

groups are more or less equal. On the social component male secondary school 

students have better social values than female secondary school students. Further on 

the cultural component of human rights female students have better cultural values 

than male students. In respect of the other three components i.e. civic, political and 

economic human rights values and the composite scores both male and female 

students have been found to be more or less similar. 

Hence, the first hypothesis stated in this section that there is no significant 

difference between male and female secondary school students with respect to their 

human rights values is not rejected in respect to civic, political and economic 

components of human rights values and the composite scores, but, the null 

hypothesis is rejected in respect to social and cultural components of human rights. 

 Table 4.02 reveals that out of the five components there is significance 

difference between government and private secondary school students in three 
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components i.e. political, economic and social but, there is no significant difference 

in rest of the two components i.e. civic, cultural and the composite scores. 

Comparison exclusively between government and private secondary school students 

on the five components and the composite scores of human rights values among 

secondary school students reveals that, except on political, economic and social 

components, both the groups are more or less equal. On the political component 

private secondary school students have better political values than government 

secondary school students whereas on economic components government secondary 

school students have better economic values of human rights than private secondary 

school students. Further on the social component of human rights private students 

have better social human rights values than government secondary school students. 

In respect of the other two components i.e. civic and cultural human rights values 

and the composite scores both the government and private students have been found 

to be more or less similar. 

Hence, the second hypothesis stated in this section that there is no significant 

difference between government and private secondary school students with respect 

to their human rights values is not rejected in respect to civic and cultural 

components of human rights values and the composite scores, but, the null 

hypothesis is rejected in respect to political, economic and social components of 

human rights. 

 Table 4.02 reveals that out of the five components there is significance 

difference between rural and urban secondary school students in two components 

i.e. civic and cultural but, there is no significant difference in rest of the three 

components i.e. political, economic and social and the composite scores. 
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Comparison exclusively between rural and urban secondary school students on the 

five components and the composite scores of human rights values among secondary 

school students reveals that, except on civic and cultural components, both the 

groups are more or less equal. On the civic component urban secondary school 

students have better civic human rights values than government secondary school 

students. Further on the cultural component of human rights rural students has better 

cultural human rights values than urban secondary school students. In respect of the 

other three components i.e. political, economic and social human rights values and 

the composite scores both rural and urban students have been found to be more or 

less similar. 

Hence, the third hypothesis stated in this section that there is no significant 

difference between rural and urban secondary school students with respect to their 

human rights values is not rejected in respect to political, economic and social 

human rights values and the composite scores, but, the null hypothesis is rejected in 

respect to civic and cultural components of human rights, in cases where t-values 

are found not to be significant.  

4.03: Assessment of the Perception of Secondary School Students in Mizoram 

relating to Prevalence of Peace Culture in Schools 

The third objective of the study was to assess the perception of secondary 

school students in Mizoram relating to prevalence of peace culture in schools. As 

already mention in chapter III, a questionnaire developed by the investigator was 

used for collection of the responses of the students. The questionnaire has 63 items 

on ten components i.e. student and student relationship, teacher and teacher 

relationship, student and teacher relationship, student and headmaster relationship, 
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teacher and headmaster relationship, corporal punishment, sexual abuse, 

authoritative atmosphere, discrimination of student and activities for promoting 

peace. The responses of all the six categories of respondents-male, female, 

government, private, rural and urban secondary school students for 63 statements 

are presented in Table 4.03followed by item wise interpretations. It was decided to 

interpret the responses as favourable and unfavourable with 50% as criterion. It 

implies that positive statements having 50% or more affirmative responses will be 

interpreted as favourable and below 50% responses will be interpreted as 

unfavourable. In case of negative statement, the interpretation will be the reverse. 

Further, the results of the responses will be summarily presented on the ten 

components at the end of this section. 
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Interpretation: 

Statement- 1: Have you ever seen your classmates quarrelling among 

themselves? 

This statement is a negative one seeking the opinion of the respondents 

about seeing their classmates quarrelling among themselves. It is found from table 

4.03 that more than 50% of the respondents of all the six categories (male  97.00%, 

female  89.25%, government  90.00%, private 93.75%, rural  96.00% and 

urban  90.25%) have agreed with the statement. It implies that majority of students 

of all categories are of the opinion that their classmates quarrel among themselves.  

 
Statement- 2: Do you have the impression that the students cooperate with 

each other in all the school activities? 

This statement is a positive one seeking the opinion of the respondents about 

their impression that the students cooperate with each other in all the school 

activities. It is found from table 4.03 that more than 50% of the respondents of all 

the six categories (male  83.25%, female  80.00%, government  81.00%, private 

 84.00%, rural  82.75% and urban  80.50%) have agreed with the statement. It 

implies that majority of students of all categories are of the opinion that the students 

cooperate with each other in all the school activities. 

Statement- 3: Have you ever felt that you have been ill treated by other 

students during your schooling? 

This statement is a negative one seeking the opinion of the respondents 

about whether they have been ill treated by other students during their school time. 

It is found from table 4.03 that more than 50% of the respondents of all the six 

categories (male  60.50%, female  72.00%, government  60.00%, private  
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61.50%, rural  72.25% and urban  57.25%) did not agree with the statement. It 

implies that majority of students of all categories are of the opinion that they are not 

being ill-treated by other students during their school time. 

 
Statement- 4: Have you ever observed the junior students being mistreated by 

your senior students?  

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  53.25%, female  64.25%, 

government  59.75%, private  60.25%, rural  67.00% and urban  53.00%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that senior students do not mistreat junior students in their schools. 

 
Statement- 5: Have you ever observed the junior students disrespecting the 

senior students? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male 71.25%, female  67.00%, 

government  64.75%, private  72.25%, rural  68.75% and urban  68.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that junior students disrespect the senior students in their schools. 

 
Statement- 6: Have you ever observed students from different backgrounds 

and cultures respecting each other in the schools? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  78.75%, female  58.50%, 

government  76.50%, private  61.00%, rural  77.00% and urban  68.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 
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the opinion that students from different backgrounds and cultures respect each other 

in the schools. 

 
Statement- 7: Do you have the feeling that students use to mutually resolve 

conflicts among themselves? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  65.50%, female 55.75%, 

government  61.75%, private  63.00%, rural  72.75% and urban  58.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that students mutually resolve conflicts among themselves. 

Statement- 8: Have you ever observed your teachers quarrelling among 

themselves? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  66.50%, female  68.25%, 

government  68.00%, private  67.50%, rural  61.00% and urban  74.25%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they do not observe their teachers quarrelling among themselves.  

 
Statement- 9: Have you ever felt that the teachers cooperate with each other in 

all the school activities? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  84.00%, female  69.00%, 

government  85.50%, private  69.00%, rural  89.50% and urban  78.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the teachers cooperate with each other in all the school activities. 
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Statement- 10: Have you ever observed senior teachers mistreating the junior 

teachers? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  89.50%, female  88.25%, 

government  89.25%, private  90.75%, rural  86.75% and urban  91.00%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that senior teachers of their schools do not mistreat the junior 

teachers. 

 
Statement- 11: Have you ever observed junior teachers misbehaving the senior 

teachers? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  68.00%, female  82.25%, 

government  86.50%, private  69.00%, rural  64.75% and urban  88.50%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they in their school junior teachers do not misbehave the senior 

teachers. 

Statement- 12: Have you ever heard students talking about unhealthy 

relationship among the teachers? 

This statement is a negative one. It is found from table 4.03 that majority of 

the respondents of all the six categories (male  60.25%, female  52.75%, 

government  54.00%, private  58.75%, rural  52.00% and urban  58.50%) did 

not agree with the statement. It implies that majority of students of all categories are 
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of the opinion that they have not heard students talking about unhealthy relationship 

among the teachers. 

Statement- 13: Do you have the feeling that teachers mutually resolve the 

conflicts among them? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  63.25%, female 63.75%, 

government  70.00%, private  60.75%, rural  62.00% and urban  65.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that teachers mutually resolve conflicts among themselves in their 

schools. 

Statement- 14: Do you have the feeling that school teachers understand the 

problems of their students well? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  75.75%, female  72.50%, 

government  79.50%, private  62.50%, rural  77.00% and urban  71.25%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that teachers understand the problems of their students well. 

Statement- 15: Do you have the feeling that students hesitate to share their 

problems with the teachers? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  66.00%, female  75.25%, 

government  78.00%, private  64.00%, rural  73.50% and urban  67.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that students hesitate to share their problems with the teachers. 
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Statement- 16: Have you ever felt that school teachers know the students well? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  71.00%, female  62.25%, 

government  68.00%, private  65.00%, rural  65.75% and urban  67.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that teachers know the students well. 

Statement- 17: Have you ever felt that school teachers inspire the students to 

do better? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  95.50%, female  94.50%, 

government  93.25%, private  92.25%, rural  96.25% and urban  93.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that teachers inspire the students to do better. 

 
Statement- 18: Do you have the feeling that school teachers engage the students 

in their personal works? 

This statement is a negative one. It is found from table 4.03 that majority of 

the respondents of all the six categories (male  60.00%, female  53.00%, 

government  56.50%, private  53.25%, rural  71.55% and urban  50.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that teachers engage their students in their personal works. 

Statement- 19: Do you have the feeling that school teachers are committed to 

the students? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  84.25%, female  77.50%, 
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government  80.50%, private  80.50%, rural  79.75% and urban  74.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that teachers are committed to their students. 

Statement- 20: Do you have the feeling that school teachers maintain healthy 

relationships with the students? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male 80.00%, female 77.75%, 

government  83.00%, private  77.25%, rural  78.75% and urban  79.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that school teachers maintain healthy relationships with the students. 

Statement- 21: Have you ever felt that the Headmasters/Principals maintain 

healthy relationships with the students? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  82.00%, female  72.25%, 

government  89.25%, private  83.25%, rural  83.50% and urban  85.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the Headmasters/Principals maintain healthy relationships with the 

students. 

Statement- 22: Do you have the feeling that the students are comfortable to 

talk openly to the Headmasters/Principals? 

This statement is a positive one. It is found from table 4.03 that majority of 

the respondents of all the six categories (male  58.25%, female  55.00%, 

government  57.50%, private  58.25%, rural  52.50% and urban  50.75%) did 

not agree with the statement. It implies that majority of students of all categories are 
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of the opinion that students do not feel comfortable to talk openly to the 

Headmasters/Principals.  

Statement- 23: Do you have the feeling that Headmasters/Principals of the 

schools inspire the students? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  91.50%, female  85.25%, 

government  84.25%, private  91.00%, rural  90.75% and urban  86.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that Headmasters/Principals inspire the students in the schools.  

Statement- 24: Have you ever observed the headmaster/principals counseling 

the students? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  73.00%, female 61.25%, 

government  54.75%, private  72.50%, rural  76.50% and urban  70.25%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the headmaster/principals give counseling to the students. 

Statement- 25: Have you ever observed the Headmaster/Principals talking to 

parents in the interest of the students? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  70.25%, female  71.25%, 

government  78.50%, private  59.75%, rural  82.75% and urban  58.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the headmaster/principals talk to parents in the interest of the 

students. 
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Statement- 26: Have you observed the Headmaster/Principals terrifying the 

students? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  59.75%, female  56.50%, 

government  54.25%, private  64.00%, rural  50.75% and urban  67.00%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that the headmaster/principals do not terrify the students. 

Statement- 27: Do you have the feeling that Headmasters/Principals and the 

teachers have healthy relationships? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  91.25%, female  75.00%, 

government  77.75%, private  90.25%, rural  74.75% and urban  91.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the Headmasters/Principals and the teachers have healthy 

relationships among themselves.   

Statement- 28: Do you have the feeling that your teachers obey the 

Headmasters/Principals? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male 93.00%, female 87.75%, 

government  75.50%, private  88.00%, rural  89.50% and urban  91.25%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that teachers of their schools obey the Headmasters/Principals.   
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Statement- 29: Have you ever observed your teachers quarrelling with the 

Headmasters/Principals? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male 78.50%, female 52.50%, 

government  64.25%, private  70.00%, rural  77.75% and urban  76.50%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that the teachers of their schools do not quarrel with the 

Headmasters/Principals.   

Statement- 30: Have you observed the Headmasters/Principals having meetings 

with the teachers? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  95.00%, female  97.00%, 

government  94.75%, private  96.25%, rural  96.00% and urban  96.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the Headmasters/Principals used to have meetings with the teachers. 

Statement- 31: Have you ever observed the Headmasters/Principals assigning 

responsibilities to the teachers? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  90.25%, female  91.75%, 

government  93.25%, private  89.25%, rural  94.50% and urban  87.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the Headmasters/Principals assign responsibilities to the teachers.  
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Statement- 32: Have you ever observed teachers co-operating the 

Headmasters/Principals in different functions organised in the schools? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  87.50%, female  89.00%, 

government  89.75%, private  84.25%, rural  90.00% and urban  87.25%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the teachers co-operate the Headmasters/Principals in different 

functions organised in the schools.  

Statement- 33: Have you ever observed the students being beaten by the 

teachers at school? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  96.00%, female  94.00%, 

government  92.75%, private  95.75%, rural  96.25% and urban  93.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the students used to be beaten by the teachers in school.  

Statement- 34: Have you ever observed the students being given other types of 

physical punishment like kneel down, ear pulling etc. by the teachers at school? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  95.75%, female  96.75%, 

government  95.00%, private  96.50%, rural  97.25% and urban  92.25%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the students used to be given physical punishment like kneel down, 

ear pulling etc. by the teachers in their schools.  
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Statement- 35: Have you ever observed the students being scolded by the 

teachers at school? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  90.75%, female  89.25%, 

government  84.50%, private  90.75%, rural  85.50% and urban  87.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the students used to be scolded by the teachers in their schools. 

Statement- 36: Have you ever seen any student being injured due to 

punishment from teachers?  

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  52.00%, female  56.75%, 

government  53.75%, private  57.00%, rural  53.75% and urban 52.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that because of punishment by the teachers the students often get 

injured. 

Statement- 37: Have you ever come across any student feeling deeply shocked 

due to embarrassment by teachers in the school? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  60.50%, female  53.50%, 

government  58.00%, private  60.50%, rural  53.25% and urban 64.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the students feel deeply shocked due to embarrassment by teachers 

in the school. 

 



 
 

121 
 

Statement- 38: Have you ever come across any student dropping out of the 

school due to embarrassment by teachers in the school? 

This statement is a negative one. It is found from table 4.03 that majority of 

the respondents of all the six categories (male  54.25%, female  52.75%, 

government  55.25%, private  54.75%, rural  52.50% and urban 54.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that student used to drop out of the school due to embarrassment by 

teachers in the school. 

Statement- 39: Have you ever felt teachers having inappropriate relationships 

with the students? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  50.25%, female  60.25%, 

government  54.00%, private  54.25%, rural  51.75% and urban 58.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that teachers used to have inappropriate relationships with the students. 

Statement- 40: Have you ever known any student being invited by teachers to 

meet him/her alone in an isolated place or at home? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  86.50%, female  82.75%, 

government  88.25%, private  85.00%, rural  85.25% and urban 84.00%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they did not known any student being invited by teachers to meet 

him/her alone in an isolated place or at home. 
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Statement- 41: Have you ever heard about your teachers molesting the 

students?  

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  83.59%, female  83.75%, 

government  87.50%, private  84.00%, rural  82.25% and urban 85.00%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they had not heard students being molested by the teachers.  

Statement- 42: Have you ever known any student who has sexual relationship 

with teachers? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  84.25%, female  86.25%, 

government  86.50%, private  88.25%, rural  82.50% and urban 90.50%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they did not known any student who had sexual relationship with 

teachers. 

Statement- 43: Have you ever come across any student who has complained for 

sexual abuse by the teachers in the school? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  86.75%, female  91.00%, 

government  89.75%, private  87.50%, rural  91.50% and urban  86.25%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they did not know any student who has complained for sexual 

abuse by the teachers in the school.  
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Statement- 44: Have you ever come across any student dropping out of the 

school due to sexual abuse by teachers in the school? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  85.25%, female  87.25%, 

government  91.00%, private  91.00%, rural  85.50% and urban 91.25%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they had not come cross any students dropping out of the school 

due to sexual abuse by teachers in the school.  

Statement- 45: Do you have the feeling that rules and regulations are rigidly 

followed in the schools? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  68.25%, female  69.00%, 

government  68.00%, private  71.25%, rural  62.75% and urban  74.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that rules and regulations are rigidly followed in the schools.  

Statement- 46: Do you have the feeling that the students are afraid of their 

teachers and Headmasters/Principals? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  59.75%, female  67.00%, 

government  57.75%, private  76.75%, rural  56.75% and urban  70.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that students are afraid of their teachers and Headmasters/Principals. 
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Statement- 47: Have you ever observed any students being punished for 

violating rules of the school? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  89.50%, female  86.75%, 

government  92.50%, private  88.25%, rural  89.75% and urban  90.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that students used to be punished for violating rules of the school.  

Statement- 48: 

participation in the class? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  87.25%, female  88.00%, 

government  85.75%, private  81.75%, rural  93.75% and urban  81.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the teachers encourage the students to participate in the class.   

Statement- 49: Do you have the feeling that students have freedom to ask 

questions in the class? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  82.00%, female  71.50%, 

government  80.25%, private  75.00%, rural  79.25% and urban  75.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that students used to have freedom to ask questions in the class. 
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Statement- 50: Have you ever observed teachers appreciating their students in 

the class for their achievements? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  87.25%, female  89.25%, 

government  88.25%, private  90.25%, rural  86.50% and urban  90.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that teachers appreciate their students in the class for their 

achievements. 

Statement- 51: Have you ever observed the teachers showing gender 

discrimination among the students?  

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  68.25%, female  62.75%, 

government  69.75%, private  59.25%, rural  56.75% and urban  74.25%) do 

not agreed with the statement. It implies that majority of students of all categories 

are of the opinion that they did not observe teachers showing gender discrimination 

among the students. 

Statement- 52: Have you ever observed the teachers showing racial 

discrimination among the students? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  85.25%, female  80.50%, 

government  87.50%, private  81.75%, rural  77.25% and urban  88.50%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they did not observed teachers showing racial discrimination 

among the students.  
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Statement- 53: Have you ever observed the teachers favouring the students 

who are their relatives? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  69.25%, female  50.50%, 

government  63.50%, private  57.75%, rural  62.00% and urban  57.75%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they did not observed the teachers favouring the students who are 

their relatives. 

Statement- 54: Have you ever observed the teachers discriminating the 

students on the bases of family status? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  75.00%, female  62.75%, 

government  73.25%, private  67.25%, rural  67.27% and urban  70.00%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they did not observed the teachers discriminating the students on 

the bases of family status. 

Statement- 55: Have you ever come across any student feeling deeply shocked 

due to discrimination in the schools? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  73.00%, female  66.25%, 

government  73.25%, private  72.25%, rural  67.00% and urban  72.25%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they did not come across any student feeling deeply shocked due 

to discrimination in the schools.  
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Statement- 56: Have you ever come across any student dropping out of the 

school due to discrimination in the schools? 

This statement is a negative one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  74.00%, female  67.00%, 

government  76.25%, private  74.50%, rural  75.75% and urban  72.75%) did 

not agree with the statement. It implies that majority of students of all categories are 

of the opinion that they did not come across any student dropping out of the school 

due to discrimination in the schools.  

Statement- 57: Do you have the feeling that cleanliness is emphasised in the 

schools? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  88.25%, female  93.25%, 

government  93.25%, private  89.25%, rural  92.50% and urban  89.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that cleanliness used to be emphasised in the schools.   

Statement- 58: Do you have the feeling that the students show environment 

friendly behaviour in the schools? 

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  84.00%, female  83.00%, 

government  88.25%, private  79.50%, rural  88.50% and urban  81.50%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that students show environment friendly behaviour in the schools. 
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Statement- 59: Do you have the feeling that the toilets in the schools are 

properly maintained?  

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  54.75%, female  63.75%, 

government  67.75%, private  55.50%, rural  57.50% and urban  61.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the toilets in the schools are properly maintained.   

Statement- 60: Have you ever participated in plantation programme organised 

by the schools?  

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  74.25%, female  76.75%, 

government  80.25%, private  72.00%, rural  78.75% and urban  71.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that they have participated in plantation programme organised by the 

schools.  

Statement- 61: Do you have the feeling that proper drinking water is being 

provided to the students in the schools?  

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  80.25%, female  80.25%, 

government  82.00%, private  76.75%, rural  87.50% and urban  73.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that proper drinking water is being provided to the students in the 

schools.  
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Statement- 62: Do you have the feeling that the schools promote environment 

friendly behaviour among the students?  

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  87.00%, female  86.25%, 

government  92.00%, private  80.75%, rural  87.00% and urban  86.00%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that the schools promote environment friendly behaviour to the students. 

Statement- 63: Do you have the feeling that students feel proud of their 

schools?  

This statement is a positive one. It is found from table 4.03 that more than 

50% of the respondents of all the six categories (male  91.75%, female  90.25%, 

government  89.50%, private  92.75%, rural  91.50% and urban  87.75%) have 

agreed with the statement. It implies that majority of students of all categories are of 

the opinion that students are proud of their schools. 

Summary of the Perception of Students: 

i) Student and Student Relationship: The items 1-7 of the questionnaire were 

intended to find out the perception of students on student and student 

relationship in their schools. The views given by the students on these items 

reveal that majority of students of all categories perceived that students 

cooperate with each other in all the school activities, are not being ill-treated by 

other students during their school time, senior students do not mistreat the junior 

students in their schools, students from different backgrounds and cultures 

respect each other in the schools, students mutually resolve conflicts among 
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themselves but, their classmates quarrel among themselves, and junior students 

disrespect the senior students in their schools. 

The above results imply that the student-student relationship, barring some 

exceptions, is mostly peaceful in the secondary schools of Mizoram. 

ii) Teacher and Teacher Relationship: The items 8-13 of the questionnaire were 

intended to find out the perception of students on teacher and teacher 

relationship in their schools. The views given by the students on these items 

reveal that majority of students of all categories are of the opinion that they do 

not observe their teachers quarrelling among themselves, teachers cooperate 

with each other in all the school activities, senior teachers of their schools do not 

mistreat the junior teacher, junior teacher do not  misbehave the senior teachers, 

students have not heard others students talking about unhealthy relationship 

among the teacher and teacher mutually resolve conflicts among themselves in 

their schools. 

The above results imply that the teachers maintain harmonious relationship among 

themselves in the secondary schools of Mizoram. 

iii) Student and Teacher Relationship: The items 14-20 of the questionnaire were 

intended to find out the perception of students on students and teacher 

relationship in their schools. The views given by the students on these items 

reveal that majority of students of all categories are of the opinion that teachers 

understand the problems of their students well, teachers know the students well, 

teachers inspire the students to do better and teachers are committed to their 

students, teachers maintain healthy relationships with the students but students 
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hesitate to share their problems with the teacher and teacher engage their 

students in their personal works. 

The above results imply that the student and teacher relationship, barring some 

exceptions, is mostly cordial in the secondary schools of Mizoram. 

iv) Student and Headmaster Relationship: The items 21-26 of the questionnaire 

were intended to find out the perception of students on student and headmaster 

relationship in their schools. The views given by the students on these items 

reveal that majority of students of all categories are of the opinion that the 

Headmasters/Principals maintain healthy relationships with the students, 

Headmasters/Principals inspire the students in the schools, 

headmaster/principals give counseling to the students, headmaster/principals 

talk to parents in the interest of the students and headmaster/principals do not 

terrify the students but students do not feel comfortable to talk openly to the 

Headmasters/Principals. 

The above results imply that the student and headmaster relationship is mostly 

healthy in the secondary schools of Mizoram. 

v) Teacher and Headmaster Relationship: The items 27-32 of the questionnaire 

were intended to find out the perception of students on teachers and headmaster 

relationship in their schools. The views given by the students on these items 

reveal that majority of students of all categories are of the opinion that the 

Headmasters/Principals and the teachers have healthy relationships among 

themselves, teachers of their schools obey the Headmasters/Principals, teachers 

of their schools do not quarrel with the Headmasters/Principals, 

Headmasters/Principals used to have meetings with the teachers, 
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Headmasters/Principals assign responsibilities to the teachers and teachers co-

operate the Headmasters/Principals in different functions organised in the 

schools.  

The above results imply that the teacher and headmaster relationship is healthy in 

the secondary schools of Mizoram. 

vi) Corporal Punishment: The items 33-38 of the questionnaire were intended to 

find out the perception of students on corporal punishment in their schools. The 

views given by the students on these items reveal that majority of students of all 

categories are of the opinion that the students used to be beaten by the teachers 

in school, students used to be given physical punishment like kneel down, ear 

pulling etc. by the teachers in their schools, students used to be scolded by the 

teachers in their schools, punishment by the teachers the students often get 

injured, students feel deeply shocked due to embarrassment by teachers in the 

school, student used to drop out of the school due to embarrassment by teachers 

in the school. 

The above results imply that corporal punishment is being given in the secondary 

schools of Mizoram. 

vii) Sexual Abuse: The items 39-44 of the questionnaire were intended to find out 

the perception of students on sexual abuse in their schools. The views given by 

the students on these items reveal that majority of students of all categories are 

of the opinion that student did not being invited by teachers to meet him/her 

alone in an isolated place or at home, students did not being molested by the 

teachers, student did not had sexual relationship with teachers, student did not 

complained for sexual abuse by the teachers in the school and students did not 
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dropping out of the school due to sexual abuse by teachers in the school but 

teachers used to have inappropriate relationships with the students. 

The above results imply that the sexual abuse, barring some exceptions, is mostly 

not found in the secondary schools of Mizoram. 

viii) Authoritative Atmosphere: The items 45-50 of the questionnaire were 

intended to find out the perception of students on authoritative atmosphere in 

their schools. The views given by the students on these items reveal that 

majority of students of all categories are of the opinion that rules and regulations 

are rigidly followed in the schools, students used to be punished for violating 

rules of the school, teachers encourage the students to participate in the class, 

students used to have freedom to ask questions in the class and teachers 

appreciate their students in the class for their achievements but students are 

afraid of their teachers and Headmasters/Principals. 

The above results imply that the authoritative atmosphere prevails in the secondary 

schools of Mizoram. However, class room atmosphere used to be democratic. 

ix) Discrimination of Students: The items 51-56 of the questionnaire were intended 

to find out the perception of students on discrimination of students in their 

schools. The views given by the students on these items reveal that majority of 

students of all categories are of the opinion that they did not observe teachers 

showing gender discrimination among the students, teachers did not show racial 

discrimination among the students, teachers did not favour the students who are 

their relatives, teachers did not discriminate the students on the bases of family 

status, student did not feel any students deeply shocked due to discrimination in 
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the schools and student did not drop out of the school due to discrimination in 

the schools. 

The above results imply that the discrimination of students, is mostly peaceful in the 

secondary schools of Mizoram. 

x) Activities for Promoting Peace: The items 57-63 of the questionnaire were 

intended to find out the perception of students on activities for promoting peace 

in their schools. The views given by the students on these items reveal that 

majority of students of all categories are of the opinion that cleanliness used to 

be emphasised in the schools, students show environment friendly behaviour in 

the schools, toilets in the schools are properly maintained, participated in 

plantation programme organised by the schools, proper drinking water is being 

provided to the students in the schools, schools promote environment friendly 

behaviour to the students and students are proud of their schools. 

The above results imply that the activities for promoting peace is mostly peaceful in 

the secondary schools of Mizoram. 

Hence, the third hypothesis stated in chapter I that secondary school students of 

Mizoram have perception relating prevalence of peace culture in the schools is 

found true. 

4.04 : Differential Analyses 

Fourth objective of the study was to compare the perceptions of secondary 

school students in Mizoram relating to prevalence of peace culture in schools with 

reference to their gender (Male and Female), locality (Urban- Rural) and school 

status (Government-Private) on the ten components of prevalence of peace culture 

i.e. student and student relationship, teacher and teacher relationship, student and 



 
 

135 
 

teacher relationship, student and headmaster relationship, teacher and headmaster 

relationship, corporal punishment, sexual abuse, authoritative atmosphere, 

discrimination of students, activities for promoting peace and also on the composite 

scores. For this purpose, t-test was used.  The result is given in table 4.05. 

The following broad hypothesis was formulated as stated in chapter I 

corresponding to the 4th objective of the study. 

There are variations in the perceptions of secondary school students of Mizoram 

relating prevalence of peace culture in the schools with reference to their gender, 

locale and school status. 

For better interpretation of the results of the statistical analyses, the following three 

null hypotheses are formulated specific to the groups compared. Accordingly, 

interpretations have been made in respect to various components. 

I. There is no significant difference between male and female secondary school 

students relating prevalence of peace culture in the schools. 

II. There is no significant difference between government and private secondary 

school students relating prevalence of peace culture in the schools. 

III. There is no significant difference between rural and urban secondary school 

students relating prevalence of peace culture in the schools. 
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Interpretation: 

Table 4.05 reveals that on student and student relationship component the t-

value (3.25) is significant in cases of rural secondary school students Vs urban 

secondary school students. From table 4.04 it is found that rural secondary school 

students are found to have higher mean score (3.93) in comparison to urban 

secondary school students (3.67). In other words, rural secondary school students 

have perceived that there is a good student and student relationship in schools as 

compared with urban secondary school students. 

Table 4.05 reveals that on teacher and teacher relationship component the t-

values (3.87) in case of government secondary school students Vs private secondary 

school students and the t-value (2.62) in case of rural secondary school students Vs 

urban secondary school students are significant. From table 4.04 it is found that 

government secondary school students have higher mean score (4.62) than private 

secondary school students (4.31). Hence, it implies that government secondary 

school students have better perceived that there is a good relationship among 

teachers and teachers in the schools as compared with private secondary school 

students. Further, it is found from table 4.04 urban secondary school students have 

higher mean score (4.57) than rural secondary school students (4.36). It implies that 

urban secondary school students have better perceived that there is a good 

relationship among teacher and teacher in the schools as compared with rural 

secondary school students. 

Table 4.05 reveals that on the student and teacher relationship components t-

values (3.66) in case of government secondary school students Vs private secondary 

school students and t-value (3.87) in case of rural secondary school students Vs 
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urban secondary school students are significant. From table 4.04 it is found that the 

government secondary school students have higher mean score (5.03) than private 

secondary school students (4.70). Hence, it implies that government secondary 

school students have better perceived that there is a good student and teacher 

relationship in the school as compared with private secondary school students. 

Further, it is found from table 4.04 rural secondary school students have higher 

mean score (5.02) than urban secondary school students (4.71). It implies that rural 

secondary school students have better perceived that there is a good student and 

teacher relationship in the schools as compared with urban secondary school 

students. 

Table 4.05 reveals that on student and headmaster relationship component 

the t-value (2.14) in case of male secondary school students Vs female secondary 

school students and t-value (4.37) in case of government secondary school students 

Vs private secondary school students and t-value (4.42) in case of rural secondary 

school students Vs urban secondary school students are significant. From table 4.04 

it is found that the female secondary school students have higher mean score (4.37) 

than male secondary school students (4.22). Hence, it implies that female secondary 

school students have better perceived that there is a good student and headmaster 

relationship in the school as compared with male secondary school students. It is 

also found from table 4.04 government secondary school students have higher mean 

score (4.47) than private secondary school students (4.12). It implies that 

government secondary school students have better perceived that there is a good 

student and headmaster relationship in the school compared with private secondary 

school students. Further, it is also found from table 4.04 rural secondary school 
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students have higher mean score (4.45) than urban secondary school students (4.14). 

It implies that rural secondary school students have better perceived that there is a 

good student and headmaster relationship in the school as compared with urban 

secondary school students. 

Table 4.05 reveals that on teacher and headmaster component the t-value 

(4.25) in case of government secondary school students Vs private secondary school 

students is significant. From table 4.04 it is found that the government secondary 

school students have higher mean score (5.45) than private secondary school 

students (5.28). It implies that government secondary school students have better 

perceived that there is a good relationship on teacher and headmasters in the schools 

as compared with private secondary school students. 

Table 4.05 reveals that on corporal punishment component (negative 

questions) the t-value (6.62) in case of government secondary school students Vs 

private secondary school students is significant. From table 4.04 it is found that the 

government secondary school students have higher mean score (1.89) than private 

secondary school students (1.36). It implies that government secondary school 

students have better perceived that corporal punishment is less happening in the 

schools as compared to private secondary school students. 

Table 4.05 reveals that on sexual abuse component (negative questions) the 

t-value (14.10) in case of government secondary school students Vs private 

secondary school students is significant. From table 4.04 it is found that the private 

secondary school students have higher mean score (4.79) than government 

secondary school students (3.38). It implies that private secondary school students 
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have better perceived that sexual abuse is less happening in the schools as compared 

government secondary school students. 

Table 4.05 reveals that on authoritative atmosphere component (negative 

questions) the t-value (3.33) in case of male secondary school students Vs female 

secondary school students and t-value (2.66) in case of government secondary 

school students Vs private secondary school students are significant. From table 

4.04 it is found that the female secondary school students have higher mean score 

(4.62) than male secondary school students (4.42). Hence, it implies that female 

secondary school students have perceived that atmosphere to be less authoritative as 

compare with male secondary school students. Further, from 4.04 it is found that the 

government secondary school students have higher mean score (4.60) than private 

secondary school students (4.44). Hence, it implies that government secondary 

school students have perceived that atmosphere to be less authoritative as compare 

with private secondary school students.    

Table 4.05 reveals that on discrimination of student component (negative 

questions) the t-value (2.60) in case of male secondary school students Vs female 

secondary school students and t-value (5.10) in case of government secondary 

school students Vs private secondary school students are significant. From table 

4.04 it is found that female secondary school students have higher mean score (4.50) 

than male secondary school students (4.24). Hence, it implies that female secondary 

school students have better perceived that discrimination of students is less 

happening in the schools as compared with female secondary school students. 

Further, from 4.04 it is found that the government secondary school students have 

higher mean score (4.63) than private secondary school students (4.12). Hence, it 
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implies that government secondary school students have better perceived that 

discrimination of students in the schools is less happening as compare with private 

secondary school students.    

Table 4.05 reveals that on activities for promoting peace component the t-

value (7.62) in case of government secondary school students Vs private secondary 

school students and t- value (3.00) in case of rural secondary school students Vs 

urban secondary school students are significant. From table 4.04 it is found that the 

government secondary school students have higher mean score (5.94) than private 

secondary school students (5.33). It implies that government secondary school 

students have better perceived that activities for promoting of peace are much 

happening in the schools as compared with private secondary school students. 

Further, from table 4.04 it is found that the rural secondary school students have 

higher mean score (5.76) than urban secondary school students (5.52). It implies 

that rural secondary school students have better perceived that activities for 

promoting of peace are much happening in the schools as compared with urban 

secondary school students. 

Table 4.05 reveals that on composite score the t-value (6.97) in case of 

government secondary school students Vs private secondary school students is 

significant. From table 4.04 it is found that the government secondary school 

students have higher mean score (45.29) than private secondary school students 

(42.29). Hence, it implies that government secondary school students have better 

perceived that there is peace culture in the schools compare with private secondary 

school students.  
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Summary of Differential Analysis: 

 Table 4.05 reveals that comparison between male and female secondary school 

students on the ten components and the composite scores of prevalence of peace 

culture in schools revealed that, except on student and headmaster relationship, 

authoritative atmosphere and discrimination of students components, both the 

groups were more or less had similar perception on student and student relationship, 

teacher and teacher relationship, student and teacher relationship, teacher and 

headmaster relationship, corporal punishment, sexual abuse and activities for 

promoting peace components and overall peace culture. On student and headmaster 

relationship, female secondary school students perceived the relationship to be 

better in comparison to the perception of their male counterparts.  On authoritative 

atmosphere, female secondary school students perceived the atmosphere of the 

school to be less authoritative in comparison to the perception of the male secondary 

school students. On discrimination of students, female students perceived 

discrimination of students by the teachers to be less in comparison to the perception 

of the male students. 

Hence, the first hypothesis stated in this section that there is no significant 

difference between male and female secondary school students relating prevalence 

of peace culture in the schools is not rejected, in respect to student and headmaster 

relationship, authoritative atmosphere and discrimination of students components 

but , the null hypothesis is rejected in case of student and student relationship, 

teacher and teacher relationship, student and teacher relationship, teacher and 

headmaster relationship, corporal punishment, sexual abuse, activities for promoting 

peace component and the composite scores. 
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 Table 4.05 reveals that comparison between government and private secondary 

school students on the ten components and the composite scores of prevalence of 

peace culture in schools revealed that both the groups had more or less similar 

perception on student and student relationship. On teacher and teacher relationship, 

student and teacher relationship, student and headmaster relationship, teacher and 

headmaster relationship, corporal punishment, sexual abuse, authoritative 

atmosphere, discrimination of students and activities for promoting peace 

components and composite scores significant differences in the perceptions of 

government and private secondary school students were found. On teacher and 

teacher relationship, government secondary school students perceived the 

relationship to be better as compared to private secondary school students. On 

Student and teacher relationship, government secondary school students perceived 

the relationship to be better as compared to private secondary school students. On 

student and headmaster relationship, government secondary school students 

perceived the relationship to be better as compared to private secondary school 

students. On teacher and headmaster relationship, government secondary school 

students perceived the relationship to be better as compared to private secondary 

school students. On corporal punishment, private secondary school students 

perceived the practice of giving corporal punishment to be much prevalent in 

comparison to government secondary school students. On sexual abuse, government 

secondary school students perceived the existence of sexual abuse more in 

comparison to the private secondary school students. On authoritative atmosphere, 

government secondary school students perceived authoritative atmosphere in 

schools to be less prevailing than private secondary school students. On 
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discrimination of students, government secondary school students perceived 

discrimination of students to be less happening than private secondary school 

students. On activities for promoting peace, government secondary school students 

perceived the activities for promoting peace to be better than the private secondary 

school students. On the overall peace culture, government secondary school 

students perceived better than the private secondary school students. 

Hence, the second hypothesis stated in this section that there is no significant 

difference between government and private secondary school students relating 

prevalence of peace culture in the schools is rejected, in respect of teacher and 

teacher relationship, student and teacher relationship, student and headmaster 

relationship, teacher and headmaster relationship, corporal punishment, sexual 

abuse, authoritative atmosphere, discrimination of students, activities for promoting 

peace components and the composite scores but the null hypothesis is not rejected in 

respect of student and student relationship 

 Table 4.05 reveals that comparison between rural and urban secondary school 

students on the ten components and the composite scores of prevalence of peace 

culture in schools revealed that both the groups perceived, more or less similar on 

teacher and headmaster relationship, corporal punishment, sexual abuse, 

authoritative atmosphere and discrimination of students and overall peace culture. 

But, on student and student relationship, teacher and teacher relationship, student 

and teacher relationship, student and headmaster relationship and activities for 

promoting peace components, rural and urban secondary school students differed 

significantly in their perceptions. On the student and student relationship, rural 

secondary school students perceived the relationship to be better than urban 
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secondary school students. On teacher and teacher relationship, urban secondary 

school students perceived the relationship to be better than rural secondary school 

students. On the student and teacher relationship, rural secondary school students 

perceived the relationship to be better than urban secondary school students. On the 

student and headmaster relationship, rural secondary school students perceived the 

relationship to be better than urban secondary school students. On the activities for 

promoting peace, the rural students perceived the activities to be better for 

promoting peace than urban secondary school students.  

 Hence, the third hypothesis stated in this section that there is no significant 

difference between rural and urban secondary school students relating prevalence of 

peace culture in the schools is not rejected, in respect of student and student 

relationship, teacher and teacher relationship, student and teacher relationship, 

student and headmaster relationship and activities for promoting peace components 

but the null hypothesis is rejected in case of teachers and headmaster relationship, 

corporal punishment, sexual abuse, authoritative atmosphere, discrimination of 

students and the composite scores.  
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CHAPTER V 

RESULTS AND DISCUSSIONS 

 

5.01: Findings of the study 

Findings of the study on the four objectives as analyzed and presented in the four 

sub-sections 4.01 to 4.04 in chapter IV are presented in the similar way in four sub-

sections i.e. A to D below: 

A: Human Rights Values of Secondary School Students in Mizoram 

 On the civic component of human rights values among the six groups, male 

secondary school students are found to be better than female secondary school 

students, government secondary school students, private secondary school rural 

secondary school students and urban secondary school students. The results 

indicate that both male and female students pursuing their studies in government 

and private at rural and urban secondary schools have high civic human rights 

values as the average percentage of the six groups was more than 50. 

 On the political components of human rights values among the six groups, rural 

secondary school students are found to be better than, male secondary school 

students, female secondary school students, government secondary school 

students, private secondary school students and urban secondary school 

students. The result indicates that both male and female students pursuing their 

studies in government and private at rural and urban secondary schools have 

high political human rights values as the average percentage of the six groups 

was more than 50. 
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 On the economic components of human rights values among the six groups, 

government secondary school students are found to be better than, male 

secondary school students, female secondary school students,  private secondary 

school students, rural secondary school students and urban secondary school 

students, The result indicates that both male and female students pursuing their 

studies in government and private at rural and urban secondary schools have 

high political human rights values as the average percentage of the six groups 

was more than 50. 

 On the social components of human rights values among the six groups, private 

secondary school students are found to be better than, male secondary school 

students, female secondary school students, government secondary school 

students, rural secondary school students and urban secondary school students. 

The result indicates that both male and female students pursuing their studies in 

government and private at rural and urban secondary schools have high political 

human rights values as the average percentage of the six groups was more than 

50. 

 On the cultural components of human rights values among the six groups, rural 

secondary school students are found to be better than, male secondary school 

students, female secondary school students, government secondary school 

students, private secondary school students and urban secondary school 

students. The result indicates that both male and female students pursuing their 

studies in government and private at rural and urban secondary schools have 

high political human rights values as the average percentage of the six groups 

was more than 50. 
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 The average performance on the composite scores of human rights values 

among the six groups, rural secondary school students are found to be better 

than, male secondary school students, female secondary school students, 

government secondary school students, private secondary school students and 

urban secondary school students. The result indicates that both male and female 

students pursuing their studies in government and private at rural and urban 

secondary schools have high political human rights values as the average 

percentage of the six groups was more than 50. 

 
B: Findings on Differential Analyses (male vs. female, urban vs. rural and 

government vs. private) on human rights values 

 Comparison exclusively between male and female secondary school students on 

the five components and the composite scores of human rights values reveals 

that, except social and cultural both the groups are more or less equal. On the 

social components male secondary school students are better than female 

secondary school students whereas on cultural components female secondary 

school students are better than male secondary school students. 

 Comparison exclusively between government and private secondary school 

students on the five components and the composite scores of human rights 

values reveals that, except political, economic and social both the groups are 

more or less equal. On the political and social components private secondary 

school students are better than government secondary school students whereas 

on economic components government secondary school students are better than 

private secondary school students. 
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 Comparison exclusively between rural and urban secondary school students on 

the five components and the composite scores of human rights values reveals 

that, except civic and cultural components both the groups are more or less 

equal. On the civic components urban secondary school students are better than 

rural secondary school students whereas on cultural components rural secondary 

school students are better than urban secondary school students. 

C: Perception of secondary school students in Mizoram relating to prevalence of 

peace culture in schools 

i) Student-Student Relationship  

Majority of students of all categories perceived that:   

 the students used to cooperate with each other in all the school activities. 

 they were not being ill-treated by other students during their school time.  

 senior students never mistreat the junior students in their schools. 

 students from different backgrounds and cultures used to respect each other 

in the schools. 

 students used to mutually resolve conflicts among themselves. 

However, majority of students of all categories perceived that:  

 their classmates used to quarrel among themselves. 

 junior students disrespect the senior students in their schools. 

The above results imply that the students-students relationship, barring some 

exceptions, is mostly peaceful in the secondary schools of Mizoram.  

ii) Teacher-Teacher Relationship 

Majority of students of all categories perceived that:   

 they did not observe their teachers quarrelling among themselves. 
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 teachers used to cooperate with each other in all the school activities. 

 senior teachers did not mistreat the junior teachers. 

 junior teachers did not misbehave the senior teachers. 

 they had not heard students talking about unhealthy relationship among the 

teachers. 

However, majority of students of all categories perceived that:  

 teachers used to mutually resolve conflicts among themselves in their 

schools. 

The above results imply that the teachers maintain harmonious relationship among 

themselves in the secondary schools of Mizoram. 

iii) Student-Teacher Relationship 

Majority of students of all categories perceived that:  

 teachers used to understand the problems of their students well. 

 teachers used to know the students well. 

 teachers used to inspire the students to do better. 

 teachers were committed to their students. 

 teachers used to maintain healthy relationship with the students. 

However, majority of students of all categories perceived that:  

 students used to hesitate to share their problems with the teachers. 

 teachers used to engage their students in their personal works. 

The above results imply that the student-teacher relationship, barring some 

exceptions, is mostly cordial in the secondary schools of Mizoram. 
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iv) Student-Headmaster Relationship 

Majority of students of all categories perceived that:    

 headmasters/principals maintain healthy relationship with the students. 

 headmasters/principals used to inspire the students in the schools.   

 headmaster/principals used to give counseling to the students. 

 headmaster/principals used to talk to parents in the interest of the students.  

 headmaster/principals did not terrify the students. 

However, majority of students of all categories perceived that: 

 students did not feel comfortable to talk openly to the headmasters / 

principals.  

The above results imply that the student-headmaster relationship is mostly healthy 

in the secondary schools of Mizoram. 

v) Teacher-Headmaster Relationship 

Majority of students of all categories perceived that:    

 headmasters/principals and teachers had healthy relationships among 

themselves.  

 teachers used to obey the headmasters/principals. 

 teachers did not quarrel with the headmasters /principals. 

 headmasters/principals used to have meetings with the teachers.   

 headmasters/principals used to assign responsibilities to the teachers. 

 teachers used to co-operate the headmasters /principals in different functions 

organized in the schools. 

The above results imply that the teacher-headmaster relationship is healthy in the 

secondary schools of Mizoram. 
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vi) Corporal Punishment 

Majority of students of all categories perceived that:   

 students used to be beaten by the teachers in the schools.     

 students used to be given physical punishment like kneel down, ear pulling 

etc. by the teachers in the schools. 

 students used to be scolded by the teachers in the schools. 

 students used to get injured because of punishment by the teachers. 

 students used to feel deeply shocked due to embarrassment by teachers in 

the school. 

 student used to drop out of the school due to embarrassment by teachers in 

the school. 

The above results imply that corporal punishment is being given in the secondary 

schools of Mizoram. 

vii) Sexual Abuse 

Majority of students of all categories perceived that:   

 they did not know any student being invited by teachers to meet him/her 

alone in an isolated place or at home. 

 they had not heard students being molested by the teachers. 

 they did not know any student who had sexual relationship with teachers. 

 they did not know any student who had complained for sexual abuse by the 

teachers in the school.  

 they had not come cross any students dropping out of the school due to 

sexual abuse by teachers in the school. 
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However, majority of students of all categories perceived that: 

 teachers used to have inappropriate relationship with the students. 

The above results imply that the sexual abuse, barring some exceptions, is mostly 

not found in the secondary schools of Mizoram. 

viii) Authoritative Atmosphere in School 

Majority of students of all categories perceived that:  

 rules and regulations were rigidly followed in the schools.  

 teachers used to encourage the students to participate in the class.  

 students used to have freedom to ask questions in the class.  

 teachers used to appreciate their students in the class for their achievements. 

However, majority of students of all categories perceived that: 

 students were afraid of their teachers and headmasters/ principals.   

 students used to be punished for violating rules of the school. 

The above results imply that the authoritative atmosphere prevails in the secondary 

schools of Mizoram. However, classroom atmosphere used to be democratic. 

ix) Discrimination of Students 

Majority of students of all categories perceived that:  

 they did not observe teachers showing gender discrimination among the 

students. 

 they had not observed teachers showing racial discrimination among the 

students. 

 they had not observed the teachers favouring the students who are their 

relatives.  
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 they had not observed the teachers discriminating the students on the bases 

of family status. 

 they had not come across any student feeling deeply shocked due to 

discrimination in the schools. 

 they had not come across any student dropping out of the school due to 

discrimination in the schools. 

The above results imply that the discrimination of students, is mostly absent in the 

secondary schools of Mizoram. 

x) Activities for Promoting Peace 

Majority of students of all categories perceived that:  

 cleanliness used to be emphasized in the schools.  

 students used to show environment friendly behaviour in the schools. 

 toilets in the schools were being properly maintained.   

 students used to participate in plantation programmes organized by the 

schools. 

 proper drinking water was being provided to the students in the schools. 

 the schools used to promote environment friendly behaviour with the 

students. 

 students were proud of their schools. 

The above results imply that the activities for promoting peace is mostly peaceful in 

the secondary schools of Mizoram. 

D: Findings on Differential Analyses (male vs. female, urban vs. rural and 

government vs. private) relating to prevalence of peace culture in schools 
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 Comparison between male and female secondary school students on the ten 

components and the composite scores of prevalence of peace culture in schools 

revealed that, except on student and headmaster relationship, authoritative 

atmosphere and discrimination of students components, both the groups were 

more or less had similar perception on student and student relationship, teacher 

and teacher relationship, student and teacher relationship, teacher and 

headmaster relationship, corporal punishment, sexual abuse and activities for 

promoting peace components and overall peace culture. On student and 

headmaster relationship, female secondary school students perceived the 

relationship to be better in comparison to the perception of their male 

counterparts.  On authoritative atmosphere, female secondary school students 

perceived the atmosphere of the school to be less authoritative in comparison to 

the perception of the male secondary school students. On discrimination of 

students, female students perceived discrimination of students by the teachers to 

be less in comparison to the perception of the male students. 

 Comparison between government and private secondary school students on the 

ten components and the composite scores of prevalence of peace culture in 

schools revealed that both the groups had more or less similar perception on 

student and student relationship. On teacher and teacher relationship, student 

and teacher relationship, student and headmaster relationship, teacher and 

headmaster relationship, corporal punishment, sexual abuse, authoritative 

atmosphere, discrimination of students and activities for promoting peace 

components and composite scores significant differences in the perceptions of 

government and private secondary school students were found. On teacher and 
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teacher relationship, government secondary school students perceived the 

relationship to be better as compared to private secondary school students. On 

Student and teacher relationship, government secondary school students 

perceived the relationship to be better as compared to private secondary school 

students. On student and headmaster relationship, government secondary school 

students perceived the relationship to be better as compared to private secondary 

school students. On teacher and headmaster relationship, government secondary 

school students perceived the relationship to be better as compared to private 

secondary school students. On corporal punishment, private secondary school 

students perceived the practice of giving corporal punishment to be much 

prevalent in comparison to government secondary school students. On sexual 

abuse, government secondary school students perceived the existence of sexual 

abuse more in comparison to the private secondary school students. On 

authoritative atmosphere, government secondary school students perceived 

authoritative atmosphere in schools to be less prevailing than private secondary 

school students. On discrimination of students, government secondary school 

students perceived discrimination of students to be less happening than private 

secondary school students. On activities for promoting peace, government 

secondary school students perceived the activities for promoting peace to be 

better than the private secondary school students. On the overall peace culture, 

government secondary school students perceived better than the private 

secondary school students. 

 Comparison between rural and urban secondary school students on the ten 

components and the composite scores of prevalence of peace culture in schools 
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revealed that both the groups perceived, more or less similar on teacher and 

headmaster relationship, corporal punishment, sexual abuse, authoritative 

atmosphere and discrimination of students and overall peace culture. But, on 

student and student relationship, teacher and teacher relationship, student and 

teacher relationship, student and headmaster relationship and activities for 

promoting peace components, rural and urban secondary school students 

differed significantly in their perceptions. On the student and student 

relationship, rural secondary school students perceived the relationship to be 

better than urban secondary school students. On teacher and teacher 

relationship, urban secondary school students perceived the relationship to be 

better than rural secondary school students. On the student and teacher 

relationship, rural secondary school students perceived the relationship to be 

better than urban secondary school students. On the student and headmaster 

relationship, rural secondary school students perceived the relationship to be 

better than urban secondary school students. On the activities for promoting 

peace, the rural students perceived the activities to be better for promoting peace 

than urban secondary school students. 

5.02: Discussion of the results 

The study revealed that male, female, government, private, rural and urban 

secondary school students have high human rights and peace values. Further, no 

much difference was found among the various groups. It can be due to the fact that 

from very childhood, the Mizo children are oriented through the social organization 

like Church organisations to show discipline behaviour. In all social activities the 

youths used to participate actively and the children witness the activities. 
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Another reason for which the secondary school students have high human 

rights and peace values may be due to the impact of education starting from 

elementary to secondary.  

After getting statehood in 1986, Mizoram is following the path of peace and 

marching ahead in the process of development. Development is possible when 

proper social order prevails in the society. The political and social leaders and the 

common people recognize peace as a path to progress and reflect in every aspect of 

their lives.  

Even though the study found high human rights values among secondary 

school students, violation of human rights and peace values were also found among 

the students in the schools like quarrelling among themselves, junior students 

disrespecting senior students and the like. It may be due to the age specific 

behaviour of children. Besides, even though in rare cases, teachers were reported to 

give corporal punishments, have illicit relationships with students, such cases are 

not reported. It may be due to the fact that most of the Mizo students are shy in 

nature and there may be social problems for girls in future. In Mizo society the 

teachers have high respect. It has been seen that, in spite of complains by children, 

the parents ignore it and avoid taking any legal action. Amicable settlement of 

disputes is a special character of Mizo people. If any untoward incident happens, 

they prefer to settle amicably rather than going for legal actions. The voluntary 

organisations play active role in keeping the people united. The peace culture of 

Mizo society can well be judged from the elections, local, state and national, that 

used to be conducted without any disturbance. One can hardly listen horns of 

vehicles even in the narrow and heavy traffic roads. 
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One more significant factor for this state of affair may be awareness among 

all stake holders, particularly the teachers about various punitive provisions and 

measures. 

5.03: Suggestions  

On the basis of the present findings, the following suggestions are made. 

 Mizoram Board of School Education (MBSE) should incorporate more contents 

in the curriculum and text books relating human rights and peace values. 

 Suitable co-curricular activities may be designed and organized for promotion of 

human rights and peace values at school level.  

 Proper awareness on human rights and peace education should be developed 

among teachers. 

 Teachers should project themselves as role models of peace with respect to 

human rights. 

 Teachers should spread the value of equality and social justice on the basis of 

moral and social values. 

 Child centered pedagogy is the most effective way for promoting human rights 

and peace values among the students and it should be followed in schools. 

 Human rights and peace values cannot be effectively transacted within the four 

walls of the classroom, but should be learnt in the world outside and be linked to 

ground reality. Hence, students should be given exposures to both positive and 

negative settings and situations relating human rights and peace. 

 Various intra and inter school competitions need to be organised among the 

secondary school students such as essay and debate competitions related to 

human rights and peace. 
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 Children nal institution. 

 The government or concern authority should organise programmes for student

exposure at national and international levels and to participate in art and literary 

activities of others. 

 All human rights related acts, laws etc. should be discussed among the students 

and teachers by organizing seminars in the schools. 

 There should be grievance redressal cell in every school preferably with lady 

teachers in charge of the cell. 

 Cases of violation of human rights in the schools should be reported to human 

rights cell of the institution and be handled through proper counseling.  

 National and International days of importance such as Human Rights Day, UN 

Day, Earth Day (April 22), International Day of Peace (September 21) and 

World Environment Day (June 5) etc. need to be celebrated in the schools in 

befitting ways. 

 Both students and teachers should show interest in human rights values. 

 For development of human rights values among all people human rights and 

peace education should be imparted through in-formal and non-formal ways. 

 The activities of NGOs should be assessed and NGOs involved in promoting 

human rights and peace related values should be supported. 

 State Human Rights Commission should be established in Mizoram. 

5.04: Educational Implications 

The study has important implication for educational planners, 

administrators, teachers and students.  
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India is characterized by 3Ds- Demography, Diversity and Democracy. 

These are its strengths and may become its limitations as being interpreted. India is 

a union of 29 states and 8 union territories including Jammu and Kashmir as a state 

and Ladakh as a union territory -cultural phenomena are the true 

pictures of unity in diversity. It is home to over 1.30 billion people of diverse 

origins. It has to be a tolerant society, where people of different faiths and 

persuasions have to join together in building t

universally recognized human rights and fundamental freedoms are guaranteed to 

all its citizens without discrimination. The socio-cultural diversity draws its strength 

as evolved over centuries. 

Accordingly, the observance, promotion and protection of human rights pose a very 

complex task in our country having ethnic, religious, linguistic and economic 

diversity. But it is unfortunate that at times unwanted and serious incidents in shape 

of communal riots, terrorist activities and insurgencies and the like are taking place 

posing great internal threats to the country in contrast to external threats. The 

involvement of politicians, who are the leaders of our country in such activities 

directly or indirectly, is also of great concern. 

The concept of human rights education emphasizes the worth of the 

individual and to recognize his or her rights. The Universal Declaration of Human 

Rights states: All human beings are born free and equal in dignity and rights. They 

are endowed with reason and conscience and should act towards one another in a 

spirit of brotherhood. This basic concept needs to be understood, appreciated and 

practiced by all people irrespective of any kind of diversity:  age, sex, race, religion, 

nationality and the like. Every human being should be aware of the basic rights and 
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responsibilities that each individual possesses which will lead to develop a culture 

of prevention of human abuses and peaceful coexistence. 

Education is recognized as a catalytic agent in combating poverty, in 

promoting peace, social justice, human rights values, democracy, cultural diversity 

and environmental awareness. Education for peace implies an active concept of 

peace through values, life skills and knowledge in a spirit of equality, respect, 

empathy, understanding and mutual appreciation among individuals, groups and 

nations. Education plays important role in uniting nations, bringing human beings 

closely together and in contributing towards building a culture of peace.  

The educational context needs to provide scope, platforms, and conducive 

atmosphere to the students for their orientation and training in a natural way about 

addressing psychological and physical conflicts through violence prevention, 

conflict resolution and mediation at all levels of education. Thus, the educational 

institutions starting from schools should be safe sanctuaries for preservation and 

promotion of the culture of peace and human rights values. The children must learn 

 in their schools. But the stark reality is that there is 

alarming increase of violence in educational institutions, especially in schools. 

Educational institutions instead of being the nurseries for peace are becoming 

perpetrators of violence. As a result, the words children use is violent, their tastes 

and games are violent and their relationships are violent. The aim of education is to 

equip students with the values, skills, and attitudes they need to be wholesome 

persons and responsible citizens but not criminals/ antisocials. 
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In India, the National Human Rights Commission (NHRC) was set up in 

1993. The functions of the commission have been outlined in section 12 (h) of the 

Protection of Human Rights Act, 1993.  The Human Rights Commission has been 

entrusted with the responsibility to spread human rights literacy among various 

sections of society and promote awareness of safeguards available for the 

protection of these rights through publications, the media, seminar and other 

available means. The commission has been continuously coordinating for this 

purpose with the Human Resource Development Ministry, the National Council for 

Educational Research and Training (NCERT), National Council for Teacher 

Education (NCTE) and State Council for Educational Research and Training 

(SCERT) and Universities to introduce human rights education programmes in their 

courses. The commission has taken initiative to generate awareness towards human 

rights education by integrating it with curriculum at different stages of education 

and teacher education curriculum by active collaboration with NCTE and NCERT. 

All these national organizations are putting their efforts to make human rights 

education in our country successful.  

Parents and society have also important roles to play. Healthy atmosphere at 

home and society is desirable for promoting culture of peace and human rights 

related values. If there is any contradiction in the values being taught and the values 

being cherished at home and the society, there is greater likelihood that children 

may imbibe what is being practiced and cherished at home and the society but not 

what is being taught. 

Hence, in the light of above discussion, it is desired that everyone has a 

responsibility for inculcating the culture of peace and human rights related values 
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with the future generations. As such, everyone and everywhere serious commitment 

is required. 

 

5.05: Limitation of the Study 

The investigator had tried to be scientific and objective in the process of 

investigation. However, the study contained the following limitations:  

 The sample of the study was limited to eight hundred secondary school students. 

Out of eight hundred students four hundred were boys and four hundred were 

girls; four hundred were from rural areas and four hundred were from urban 

areas; and four hundred were from government schools and four hundred were 

from private schools. 

 The samples were selected from Mizoram state only. 

 For the collection of data, standardized tool for Human Rights was used and for 

assessment of perception of secondary students regarding peace culture in the 

schools a questionnaire was developed by the investigator which might have 

some defects.  

 Due to lack of resources the investigator might not have gone through all 

relevant literature and research studies on these broad concepts.  

5.06: Suggestions for Further Research 

Further researches may be undertaken in the following lines.  

 Similar studies may be conducted with larger samples to validate the present 

findings.  

 Similar studies may be conducted on awareness on human rights and peace 

education of students at different levels of education.  
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 Similar studies may be conducted on assessment of perception of secondary 

students regarding peace culture in their societies.  

 Similar studies may be conducted for comparison of the present findings on 

Mizoram state with that of other states of the country.   

 Studies on human rights and peace values among teachers at various levels of 

education may be studied. 

 The prescribed curriculum and text books of various Boards may be critically 

examined. 

5.07: Epilogue 

A country is considered great by the character of its people rather than by 

their numbers. Education plays a major role in promoting national development in 

all its ramifications. Every country develops its system of education to express its 

unique socio-cultural identity and also to meet the challenges of the times. India is 

facing tremendous value crisis among its citizens today. There were moments in 

history when new directions were to be given to age-old processes. That moment is 

also now.  

All cherished goals of any nation are hoped to be realized through the 

classrooms only. The Butler Act of 1944 in U. K. had a nice line written on top: 

What our schools are, the race shall be

The destiny of India is being shaped in her classrooms

is natural to have great expectations from our classrooms. 

The task of promoting human rights values ought to be focused at two 

, 

provisions are not only to be made in curricular and co-curricular activities but also 
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it should be reflected in their daily life. For effective promotion of peace culture and 

required not only transact the curricular and co-curricular components related to 

peace and human rights but also create conducive atmosphere and culture in the 

schools which will meet the goals i.e. development of proper knowledge, skill, 

habits, attitude, etc. It is because children close their ears to advice and open their 

eyes to examples. Our teachers will be definitely prepared to prove themselves as 

examples before their students. Let us be reminded of and reflect on Mahatma 

Real education consists in drawing the best out of yourself. What 

better book can there be than the book of humanity?

There is a secret pride in every human heart that revolts at tyranny. You may order 

and drive an individual, but you cannot make him respect you  Our education 

system has come a long way in educating the masses on matters of human rights, 

but there is still much to be done.  



 

 

 

 

 

 

 

 

 
SUMMARY 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

170 
 

SUMMARY 

Introduction 

Every society, in every age, has acknowledged peace as a noble and necessary ideal. 

The need for culture of peace has been emphasized by every religion, society, and 

nation and also by international organizations. Values and attitudes are the building 

blocks of the culture of peace. Historically, moral instruction and value education 

were the precursors of culture of peace. They share much in common. Religion, 

according to the National Curriculum Framework for School Education (NCFSE)

2000, is a source of value generation. That is why great spiritual leaders of the past 

have been recognized as educators for peace. One of the great achievements of the 

United Nations is the creation of a comprehensive body of human rights law known 

as The Universal Declaration of Human Rights (UDHR). It was adopted by the 

United Nations on 10th December, 1948 with 30 articles that specify a set of rights 

and freedom for survival of mankind. It defined specific rights like civil, political 

economic, social and cultural with equality and freedom from discrimination as 

principles. The Universal Declaration of Human Rights (UDHR), 1948 proclaim 

that: 

 recognition of the inherent dignity and of the equal and inalienable 

rights of all members of the human family is the foundation of 

freedom, justice and peace in the world. It is in this context that the 

concept of human rights arises. The concept of human rights 

emphasizes the worth of the individual and to recognize his or her 

rights. 
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 The Universal Declaration of Human Rights, 1948 states:  

All human beings are born free and equal in dignity and rights. They 

are endowed with reason and conscience and should act towards 

one another in a spirit of brotherhood. This basic concept needs to 

be understood, appreciated and practiced by all people irrespective 

of any kind of diversity- age, sex, race, religion, nationality and the 

like. Every human being should be aware of the basic rights and 

responsibilities that each individual possesses which will lead to 

develop a culture of prevention of human abuses and peaceful 

coexistence. 

Rationale of the Study 

`India needs creation of a strong and pro-active human rights community 

having strong inclination for peace and it can be achieved through a well thought 

out programme of education. Education is an instrument for development of human 

rights related values and in contributing towards building a culture of peace among 

the future citizens. Secondary school stage is an important stage of education and at 

this stage the values that the students acquire become relatively stable. The school 

environment has great impact in inculcation for promotion of the culture of peace 

and human rights values among the students.  There are reports from different parts 

of the country relating violation of human rights and culture of peace. In the 

schools, primary to secondary, violation of peace culture is also found in shape of 

corporal punishment, sexual abuse, imperfect relations, murders, and violent 

conflicts. Mizoram is one among the peaceful states of our country. From the very 

childhood, both boys and girls are involved in various activities such as church and 



 
 

172 
 

other voluntary social organisations which promote religious and social values. 

Though most of the people, particularly students, are disciplined and have high 

moral values, it is found that crime rate of different kinds is growing over periods of 

time.  

There are incidences in schools which break the culture of peace in the schools and 

deter the promotion of culture of peace and human rights values among the students 

but, those are not being reported by the victims to the administration and parents/ 

guardians. It is not that human rights education is only imparted at the high schools; 

such types of education are imparted starting from primary level of education. The 

secondary school students have exposures to such incidences both in elementary and 

secondary schools.  

Research Questions 

 Are the elementary and secondary schools in Mizoram able to inculcate human 

rights values among the students?  

 Is there any variation in human rights values of the secondary school students in 

Mizoram with reference to their gender, locale and school background?  

 How the secondary school students in Mizoram perceive the culture of peace in 

the schools?  

 Is there any variation in the perceptions of secondary school students in 

Mizoram about the culture of peace in the schools?  
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Objectives of the Study 

 To assess the human rights values of secondary school students in Mizoram.  

 To compare human rights values of secondary school students in Mizoram with 

reference to their gender, locale (Urban- Rural) and school status (Government-

Private).  

 To assess the perception of secondary school students in Mizoram relating to 

prevalence of peace culture in schools. 

 To compare the perceptions of secondary school students in Mizoram relating to 

prevalence of peace culture in schools with reference to their gender, locale and 

school status.  

 To suggest measures for improvement of culture of peace in schools of Mizoram 

and development of human rights values among the school students.  

Methodology Adopted 

Research approach  

The present study was primarily intended to study human rights values 

among secondary school students of Mizoram and their perception about culture of 

peace in schools and to offer suggestions in the light of the findings of the study. 

Therefore, descriptive survey approach was followed for the present study. The 

study is a mixed type i.e. both qualitative and quantitative in nature.  

Sources of Data  

The following primary and secondary sources were considered to be appropriate for 

collection of relevant data for the present study.  

Primary Source: Since the main focus of the study was to study the human rights 

values and perceptions of culture of peace among male and female secondary school 
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students from government and private schools located in both rural and urban areas, 

the secondary schools affiliated to Mizoram Board of School Education were the 

target population of the study and the students were considered to be the main 

source of information for the study. 

Secondary Source: Different National and State survey reports, books and journals 

and official records, internet, published and unpublished documents are the sources 

of utmost importance for any research. For the present study, these sources were 

also considered important. 

 Population and Sample 

 The target population of the study was the secondary school students of 

Mizoram. As such, all students, both male and female students pursuing their 

studies in government and private schools and in rural and urban secondary schools 

constituted the target population. To have a representative sample of students both 

from urban and rural areas, multistage stratified cluster random sampling technique 

was used. Initially, out of 8 districts of Mizoram, 4 districts were selected randomly. 

At the 2nd stage, schools from rural and urban areas were randomly selected. From 

the selected schools, only standard X students were selected. All the students 

present on the day of visit of the researcher were included in the sample. The total 

sample comprised of 400 male and 400 female secondary school students out of 

which 400 were from rural and 400 were from urban secondary schools. Further, 

there were 400 from government schools and 400 from private schools. Data were 

collected from 32 schools. 
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Tools and Techniques Used 

1. English Version of Manavadhikar Moolya Vikash Prashnawali (Human Rights 

Value Development Questionnaire) standardized by Paramanand Singh and Lal 

Dhari Yadav (2010)  

2. Questionnaire for assessing the perception of secondary students regarding 

and headmaster relationship, teachers and headmaster relationship, corporal 

punishment, sexual abuse, authoritative atmosphere, discrimination of students 

and activities for promoting peace was developed by the researcher.  

Data Collection 

 Data were collected through personal visits to various schools affiliated to 

Mizoram Board of School Education with the permission of the Headmasters. 

Through personal approach and after establishing rapport, the subjects were handed 

over with the questionnaires with request to return the filled in questionnaires on the 

next day. There was no problem in getting back the filled in questionnaire. 

Organization of Data 

Keeping the objectives of the study in view, data were organized for the 6 

groups based on the variables (gender, locale and school status).  

Analysis of Data        

 The data were analysed quantitatively using, statistics like mean, standard 

deviation, percentage. Besides, t-test was used for comparison in terms of gender, 

locale and school status.  
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Findings of the study  

Findings Regarding Human Rights Values among Secondary School Students in 

Mizoram  

 On the civic component of human rights values among the six groups, male 

secondary school students are found to be better than female secondary school 

students, government secondary school students, private secondary school 

students, rural secondary school students and urban secondary school students. 

The results indicate that both male and female students pursuing their studies in 

government and private at rural and urban secondary schools have high civic 

human rights values as the average percentage of the six groups was more than 

50. 

 On the political components of human rights values among the six groups, rural 

secondary school students are found to be better than, male secondary school 

students, female secondary school students, government secondary school 

students, private secondary school students and urban secondary school 

students. The result indicates that both male and female students pursuing their 

studies in government and private at rural and urban secondary schools have 

high political human rights values as the average percentage of the six groups 

was more than 50. 

 On the economic components of human rights values among the six groups 

government secondary school students are found to be better than, male 

secondary school students, female secondary school students,  private secondary 

school students, rural secondary school students and urban secondary school 

students, The result indicates that both male and female students pursuing their 
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studies in government and private at rural and urban secondary schools have 

high political human rights values as the average percentage of the six groups 

was more than 50. 

 On the social components of human rights values among the six groups private 

secondary school students are found to be better than, male secondary school 

students, female secondary school students, government secondary school 

students, rural secondary school students and urban secondary school students. 

The result indicates that both male and female students pursuing their studies in 

government and private at rural and urban secondary schools have high political 

human rights values as the average percentage of the six groups was more than 

50. 

 On the cultural components of human rights values among the six groups, rural 

secondary school students are found to be better than, male secondary school 

students, female secondary school students, government secondary school 

students, private secondary school students and urban secondary school 

students. The result indicates that both male and female students pursuing their 

studies in government and private at rural and urban secondary schools have 

high political human rights values as the average percentage of the six groups 

was more than 50. 

 The average performance on the composite scores of human rights values 

among the six groups, rural secondary school students are found to be better 

than, male secondary school students, female secondary school students, 

government secondary school students, private secondary school students and 

urban secondary school students. The result indicates that both male and female 
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students pursuing their studies in government and private at rural and urban 

secondary schools have high political human rights values as the average 

percentage of the six groups was more than 50. 

Findings on Differential Analyses on Human Rights Values  

 Comparison between male and female secondary school students on the five 

values and the composite scores revealed that, except social and cultural values, 

both the groups were more or less equal on civic, political and economic values 

and overall values. On the social values male secondary school students were 

found better than female secondary school students whereas on cultural values 

female secondary school students were found better than male secondary school 

students.  

 Comparison between government and private secondary school students on the 

five values and the composite scores revealed that, except political, economic 

and social values, both the groups were more or less equal on civic and 

economic values and overall values. On the political and social values private 

secondary school students were found better than government secondary school 

students whereas, on economic values, government secondary school students 

were found better than private secondary school students. 

 Comparison between rural and urban secondary school students on the five 

values and the composite scores of human rights values revealed that, except 

civic and cultural values, both the groups were more or less equal on political, 

economic and social values and overall values. On the civic component urban 

secondary school students were found better than rural secondary school 
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students whereas, on cultural component, rural secondary school students were 

found better than urban secondary school students. 

Findings Regarding Prevalence of Peace Culture among Secondary School 

Students in Mizoram 

i) Student-Student Relationship  

Majority of students of all categories perceived that:   

 the students used to cooperate with each other in all the school activities. 

 they were not being ill-treated by other students during their school time.  

 senior students never mistreat the junior students in their schools. 

 students from different backgrounds and cultures used to respect each other in 

the schools. 

 students used to mutually resolve conflicts among themselves. 

However, majority of students of all categories perceived that:  

 their classmates used to quarrel among themselves. 

 junior students disrespect the senior students in their schools. 

The above results imply that the students-students relationship, barring some 

exceptions, is mostly peaceful in the secondary schools of Mizoram.  

ii) Teacher-Teacher Relationship 

Majority of students of all categories perceived that:   

 they did not observe their teachers quarrelling among themselves. 

 teachers used to cooperate with each other in all the school activities. 

 senior teachers did not mistreat the junior teachers. 

 junior teachers did not misbehave the senior teachers. 
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 they had not heard students talking about unhealthy relationship among the 

teachers. 

However, majority of students of all categories perceived that:  

 teachers used to mutually resolve conflicts among themselves in their schools. 

The above results imply that the teachers maintain harmonious relationship among 

themselves in the secondary schools of Mizoram. 

iii) Students-Teachers Relationship 

Majority of students of all categories perceived that:  

 teachers used to understand the problems of their students well. 

 teachers used to know the students well. 

 teachers used to inspire the students to do better. 

 teachers were committed to their students. 

 teachers used to maintain healthy relationship with the students. 

However, majority of students of all categories perceived that:  

 students used to hesitate to share their problems with the teachers. 

 teachers used to engage their students in their personal works. 

The above results imply that the students-teachers relationship, barring some 

exceptions, is mostly cordial in the secondary schools of Mizoram. 

iv) Student-Headmaster Relationship 

Majority of students of all categories perceived that:    

 headmasters/principals maintain healthy relationship with the students. 

 headmasters/principals used to inspire the students in the schools.   

 headmaster/principals used to give counseling to the students. 

 headmaster/principals used to talk to parents in the interest of the students.  
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 headmaster/principals did not terrify the students. 

However, majority of students of all categories perceived that: 

 students did not feel comfortable to talk openly to the headmasters/principals.  

The above results imply that the students-headmaster relationship is mostly healthy 

in the secondary schools of Mizoram. 

v) Teachers-Headmaster Relationship 

Majority of students of all categories perceived that:    

 headmasters/principals and teachers had healthy relationships among 

themselves.  

 teachers used to obey the headmasters/principals. 

 teachers did not quarrel with the headmasters /principals. 

 headmasters/principals used to have meetings with the teachers.   

 headmasters/principals used to assign responsibilities to the teachers. 

 teachers used to co-operate the headmasters /principals in different functions 

organized in the schools. 

The above results imply that the teachers-headmaster relationship is healthy in the 

secondary schools of Mizoram. 

vi) Corporal Punishment 

Majority of students of all categories perceived that:   

 students used to be beaten by the teachers in the schools.     

 students used to be given physical punishment like kneel down, ear pulling etc. 

by the teachers in the schools. 

 students used to be scolded by the teachers in the schools. 

 students used to get injured because of punishment by the teachers. 
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 students used to feel deeply shocked due to embarrassment by teachers in the 

school. 

 student used to drop out of the school due to embarrassment by teachers in the 

school. 

The above results imply that corporal punishment is being given in the secondary 

schools of Mizoram. 

vii) Sexual Abuse 

Majority of students of all categories perceived that:   

 they did not know any student being invited by teachers to meet him/her alone 

in an isolated place or at home. 

 they had not heard students being molested by the teachers. 

 they did not know any student who had sexual relationship with teachers. 

 they did not know any student who had complained for sexual abuse by the 

teachers in the school.  

 they had not come cross any students dropping out of the school due to sexual 

abuse by teachers in the school. 

However, majority of students of all categories perceived that: 

 teachers used to have inappropriate relationship with the students. 

The above results imply that the sexual abuse, barring some exceptions, is mostly 

not found in the secondary schools of Mizoram. 

viii) Authoritative Atmosphere in School 

Majority of students of all categories perceived that:  

 rules and regulations were rigidly followed in the schools.  

 teachers used to encourage the students to participate in the class.  
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 students used to have freedom to ask questions in the class.  

 teachers used to appreciate their students in the class for their achievements. 

However, majority of students of all categories perceived that: 

 students were afraid of their teachers and headmasters/ principals.   

 students used to be punished for violating rules of the school. 

The above results imply that the authoritative atmosphere prevails in the secondary 

schools of Mizoram. However, class room atmosphere used to be democratic. 

ix) Discrimination of Students 

Majority of students of all categories perceived that:  

 they did not observe teachers showing gender discrimination among the 

students. 

 they had not observed teachers showing racial discrimination among the 

students. 

 they had not observed the teachers favouring the students who are their relatives.  

 they had not observed the teachers discriminating the students on the bases of 

family status. 

 they had not come across any student feeling deeply shocked due to 

discrimination in the schools. 

 they had not come across any student dropping out of the school due to 

discrimination in the schools. 

The above results imply that the discrimination of students, is mostly absent in the 

secondary schools of Mizoram. 
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x) Activities for Promoting Peace 

Majority of students of all categories perceived that:  

 cleanliness used to be emphasized in the schools.  

 students used to show environment friendly behaviour in the schools. 

 toilets in the schools were being properly maintained.   

 students used to participate in plantation programmes organized by the schools. 

 proper drinking water was being provided to the students in the schools. 

 the schools used to promote environment friendly behaviour with the students. 

 students were proud of their schools. 

The above results imply that the activities for promoting peace is mostly 

peaceful in the secondary schools of Mizoram. 

Findings on Differential Analyses on Prevalence of Peace Culture in Schools  

 Comparison between male and female secondary school students on the ten 

components and the composite scores of prevalence of peace culture in schools 

revealed that, except on student and headmaster relationship, authoritative 

atmosphere and discrimination of students components, both the groups were more 

or less had similar perception on student and student relationship, teacher and 

teacher relationship, student and teacher relationship, teacher and headmaster 

relationship, corporal punishment, sexual abuse and activities for promoting peace 

components and overall peace culture.  

 On student and headmaster relationship, female secondary school students 

perceived the relationship to be better in comparison to the perception of their 

male counterparts.   
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 On authoritative atmosphere, female secondary school students perceived the 

atmosphere of the school to be less authoritative in comparison to the perception 

of the male secondary school students. 

 On discrimination of students, female students perceived discrimination of 

students by the teachers to be less in comparison to the perception of the male 

students. 

Comparison between government and private secondary school students on the 

ten components and the composite scores of prevalence of peace culture in schools 

revealed that both the groups had more or less similar perception on student and 

student relationship.  

On teacher and teacher relationship, student and teacher relationship, student 

and headmaster relationship, teacher and headmaster relationship, corporal 

punishment, sexual abuse, authoritative atmosphere, discrimination of students and 

activities for promoting peace components and composite scores significant 

differences in the perceptions of government and private secondary school students 

were found.  

 On teacher and teacher relationship, government secondary school students 

perceived the relationship to be better as compared to private secondary school 

students.  

 On student and teacher relationship, government secondary school students 

perceived the relationship to be better as compared to private secondary school 

students.  
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 On student and headmaster relationship, government secondary school students 

perceived the relationship to be better as compared to private secondary school 

students.  

 On teacher and headmaster relationship, government secondary school students 

perceived the relationship to be better as compared to private secondary school 

students.  

 On corporal punishment, private secondary school students perceived the 

practice of giving corporal punishment to be much prevalent in comparison to 

government secondary school students.  

 On sexual abuse, government secondary school students perceived the existence 

of sexual abuse more in comparison to the private secondary school students.  

 On authoritative atmosphere, government secondary school students perceived 

authoritative atmosphere in schools to be less prevailing than private secondary 

school students.  

 On discrimination of students, government secondary school students perceived 

discrimination of students to be less happening than private secondary school 

students. 

 On activities for promoting peace, government secondary school students 

perceived the activities for promoting peace to be better than the private 

secondary school students. 

 On the overall peace culture, government secondary school students perceived 

better than the private secondary school students. 

Comparison between rural and urban secondary school students on the ten 

components and the composite scores of prevalence of peace culture in schools 
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revealed that both the groups perceived, more or less similar on teacher and 

headmaster relationship, corporal punishment, sexual abuse, authoritative 

atmosphere and discrimination of students and over all peace culture.  

But, on student and student relationship, teacher and teacher relationship, 

student and teacher relationship, student and headmaster relationship and activities 

for promoting peace components, rural and urban secondary school students 

differed significantly in their perceptions.  

 On the student and student relationship, rural secondary school students 

perceived the relationship to be better than urban secondary school students.  

 On teacher and teacher relationship, urban secondary school students perceived 

the relationship to be better than rural secondary school students.  

 On the student and teacher relationship, rural secondary school students 

perceived the relationship to be better than urban secondary school students.  

 On the student and headmaster relationship, rural secondary school students 

perceived the relationship to be better than urban secondary school students.  

 On the activities for promoting peace, the rural students perceived the activities 

to be better for promoting peace than urban secondary school students.  

Suggestions  

 Mizoram Board of School Education (MBSE) should incorporate more     

contents in the curriculum and text books relating human rights and peace 

values. 

 Suitable co-curricular activities may be designed and organized for promotion of 

human rights and peace values at school level.  
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 Proper awareness on human rights and peace education should be developed 

among teachers. 

 Teachers should project themselves as role models of peace with respect to 

human rights. 

 Teachers should spread the value of equality and social justice on the basis of 

moral and social values. 

 Child centered pedagogy is the most effective way for promoting human rights 

and peace values among the students and it should be followed in schools. 

 Human rights and peace values cannot be effectively transacted within the four 

walls of the classroom, but should be learnt in the world outside and be linked to 

ground reality. Hence, students should be given exposures to both positive and 

negative settings and situations relating human rights and peace. 

 Various intra and inter school competitions need to be organised among the 

secondary school students such as essay and debate competitions related to 

human rights and peace. 

 Children  

 The government or concern authority should organise programmes for student

exposure at national and international levels and to participate in art and literary 

activities of others. 

 All human rights related acts, laws etc. should be discussed among the students 

and teachers by organizing seminars in the schools. 

 There should be grievance redressal cell in every school preferably with lady 

teachers in charge of the cell. 
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 Cases of violation of human rights in the schools should be reported to human 

rights cell of the institution and be handled through proper counseling.  

 National and International days of importance such as Human Rights Day, UN 

Day, Earth Day (April 22), International Day of Peace (September 21) and 

World Environment Day (June 5) etc. need to be celebrated in the schools in 

befitting ways. 

 Both students and teachers should show interest in human rights values. 

 For development of human rights values among all people human rights and 

peace education should be imparted through in-formal and non-formal ways. 

 The activities of NGOs should be assessed and NGOs involved in promoting 

human rights and peace related values should be supported. 

 State Human Rights Commission should be established in Mizoram. 

Educational Implications 

The study has important implication for educational planners, administrators, 

teachers and students.  

India is characterized by 3Ds- Demography, Diversity and Democracy. 

These are its strengths and may become its limitations as being interpreted. India is 

a union of 29 states and 8 union territories including Jammu and Kashmir as a state 

and Ladakh as a union territory -cultural phenomena are the true 

pictures of unity in diversity. It is home to over 1.30 billion people of diverse 

origins. It has to be a tolerant society, where people of different faiths and 

universally recognized human rights and fundamental freedoms are guaranteed to 

all its citizens without discrimination. The socio-cultural diversity draws its strength 
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Accordingly, the observance, promotion and protection of human rights pose a very 

complex task in our country having ethnic, religious, linguistic and economic 

diversity. But it is unfortunate that at times unwanted and serious incidents in shape 

of communal riots, terrorist activities and insurgencies and the like are taking place 

posing great internal threats to the country in contrast to external threats. The 

involvement of politicians, who are the leaders of our country in such activities 

directly or indirectly, is also of great concern. 

The concept of human rights education emphasizes the worth of the 

individual and to recognize his or her rights. The Universal Declaration of Human 

Rights states: All human beings are born free and equal in dignity and rights. They 

are endowed with reason and conscience and should act towards one another in a 

spirit of brotherhood. This basic concept needs to be understood, appreciated and 

practiced by all people irrespective of any kind of diversity:  age, sex, race, religion, 

nationality and the like. Every human being should be aware of the basic rights and 

responsibilities that each individual possesses which will lead to develop a culture 

of prevention of human abuses and peaceful coexistence. 

Education is recognized as a catalytic agent in combating poverty, in 

promoting peace, social justice, human rights values, democracy, cultural diversity 

and environmental awareness. Education for peace implies an active concept of 

peace through values, life skills and knowledge in a spirit of equality, respect, 

empathy, understanding and mutual appreciation among individuals, groups and 

nations. Education plays important role in uniting nations, bringing human beings 

closely together and in contributing towards building a culture of peace.  
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The educational context needs to provide scope, platforms, and conducive 

atmosphere to the students for their orientation and training in a natural way about 

addressing psychological and physical conflicts through violence prevention, 

conflict resolution and mediation at all levels of education. Thus, the educational 

institutions starting from schools should be safe sanctuaries for preservation and 

promotion of the culture of peace and human rights values. The children must learn 

 in their schools. But the stark reality is that there is 

alarming increase of violence in educational institutions, especially in schools. 

Educational institutions instead of being the nurseries for peace are becoming 

perpetrators of violence. As a result, the words children use is violent, their tastes 

and games are violent and their relationships are violent. The aim of education is to 

equip students with the values, skills, and attitudes they need to be wholesome 

persons and responsible citizens but not criminals/ antisocial. 

In India, the National Human Rights Commission (NHRC) was set up in 

1993. The functions of the commission have been outlined in section 12 (h) of the 

Protection of Human Rights Act, 1993.  The Human Rights Commission has been 

entrusted with the responsibility to spread human rights literacy among various 

sections of society and promote awareness of safeguards available for the 

protection of these rights through publications, the media, seminar and other 

available means. The commission has been continuously coordinating for this 

purpose with the Human Resource Development Ministry, the National Council for 

Educational Research and Training (NCERT), National Council for Teacher 

Education (NCTE) and State Council for Educational Research and Training 

(SCERT) and Universities to introduce human rights education programmes in their 
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courses. The commission has taken initiative to generate awareness towards human 

rights education by integrating it with curriculum at different stages of education 

and teacher education curriculum by active collaboration with NCTE and NCERT. 

All these national organizations are putting their efforts to make human rights 

education in our country successful. Parents and society have also important roles to 

play. Healthy atmosphere at home and society is desirable for promoting culture of 

peace and human rights related values. If there is any contradiction in the values 

being taught and the values being cherished at home and the society, there is greater 

likelihood that children may imbibe what is being practiced and cherished at home 

and the society but not what is being taught. 

Hence, in the light of above discussion, it is desired that everyone has a 

responsibility for inculcating the culture of peace and human rights related values 

with the future generations. As such, everyone and everywhere serious commitment 

is required. 

Conclusion 

A country is considered great by the character of its people rather than by 

their numbers. Education plays a major role in promoting national development in 

all its ramifications. Every country develops its system of education to express its 

unique socio-cultural identity and also to meet the challenges of the times. India is 

facing tremendous value crisis among its citizens today. There were moments in 

history when new directions were to be given to age-old processes. That moment is 

also now.  

All cherished goals of any nation are hoped to be realized through the 

classrooms only. The Butler Act of 1944 in U. K. had a nice line written on top: 
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What our schools are, the race shall be

The destiny of India is being shaped in her classrooms

is natural to have great expectations from our classrooms. 

The task of promoting human rights values ought to be focused at two 

distinct levels i.e. imparters (teachers) a , 

provisions are not only to be made in curricular and co-curricular activities but also 

it should be reflected in their daily life. For effective promotion of peace culture and 

development of human rights values 

required not only transact the curricular and co-curricular components related to 

peace and human rights but also create conducive atmosphere and culture in the 

schools which will meet the goals i.e. development of proper knowledge, skill, 

habits, attitude, etc. It is because children close their ears to advice and open their 

eyes to examples. Our teachers will be definitely prepared to prove themselves as 

examples before their students. Let us be reminded of and reflect on Mahatma 

Real education consists in drawing the best out of yourself. What 

better book can there be than the book of humanity?

There is a secret pride in every human heart that revolts at tyranny. You may order 

and drive an individual, but you cannot make him respect you   

Our education system has come a long way in educating the masses on matters of 

human rights, but there is still much to be done. Mizoram must not deviate from the 

path of peace that it has been following. The future citizens must be nurtured to 

cherish the values of peace and human rights. All concern must contribute for the 

purpose.
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To 
 
------------------------------ 
------------------------------ 
------------------------------ 
------------------------------ 

 
Sir/ Madam, 

from childhood through our families, schools and communities. School environment 
plays a key role in inculcating the peace values among the children. The schools 
should reflect the culture of peace through the activities and practices. But, now 
days, there are many factors operating in the schools which inculcate violence 
among the students instead of peace. Some of such factors are unhealthy 
interpersonal relationships among students, among teachers, among students and 
teachers, between students and headmasters/principals, and teachers and 
headmasters /principals. Besides, corporal punishment, sexual abuse, authoritative 
atmosphere, and discrimination of students in schools also promote violence among 
the students. 
This questionnaire is to be administered to secondary school students of Mizoram to 
assess their perceptions about the culture of peace in the schools- Primary to 
Secondary. The items of the questionnaire have two parts. The first part has the 
question with 

 he/she has to think of 
the level i.e. Primary, Upper primary, and Secondary, where the incident happens 
and respond accordingly, recalling his/her experiences.  
  
 As an expert, you are requested to judge the adequacy and relevancy of the 
instructions, items and grammatical and other technical errors and to offer your 
valuable suggestions for modification, if any. Please be kind to cooperate and to 
return the questionnaire within 4/5 days. 
 
 
 
 

Prof. B.B. Mishra        Zodinsanga Sailo 
                   Supervisor                          Research Scholar 

 
 
 

Department of Education, Mizoram University 



QUESTIONNAIRE FOR SECONDARY SCHOOL STUDENTS REGARDING 
PEACE CULTURE IN THE SCHOOLS 

My dear brothers and sisters, 

I am a research scholar and pursuing my research in Mizoram University. I have passed 
your stage just few years back. You will agree with me that peace is important in every 

families, schools and communities. School environment plays a key role in inculcating 
the peace values among the children. But, now days, there are many factors operating in 
the schools which also inculcate violence among the students. Some of such factors are 
unhealthy interpersonal relationships among students, among teachers, among students 
and teachers, between students and headmasters/principals, and teachers and 
headmasters /principals. Further, corporal punishment, sexual abuse, authoritative 
atmosphere, and discrimination of students in schools also create reactions in the minds 
of students which stand as barriers in promoting peace among the students. It is 
happening throughout the country as we find it in news. It might be also happening in 
the schools of our state. I, being a Mizo boy, feel that with your cooperation it is 
possible to change such type of happenings in our schools. The immediate benefit may 
not go to you directly, but indirectly you will be benefited and most importantly, your 
young generation.  
 To make this study successful, it is very important that you answer every 
question honestly, sincerely and carefully without feeling shy or being afraid. For this 
study your name, surname etc are not important. Therefore, you need not worry about 
it. Please be assured that your responses will be kept strictly confidential and in no 
case it will be shared with others. It will be used for the research purpose only.  
Please read the following specific guidelines: 

 Do not leave any question unanswered. 
 Read each question carefully. 
 You can recall your experiences at primary schools (Classes I-V), Upper 

Primary (Classes VI-VIII) and Secondary Schools (Classes IX-X) as the 
incidents might have happened in the past or may be happening at present. 

 There are two parts of each item. The first part of the item is a question having 
You have to record your response 

by putting  in the appropriate bracket.  
 If your answer to a question is Yes, think of the level i.e. Primary, Upper 

primary, and Secondary, where the incident happens and put  in 
the appropriate bracket(s). It may be that such incidents happen at each level or 
do not happen at any level. 
 

Before going to next page, please provide the following information about yourself  

Name (Optional i.e. you may/may not write your name): 

Sex:  Male/Female   Age:       Class: 

Name and Address of the School: 



1. Have you ever seen your classmates quarrelling among themselves?  

Yes (   )               No (   )  

2. Do you have the impression that the students cooperate with each other in all the 
school activities?  

Yes (   )               No (   )  

3. Have you ever felt that you have been ill treated by other students during your 
schooling?  

Yes (   )                No (   )  

4. Have you ever observed the junior students being mistreated by your senior 
students?  

Yes (   )                 No (   )  

5. Have you ever observed the junior students disrespecting the senior students?  

Yes (   )                 No (   )  

6. Have you ever observed students from different backgrounds and cultures 
respecting each other in the schools? 

 Yes (   )                 No (   )  

7. Do you have the feeling that students use to mutually resolve conflicts among 
themselves? 

Yes    (  )              No (  ) 

8. Have you ever observed your teachers quarrelling among themselves? 

Yes (   )                 No (   )  

9. Have you ever felt that the teachers cooperate with each other in all the school 
activities? 

Yes (   )               No (   )  

10. Have you ever observed senior teachers mistreating the junior teachers? 

Yes (   )               No (   )  

11. Have you ever observed junior teacher misbehaving the senior teachers? 

Yes (   )               No (   )  

12. Have you ever heard students talking about unhealthy relationship among the 
teachers? 

Yes (   )               No (   ) 

  



13. Do you have the feeling that teachers mutually resolve the conflicts among 
them? 

Yes (   )               No (   )  

14. Do you have the feeling that school teachers understand the problems of their 
students well? 

Yes (   )               No (   )  

15. Do you have the feeling that students hesitate to share their problems with the 
teachers? 

Yes (   )               No (   )  

16. Have you ever felt that school teachers know the students well? 

Yes (   )               No (   )  

17. Have you ever felt that school teachers inspire the students to do better?  

Yes (   )               No (   )  

18. Do you have the feeling that school teachers engage the students in their 
personal works? 

Yes (   )               No (   )  

19. Do you have the feeling that school teachers are committed to the students?  

Yes (   )               No (   )  

20. Do you have the feeling that school teachers maintain healthy relationships with 
the students?  

Yes (   )               No (   )  

21. Have you ever felt that the Headmasters/Principals maintain healthy 
relationships with the students? 

 Yes (   )               No (   )  

22. Do you have the feeling that the students are comfortable to talk openly to the 
Headmasters/Principals?  

Yes (   )               No (   )  

23. Do you have the feeling that Headmasters/Principals of the schools inspire the 
students? 

Yes (   )               No (   )  

24. Have you ever observed the headmaster/principals counselling the students? 

Yes (   )               No (   ) 

  



25. Have you ever observed the Headmaster/Principals talking to parents in the 
interest of the students? 

Yes (   )               No (   ) 

26. Have you observed the Headmaster/Principals terrifying the students? 

Yes (   )               No (   )  

27. Do you have the feeling that Headmasters/Principals and the teachers have 
healthy relationships? 

Yes (   )               No (   )  

28. Do you have the feeling that your teachers obey the Headmasters/Principals? 

Yes (   )               No (   )  

29. Have you ever observed your teachers quarrelling with the 
Headmasters/Principals?  

Yes (   )               No (   )  

30. Have you observed the Headmasters/Principals having meetings with the 
teachers? 

Yes (   )               No (   )  

31. Have you ever observed the Headmasters/Principals assigning responsibilities to 
the teachers? 

Yes (   )               No (   )  

32. Have you ever observed teachers co-operating the Headmasters/Principals in 
different functions organised in the schools? 

Yes (   )               No (   )  

33. Have you ever observed the students being beaten by the teachers at school? 

Yes (   )               No (   )  

34. Have you ever observed the students being given other types of physical 
punishment like kneel down, ear pulling etc. by the teachers at school? 

Yes (   )               No (   )  

35. Have you ever observed the students being scolded by the teachers at school? 

Yes (   )               No (   )  

36. Have you ever seen any student being injured due to punishment from teachers?  

Yes (   )               No (   ) 

  



37. Have you ever come across any student feeling deeply shocked due to 
embarrassment by teachers in the school? 

Yes (   )               No (   )  

38. Have you ever come across any student dropping out of the school due to 
embarrassment by teachers in the school? 

Yes (   )               No (   )  

39. Have you ever felt teachers having love affair with the students? 

Yes (   )               No (   )  

40. Have you ever known any student being invited by teachers to meet him/her 
alone in an isolated place or at home? 

Yes (   )               No (   )  

41. Have you ever heard about your teachers molesting the students?  

Yes (   )               No (   )  

42. Have you ever known any student who has sexual relationship with teachers?  

Yes (   )               No (   )  

43. Have you ever come across any student who has complained for sexual abuse by 
the teachers in the school? 

Yes (   )               No (   )  

44. Have you ever come across any student dropping out of the school due to sexual 
abuse by teachers in the school? 

Yes (   )               No (   )  

45. Do you have the feeling that rules and regulations are rigidly followed in the 
schools? 

Yes (   )               No (   )  

46. Do you have the feeling that the students are afraid of their teachers and 
Headmasters/Principals? 

Yes (   )               No (   )  

47. Have you ever observed any students being punished for violating rules of the 
school? 

Yes (   )               No (   )  

48. 
the class? 

Yes (   )               No (   ) 



49. Do you have the feeling that students have freedom to ask questions in the 
class? 

Yes (   )               No (   )  

50. Have you ever observed teachers appreciating their students in the class for their 
achievements? 

Yes (   )               No (   )  

51. Have you ever observed the teachers showing gender discrimination among the 
students?  

Yes (   )               No (   )  

52. Have you ever observed the teachers showing racial discrimination among the 
students?  

Yes (   )               No (   )  

53. Have you ever observed the teachers favouring the students who are their 
relatives?  

Yes (   )              No (   )  

54. Have you ever observed the teachers discriminating the students on the bases of 
family status?  

Yes (   )               No (   )  

55. Have you ever come across any student feeling deeply shocked due to 
discrimination in the schools? 

Yes (   )               No (   )  

56. Have you ever come across any student dropping out of the school due to 
discrimination in the schools? 

Yes (   )               No (   )  

57. Do you have the feeling that cleanliness is emphasised in the schools? 

Yes (   )               No (   )  

58. Do you have the feeling that the students show environment friendly behaviour 
in the schools? 

Yes (   )               No (   )  

59. Do you have the feeling that the toilets in the schools are properly maintained?  

Yes (   )               No (   )  

60. Have you ever participated in plantation programme organised by the schools?  

Yes (   )               No (   ) 



61. Do you have the feeling that proper drinking water is being provided to the 
students in the schools?  

Yes (   )               No (   )  

62. Do you have the feeling that the schools promote environment friendly 
behaviour among the students?  

Yes (   )               No (   )  

63. Do you have the feeling that students feel proud of their schools?  

Yes (   )               No (   )  
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Human Rights Values among High School Students of Mizoram

The main concern of the present time is peaceful coexistence of human beings. The whole world is panic of arms race, 
terrorism, religious fundamentalism, murder, rape, scams, cyber crimes and other forms of crimes. Insecurity prevails in 
the minds of all. It is because there is degradation of values, particularly lack of respect to human rights. Human rights 
refer to the fundamental freedoms and basic liberties without which men, women and children cannot live with respect 
and dignity. Basic to human rights are the values of non-discrimination and equality, which contribute to building a culture 
of peace in society. Every individual acquires values through his/her orientation in families, schools, and society. Most 
of the human traits get relatively stable during late adolescent period. At this stage individual’s learning, experiences 
and exposures along with ambitions and aspirations get consolidated in the form of personality. That’s why adolescent 
period is recognized as most critical stage of life. High school students are in adolescent stage. Mizoram is a small state, 
which is situated, in the northeastern corner of India. This study aimed at assessing the human rights values among 
high school students of Mizoram. In the present study, the awareness of human rights values of 400 high school boys 
and 400 girls, both from rural and urban areas, was assessed. The study revealed that there was high level of awareness 
of civic, political, economic, social and cultural values among the high school students of Mizoram.

Keywords: Peaceful Coexistence, Human Rights Values- Civic, Political, Economic, Social and Cultural

Every society in every age has acknowledged peace 
as a noble and necessary ideal. The need for culture 
of peace has been emphasized by every religion, 
society, and nation and also by international 

blocks of the culture of peace. Historically, moral 
instruction and value education were the precursors 
of culture of peace. They share much in common. 
Religion, according to the National Curriculum 
Framework for School Education (NCFSE)–2000, 
is a source of value generation. That is why great 
spiritual leaders of the past have been recognized 
as educators for peace.
One of the great achievements of the United Nations 
is the creation of a comprehensive body of human 
rights law known as The Universal Declaration 
of Human Rights (UDHR). It was adopted by the 

United Nations on 10th December, 1948 with 30 
articles that specify a set of rights and freedom 

like civil, political economic, social and cultural 
with equality and freedom from discrimination as 
a principle. The Universal Declaration of Human 
Rights (UDHR), 1948 proclaim that recognition of 
the inherent dignity and of the equal and inalienable 
rights of all members of the human family is the 
foundation of freedom, justice and peace in the world. It 
is in this context that the concept of human rights 
arises. The concept of human rights emphasizes 
the worth of the individual and to recognize his 
or her rights. The Universal Declaration of Human 
Rights states: All human beings are born free and equal 
in dignity and rights. They are endowed with reason 
and conscience and should act towards one another in 
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a spirit of brotherhood. This basic concept needs to 
be understood, appreciated and practiced by all 
people irrespective of any kind of diversity - age, 
sex, race, religion, nationality and the like. Every 
human being should be aware of the basic rights 
and responsibilities that each individual possesses 
which will lead to develop a culture of prevention 
of human abuses and peaceful coexistence.

Human Rights Education in India

Indian civilization has adopted the concept of 
“Vasudhaiba Kutumbakam” since time immemorial. 
At the time when the Indian constitution was 
being drafted coincidentally the UN adopted 
and proclaimed the UDHR on 10th December, 
1948. Our constitution framers had taken note of 
it and had incorporated many provisions in the 
constitution. The preamble of the constitution of 
India, the fundamental rights and duties, directive 
principles of state policy as has been enshrined in 

towards the realization of human rights.
In 1980 the University Grants Commission (UGC) 

(HRE) under the chairmanship of Justice S.M.Sikiri 

Rights Education (HRE) in India. The report of 

at All levels’ suggested different approaches at 

Human Rights Commission (NHRC) was set up in 
1993. The functions of the commission have been 
outlined in section 12 (h) of the Protection of Human 
Rights Act, 1993. The Human Rights Commission 
has been entrusted with the responsibility to spread 
human rights literacy among various sections of society 
and promote awareness of safeguards available for the 
protection of these rights through publications, the media, 
seminar and other available means. The commission 
has been continuously coordinating for this purpose 
with the Human Resource Development Ministry, 
the National Council for Educational Research and 
Training (NCERT), National Council for Teacher 
Education (NCTE) and State Council for Educational 
Research and Training (SCERT) and Universities to 

introduce human rights education programmes in 
their courses. The commission has taken initiatives 
to generate awareness towards human rights 
education by integrating it with curriculum at 

curriculum by active collaboration with NCERT and 

country successful.

Human Rights in Mizoram

Mizoram is a small state and is situated in the 
north-eastern corner of India having a total area of 
21,081 sq. km. Administratively, It has 8 districts 
and has a population of 10, 97, 206 (2011 census). 
Mizoram is one among the peaceful states of our 
country. Mizoram is one among the few states of 
the country, which yet not have set up State Human 
Rights Commission (SHRC) as the government has 
not felt the need for establishing such commission. 
From the very childhood both boys and girls are 
involved in various social activities such as church 
and other voluntary social organizations which 
promote religious and social values. However, in 
recent years, it is being observed that there is a 
change in the scenario. It is being found that crime 

time.

Need of the Study

India needs creation of a strong and pro-active 
human rights community having strong inclination 
for peace and it can be achieved through a well 
thought-out programme of education. Education 
is an instrument for development of human rights 
related values among the future citizens. High school 
stage is an important stage of education and at this 
stage the values that the students acquire become 
relatively stable. The school environment has great 
impact in inculcation of human rights values among 

of the country relating violation of human rights 
in the schools such corporal punishment, sexual 
abuse, imperfect relations, murders, and violent 
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school. Mizoram may not be an exception to it. 
Such situations in schools break the human rights 
values in the schools and deter the promotion of 
human rights values among the students. But, such 
cases are not being reported by the victims to the 
administration and parents/ guardians. It is not 
that human rights education is only imparted at the 
high schools; such types of education are imparted 
starting from primary level of education. The high 
school students have exposures of both primary and 
high schools. In this context, the following broad 
research questions are raised:

 1. Are the primary and high schools in Mizoram 
able to inculcate human rights values among 
the students?

 2. Is there any variation in human rights values 
of the high school students in Mizoram with 
reference to their gender, locale and school 
background?

Objectives of the study

 1. To assess the human rights values of high 
school students in Mizoram.

 2. To compare human rights values of high school 
students in Mizoram with reference to their 
gender (Boys and Girls).

 3. To compare human rights values of high school 
students in Mizoram with reference to their 
locality (Urban and Rural).

Hypotheses of the study

In relation to the objectives 2 and 3, the following 
Null hypotheses were formulated:

rights values of high school boys and high 
school girls of Mizoram.

rights values of urban high school students 
and rural high school students of Mizoram.

Methodology

Population and Sample

The target population of the study was the secondary 
school students of Mizoram. As such, all students, 

both boys and girls, pursuing their studies in the 
urban and rural areas in the state of Mizoram 
constituted the population of the study. To have 
a representative sample of students both from 

random sampling technique was used. Initially, out 
of 8 districts of Mizoram, 4 districts were selected 
randomly. At the 2nd stage, schools from rural and 
urban areas were randomly selected. From the 
selected schools, all the students present on the 
day of visit of the researchers were included in the 
sample. The total sample comprised of 400 boys 
and 400 girls among which 400 were from rural and 
urban secondary schools in both categories.

Tools used

For assessment of Human Rights Values, the English 
Version of Manavadhikar Moolya Vikash Prashnawali 
(Human Rights Value Development Questionnaire) 
standardized by Paramanand Singh and Lal Dhari 
Yadav was used. This questionnaire is standardized 
in 2010 with students belonging to the age range 

Civic, Political, Economic, Social, and Cultural 
with 9, 13, 8, 12, and 6 questions for these values 
respectively. The maximum possible scores on these 

comprehension of the high school students, the test 

questionnaire became bilingual (English and Mizo). 
Data were collected through personal visits to the 
selected schools by the researchers.

Analysis of Data

The data were analyzed quantitatively using 
descriptive statistics like frequency, percentage, 

was used for the purpose of comparison between 

and standard deviation of different groups on 
various components of human rights values (Civic, 
Political, Economic, Social, and Cultural) are given 

groups are given in Table 2.
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Findings

 On the civic component of human rights 
values the average performance converted 
to percentage of high school students were 
found to be 64.88% and 68.17% for boys 
and girls respectively. Similarly, the average 
performance converted to percentage of rural 
and urban high school students were found to 
be 68.44% and 68.88% respectively, and 68.61% 
for all students. The results indicate that both 
boys and girls pursuing their studies in rural 
as well as urban high schools have high civic 
human rights values.

 On the political component of human rights 
values the average performance converted 
to percentage of high school students were 
found to be 76.46 % and 76.00% for boys 
and girls respectively. Similarly, the average 
performance converted to percentage of rural 
and urban high school students were found to 

be 77.50% and 75.96% respectively, and 76.46% 
for all students. The results indicate that both 
boys and girls pursuing their studies in rural as 
well as urban high schools have high political 
human rights values.

 On the economic component of human rights 
values the average performance converted 
to percentage of high school students were 
found to be 64.88% and 63.56% for boys 
and girls respectively. Similarly, the average 
performance converted to percentage of rural 
and urban high school students were found to 
be 63.44% and 64.19% respectively, and 64.00% 
for all students. The results indicate that both 
boys and girls pursuing their studies in rural as 
well as urban high schools have high economic 
human rights values.

 On the social component of human rights 
values the average performance converted 
to percentage of high school students were 

Table 1:
Components of Human Rights Values

Groups N
Components of Human Rights Values

Civic Political Economic Social Cultural
MEAN SD MEAN SD MEAN SD MEAN SD MEAN SD

Boys 400
12.42

(69.00)
2.27

19.88
(76.46)

2.84
10.38

(64.88)
2.14

17.01
(70.88)

2.84
7.30

(60.83)
1.87

Girls 400
12.27

(68.17)
2.15

19.76
(76.00)

3.39
10.17

(63.56)
2.21

16.59
(69.13)

3.02
7.91

(65.92)
1.90

Rural 400
12.32

(68.44)
2.37

20.15
(77.50)

3.07
10.15

(63.44)
2.19

16.71
(69.63)

2.81
7.99

(66.58)
1.81

Urban 400
12.40

(68.88)
2.13

19.75
(75.96)

2.85
10.27

(64.19)
2.19

16.90
(70.42)

3.08
7.30

(60.83)
1.97

Total 800
12.35

(68.61)
2.23

19.88
(76.46)

3.03
10.24

(64.00)
2.18

16.80
(70.00)

2.93
7.62

(63.50)
1.88

*Figures in the Parentheses indicate percentage.

Table 2: 

Groups Compared Components of Human Rights Values

Civic Political Economic Social Cultural

Boys Vs. Girls 0.20 0.54 1.38 2.10* 5.08**

Rural Vs. Urban 4.62** 1.91 0.8 0.95 5.18**
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found to be 70.88% and 69.13% for boys 
and girls respectively. Similarly, the average 
performance converted to percentage of rural 
and urban high school students were found to 
be 69.63% and 70.42% respectively, and 70.00% 
for all students. The results indicate that both 
boys and girls pursuing their studies in rural 
as well as urban high schools have high social 
human rights values.

 On the cultural component of human rights 
values the average performance converted 
to percentage of high school students were 
found to be 60.83% and 65.92% for boys 
and girls respectively. Similarly, the average 
performance converted to percentage of rural 
and urban high school students were found to 
be 66.58% and 60.83% respectively, and 63.50% 
for all students. The results indicate that both 
boys and girls pursuing their studies in rural as 
well as urban high schools have high cultural 
human rights values.

 Comparison between boys and girls reveals 
that boys have significantly better social 
values than girls but their cultural values are 

was revealed between the high school boys 
and girls.

 Comparison between rural and urban high 
school students reveals that urban students 
have significantly better civic and cultural 
values than rural students. In political, 
economic and social values, no significant 
difference was revealed between the two 
groups high school students in Mizoram.

CONCLUSION

The study revealed that the high school students 
of Mizoram have high level of awareness about the 
civic, political, economic, social, and cultural values 
which would help the to respect human rights. 
However, the level of awareness has to be highest. 
The task of promoting human rights values ought 
to be focused at two distinct levels i.e. imparters 
(teachers) and receivers (students). For the receivers 
provisions are not only to be made in curricular and 

culture and development of human rights values 
teachers’ role is important. The teachers are required 
not only transact the curricular and co-curricular 
components related to peace and human rights but 
also create conducive atmosphere and culture in the 
schools which will meet the goals i.e. development 

is because children close their ears to advice and 
open their eyes to examples. This is especially 
true in the context of our country where teachers 
are respected as the fountainheads of knowledge 

of education, must respect human rights values 
in every societal activity so that children do not 
confuse with what is taught and what is practiced. 
Children will learn peace values only if these are 
modeled by their teachers as well as their elders. 
If there is a mismatch between what teachers and 
adults do and what they say, children will imitate 
what is done. Teachers and elders need to be aware 
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ABSTRACT 

Introduction 

 Every society, in every age, has acknowledged peace as a noble and 

necessary ideal. The need for culture of peace has been emphasized by every 

religion, society, and nation and also by international organizations. Values and 

attitudes are the building blocks of the culture of peace. Historically, moral 

instruction and value education were the precursors of culture of peace. They 

share much in common. Religion, according to the National Curriculum 

Framework for School Education (NCFSE)–2000, is a source of value generation. 

That is why great spiritual leaders of the past have been recognized as educators 

for peace. One of the great achievements of the United Nations is the creation of a 

comprehensive body of human rights law known as The Universal Declaration of 

Human Rights (UDHR). It was adopted by the United Nations on 10th December, 

1948 with 30 articles that specify a set of rights and freedom for survival of 

mankind. It defined specific rights like civil, political economic, social and 

cultural with equality and freedom from discrimination as principles. The 

Universal Declaration of Human Rights (UDHR), 1948 proclaim that: 

 recognition of the inherent dignity and of the equal and 

inalienable rights of all members of the human family is the 

foundation of freedom, justice and peace in the world. It is in this 

context that the concept of human rights arises. The concept of 

human rights emphasizes the worth of the individual and to 

recognize his or her rights. 
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 The Universal Declaration of Human Rights, 1948 states:  

All human beings are born free and equal in dignity and rights. 

They are endowed with reason and conscience and should act 

towards one another in a spirit of brotherhood. This basic concept 

needs to be understood, appreciated and practiced by all people 

irrespective of any kind of diversity- age, sex, race, religion, 

nationality and the like. Every human being should be aware of the 

basic rights and responsibilities that each individual possesses 

which will lead to develop a culture of prevention of human abuses 

and peaceful coexistence. 

Rationale of the Study 

`India needs creation of a strong and pro-active human rights community 

having strong inclination for peace and it can be achieved through a well thought 

out programme of education. Education is an instrument for development of 

human rights related values and in contributing towards building a culture of 

peace among the future citizens. Secondary school stage is an important stage of 

education and at this stage the values that the students acquire become relatively 

stable. The school environment has great impact in inculcation for promotion of 

the culture of peace and human rights values among the students.  There are 

reports from different parts of the country relating violation of human rights and 

culture of peace. In the schools, primary to secondary, violation of peace culture 
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is also found in shape of corporal punishment, sexual abuse, imperfect relations, 

murders, and violent conflicts. Mizoram is one among the peaceful states of our 

country. From the very childhood, both boys and girls are involved in various 

activities such as church and other voluntary social organisations which promote 

religious and social values. Though most of the people, particularly students, are 

disciplined and have high moral values, it is found that crime rate of different 

kinds are growing over periods of time.  

 There are incidences in schools which break the culture of peace in the 

schools and deter the promotion of culture of peace and human rights values 

among the students but, those are not being reported by the victims to the 

administration and parents/ guardians. It is not that human rights education is only 

imparted at the high schools; such types of education are imparted starting from 

primary level of education. The secondary school students have exposures to such 

incidences both in elementary and secondary schools.  

Research Questions 

• Are the elementary and secondary schools in Mizoram able to inculcate 

human rights values among the students?  

• Is there any variation in human rights values of the secondary school students 

in Mizoram with reference to their gender, locale and school background?  

• How the secondary school students in Mizoram perceive the culture of peace 

in the schools?  

• Is there any variation in the perceptions of secondary school students in 

Mizoram about the culture of peace in the schools?  
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Objectives of the Study 

• To assess the human rights values of secondary school students in Mizoram.  

• To compare human rights values of secondary school students in Mizoram 

with reference to their gender, locale (Urban- Rural) and school status 

(Government-Private).  

• To assess the perception of secondary school students in Mizoram relating to 

prevalence of peace culture in schools. 

• To compare the perceptions of secondary school students in Mizoram relating 

to prevalence of peace culture in schools with reference to their gender, locale 

and school status.  

• To suggest measures for improvement of culture of peace in schools of 

Mizoram and development of human rights values among the school students.  

Methodology Adopted 

Research approach  

The present study was primarily intended to study human rights values 

among secondary school students of Mizoram and their perception about culture 

of peace in schools and to offer suggestions in the light of the findings of the 

study. Therefore, descriptive survey approach was followed for the present study. 

The study is a mixed type i.e. both qualitative and quantitative in nature.  

Sources of Data  

The following primary and secondary sources were considered to be 

appropriate for collection of relevant data for the present study.  
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Primary Source: Since the main focus of the study was to study the human rights 

values and perceptions of culture of peace among male and female secondary 

school students from government and private schools located in both rural and 

urban areas, the secondary schools affiliated to Mizoram Board of Secondary 

Education were the target population of the study and the students were 

considered to be the main source of information for the study. 

Secondary Source: Different National and State survey reports, books and 

journals and official records, internet, published and unpublished documents are 

the sources of utmost importance for any research. For the present study, these 

sources were also considered important. 

 Population and Sample 

 The target population of the study was the secondary school students of 

Mizoram. As such, all students, both male and female students pursuing their 

studies in government and private schools and in rural and urban secondary 

schools constituted the target population. To have a representative sample of 

students both from urban and rural areas, multistage stratified cluster random 

sampling technique was used. Initially, out of 8 districts of Mizoram, 4 districts 

were selected randomly. At the 2nd stage, schools from rural and urban areas were 

randomly selected. From the selected schools, only standard X students were 

selected. All the students present on the day of visit of the researcher were 

included in the sample. The total sample comprised of 400 male and 400 female 

secondary school students out of which 400 were from rural and 400 were from 
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urban secondary schools. Further, there were 400 from government schools and 

400 from private schools. Data were collected from 32 schools. 

Tools and Techniques Used 

1. English Version of Manavadhikar Moolya Vikash Prashnawali (Human Rights 

Value Development Questionnaire) standardized by Paramanand Singh and Lal 

Dhari Yadav  (2010)  

2. Questionnaire for assessing the perception of secondary students regarding peace 

culture in the schools in terms of their students and student’s relationship, 

teachers and teacher’s relationship, students and teacher’s relationship, students 

and headmaster relationship, teachers and headmaster relationship, corporal 

punishment, sexual abuse, authoritative atmosphere, discrimination of students 

and activities for promoting peace was developed by the researcher.  

Data Collection 

Data were collected through personal visits to various schools affiliated to 

Mizoram Board of Secondary Education with the permission of the Headmasters. 

Through personal approach and after establishing rapport, the subjects were 

handed over with the questionnaires with request to return the filled in 

questionnaires on the next day. There was no problem in getting back the filled in 

questionnaire. 

Organization of Data 

Keeping the objectives of the study in view, data were organized for the 6 

groups based on the variables (gender, locale and school status).  



7 
 

Analysis of Data        

 The data were analysed quantitatively using, statistics like mean, standard 

deviation, percentage. Besides, t-test was used for comparison in terms of gender, 

locale and school status.  

Findings of the study  

Findings Regarding Human Rights Values among Secondary School Students 

in Mizoram  

• On the civic component of human rights values male secondary school students 

were found to be better than female secondary school students, government 

secondary school students, private secondary school students, rural secondary 

school students and urban secondary school students. The results indicate that 

both male and female students pursuing their studies in government and private 

rural and urban secondary schools had high civic human rights values as the 

average percentages were more than 50%.  

• On the political component of human rights values rural secondary school 

students were found to be better than male secondary school students, female 

secondary school students, government secondary school students, private 

secondary school students and urban secondary school students. The results 

indicate that both male and female students pursuing their studies in 

government and private rural and urban secondary schools had high political 

human rights values as the average percentages were more than 50%.  

• On the social component of human rights values private secondary school 

students were found to be better than male secondary school students, female 
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secondary school students, government secondary school students, rural 

secondary school students and urban secondary school students. The results 

indicate that both male and female students pursuing their studies in 

government and private rural and urban secondary schools had high political 

human rights values as the average percentages were more than 50%. 

• On the cultural component of human rights values rural secondary school 

students were found to be better than male secondary school students, female 

secondary school students, government secondary school students, private 

secondary school students and urban secondary school students. The results 

indicate that both male and female students pursuing their studies in 

government and private rural and urban secondary schools had high political 

human rights values as the average percentages were more than 50%.  

• The average of the composite scores on human rights values of rural secondary 

school students was found to be better than all other groups. The results 

indicate that all secondary school students had high human rights values as the 

average percentages were more than 50%.  

Findings on Differential Analyses on Human Rights Values  

• Comparison between male and female secondary school students on the five 

values and the composite scores revealed that, except social and cultural 

values, both the groups were more or less equal on civic, political and 

economic values and overall values. On the social values male secondary 

school students were found better than female secondary school students 
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whereas on cultural values female secondary school students were found better 

than male secondary school students.  

• Comparison between government and private secondary school students on the 

five values and the composite scores revealed that, except political, economic 

and social values, both the groups were more or less equal on civic and 

economic values and overall values. On the political and social values private 

secondary school students were found better than government secondary 

school students whereas, on economic values, government secondary school 

students were found better than private secondary school students. 

• Comparison between rural and urban secondary school students on the five 

values and the composite scores of human rights values revealed that, except 

civic and cultural values, both the groups were more or less equal on political, 

economic and social values and overall values. On the civic component urban 

secondary school students were found better than rural secondary school 

students whereas, on cultural component, rural secondary school students were 

found better than urban secondary school students. 

Findings Regarding Prevalence of Peace Culture among Secondary School 

Students in Mizoram 

i) Student-Student Relationship  

Majority of students of all categories perceived that:   

• the students used to cooperate with each other in all the school activities. 

• they were not being ill treated by other students during their school time.  

• senior students never mistreat the junior students in their schools. 
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• students from different backgrounds and cultures used to respect each other in 

the schools. 

• students used to mutually resolve conflicts among themselves. 

However, majority of students of all categories perceived that:  

• their classmates used to quarrel among themselves. 

• junior students disrespect the senior students in their schools. 

The above results imply that the students-students relationship, barring some 

exceptions, is mostly peaceful in the secondary schools of Mizoram.  

ii) Teacher-Teacher Relationship 

Majority of students of all categories perceived that:   

• they did not observe their teachers quarrelling among themselves. 

• teachers used to cooperate with each other in all the school activities. 

• senior teachers did not mistreat the junior teachers. 

• junior teachers did not misbehave the senior teachers. 

• they had not heard students talking about unhealthy relationship among the 

teachers. 

However, majority of students of all categories perceived that:  

• teachers used to mutually resolve conflicts among themselves in their schools. 

The above results imply that the teachers maintain harmonious relationship 

among themselves in the secondary schools of Mizoram. 

iii) Students-Teachers Relationship 

Majority of students of all categories perceived that:  

• teachers used to understand the problems of their students well. 
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• teachers used to know the students well. 

• teachers used to inspire the students to do better. 

• teachers were committed to their students. 

• teachers used to maintain healthy relationship with the students. 

However, majority of students of all categories perceived that:  

• students used to hesitate to share their problems with the teachers. 

• teachers used to engage their students in their personal works. 

The above results imply that the students-teachers relationship, barring some 

exceptions, is mostly cordial in the secondary schools of Mizoram. 

iv) Student-Headmaster Relationship 

Majority of students of all categories perceived that:    

• headmasters/principals maintain healthy relationship with the students. 

• headmasters/principals used to inspire the students in the schools.   

• headmaster/principals used to give counseling to the students. 

• headmaster/principals used to talk to parents in the interest of the students.  

• headmaster/principals did not terrify the students. 

However, majority of students of all categories perceived that: 

• students did not feel comfortable to talk openly to the headmasters/principals.  

The above results imply that the students-headmaster relationship is mostly 

healthy in the secondary schools of Mizoram. 

v) Teachers-Headmaster Relationship 

Majority of students of all categories perceived that:    
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• headmasters/principals and teachers had healthy relationships among 

themselves.  

• teachers used to obey the headmasters/principals. 

• teachers did not quarrel with the headmasters /principals. 

• headmasters/principals used to have meetings with the teachers.   

• headmasters/principals used to assign responsibilities to the teachers. 

• teachers used to co-operate the headmasters /principals in different functions 

organized in the schools. 

The above results imply that the teachers-headmaster relationship is healthy in 

the secondary schools of Mizoram. 

vi) Corporal Punishment 

Majority of students of all categories perceived that:   

• students used to be beaten by the teachers in the schools.     

• students used to be given physical punishment like kneel down, ear pulling 

etc. by the teachers in the schools. 

• students used to be scolded by the teachers in the schools. 

• students used to get injured because of punishment by the teachers. 

• students used to feel deeply shocked due to embarrassment by teachers in the 

school. 

• student used to drop out of the school due to embarrassment by teachers in 

the school. 

The above results imply that corporal punishment is being given in the 

secondary schools of Mizoram. 
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vii) Sexual Abuse 

Majority of students of all categories perceived that:   

• they did not know any student being invited by teachers to meet him/her 

alone in an isolated place or at home. 

• they had not heard students being molested by the teachers. 

• they did not know any student who had sexual relationship with teachers. 

• they did not know any student who had complained for sexual abuse by the 

teachers in the school.  

• they had not come cross any students dropping out of the school due to 

sexual abuse by teachers in the school. 

However, majority of students of all categories perceived that: 

• teachers used to have love affair with the students. 

The above results imply that the sexual abuse, barring some exceptions, is mostly 

not found in the secondary schools of Mizoram. 

viii) Authoritative Atmosphere in School 

Majority of students of all categories perceived that:  

• rules and regulations were rigidly followed in the schools.  

• teachers used to encourage the students to participate in the class.  

• students used to have freedom to ask questions in the class.  

• teachers used to appreciate their students in the class for their achievements. 

However, majority of students of all categories perceived that: 

• students were afraid of their teachers and headmasters/ principals.   

• students used to be punished for violating rules of the school. 
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The above results imply that the authoritative atmosphere prevails in the 

secondary schools of Mizoram. However, class room atmosphere used to be 

democratic. 

ix) Discrimination of Students 

Majority of students of all categories perceived that:  

• they did not observe teachers showing gender discrimination among the 

students. 

• they had not observed teachers showing racial discrimination among the 

students. 

• they had not observed the teachers favouring the students who are their 

relatives.  

• they had not observed the teachers discriminating the students on the bases of 

family status. 

• they had not come across any student feeling deeply shocked due to 

discrimination in the schools. 

• they had not come across any student dropping out of the school due to 

discrimination in the schools. 

The above results imply that the discrimination of students, is mostly peaceful in 

the secondary schools of Mizoram. 

x) Activities for Promoting Peace 

Majority of students of all categories perceived that:  

• cleanliness used to be emphasized in the schools.  

• students used to show environment friendly behaviour in the schools. 
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• toilets in the schools were being properly maintained.   

• students used to participate in plantation programmes organized by the 

schools. 

• proper drinking water was being provided to the students in the schools. 

• the schools used to promote environment friendly behaviour with the 

students. 

• students were proud of their schools. 

The above results imply that the activities for promoting peace is mostly peaceful 

in the secondary schools of Mizoram. 

Findings on Differential Analyses on Prevalence of Peace Culture in Schools  

 Comparison between male and female secondary school students on the 

ten components and the composite scores of prevalence of peace culture in 

schools revealed that, except on student and headmaster relationship, authoritative 

atmosphere and discrimination of students components, both the groups were 

more or less had similar perception on student and student relationship, teacher 

and teacher relationship, student and teacher relationship, teacher and headmaster 

relationship, corporal punishment, sexual abuse and activities for promoting peace 

components and overall peace culture.  

• On student and headmaster relationship, female secondary school students 

perceived the relationship to be better in comparison to the perception of their 

male counterparts.   
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• On authoritative atmosphere, female secondary school students perceived the 

atmosphere of the school to be less authoritative in comparison to the 

perception of the male secondary school students. 

• On discrimination of students, female students perceived discrimination of 

students by the teachers to be less in comparison to the perception of the male 

students. 

Comparison between government and private secondary school students on 

the ten components and the composite scores of prevalence of peace culture in 

schools revealed that both the groups had more or less similar perception on 

student and student relationship.  

On teacher and teacher relationship, student and teacher relationship, student 

and headmaster relationship, teacher and headmaster relationship, corporal 

punishment, sexual abuse, authoritative atmosphere, discrimination of students 

and activities for promoting peace components and composite scores significant 

differences in the perceptions of government and private secondary school 

students were found.  

• On teacher and teacher relationship, government secondary school students 

perceived the relationship to be better as compared to private secondary 

school students.  

• On student and teacher relationship, government secondary school students 

perceived the relationship to be better as compared to private secondary 

school students.  
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• On student and headmaster relationship, government secondary school 

students perceived the relationship to be better as compared to private 

secondary school students.  

• On teacher and headmaster relationship, government secondary school 

students perceived the relationship to be better as compared to private 

secondary school students.  

• On corporal punishment, private secondary school students perceived the 

practice of giving corporal punishment to be much prevalent in comparison to 

government secondary school students.  

• On sexual abuse, government secondary school students perceived the 

existence of sexual abuse more in comparison to the private secondary school 

students.  

• On authoritative atmosphere, government secondary school students perceived 

authoritative atmosphere in schools to be less prevailing than private 

secondary school students.  

• On discrimination of students, government secondary school students 

perceived discrimination of students to be less happening than private 

secondary school students. 

• On activities for promoting peace, government secondary school students 

perceived the activities for promoting peace to be better than the private 

secondary school students. 

• On the overall peace culture, government secondary school students perceived 

better than the private secondary school students. 
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Comparison between rural and urban secondary school students on the ten 

components and the composite scores of prevalence of peace culture in schools 

revealed that both the groups perceived, more or less similar on teacher and 

headmaster relationship, corporal punishment, sexual abuse, authoritative 

atmosphere and discrimination of students and over all peace culture.  

But, on student and student relationship, teacher and teacher relationship, 

student and teacher relationship, student and headmaster relationship and 

activities for promoting peace components, rural and urban secondary school 

students differed significantly in their perceptions.  

• On the student and student relationship, rural secondary school students 

perceived the relationship to be better than urban secondary school students.  

• On teacher and teacher relationship, urban secondary school students 

perceived the relationship to be better than rural secondary school students.  

• On the student and teacher relationship, rural secondary school students 

perceived the relationship to be better than urban secondary school students.  

• On the student and headmaster relationship, rural secondary school students 

perceived the relationship to be better than urban secondary school students.  

• On the activities for promoting peace, the rural students perceived the 

activities to be better for promoting peace than urban secondary school 

students. 

 

 

  



19 
 

Suggestions  

• Mizoram Board of School Education (MBSE) should incorporate more 

contents in the curriculum and text books relating human rights and peace 

values. 

• Suitable co-curricular activities may be designed and organized for 

promotion of human rights and peace values at school level.  

• Proper awareness on human rights and peace education should be 

developed among teachers. 

• Teachers should project themselves as role models of peace with respect 

to human rights. 

• Teachers should spread the value of equality and social justice on the basis 

of moral and social values. 

• Child centered pedagogy is the most effective way for promoting human 

rights and peace values among the students and it should be followed in 

schools. 

• Human rights and peace values cannot be effectively transacted within the 

four walls of the classroom, but should be learnt in the world outside and 

be linked to ground reality. Hence, students should be given exposures to 

both positive and negative settings and situations relating human rights 

and peace. 

• Various intra and inter school competitions need to be organised among 

the secondary school students such as essay and debate competitions 

related to human rights and peace. 
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• Children’s rights should be honoured in every educational institution. 

• The government or concern authority should organise programmes for 

students’ exposure at national and international levels and to participate in 

art and literary activities of others. 

• All human rights related acts, laws etc. should be discussed among the 

students and teachers by organizing seminars in the schools. 

• There should be grievance redressal cell in every school preferably with 

lady teachers in charge of the cell. 

• Cases of violation of human rights in the schools should be reported to 

human rights cell of the institution and be handled through proper 

counseling.  

• National and International days of importance such as Human Rights Day, 

UN Day, Earth Day (April 22), International Day of Peace (September 21) 

and World Environment Day (June 5) etc. need to be celebrated in the 

schools in befitting ways. 

• Both students and teachers should show interest in human rights values. 

• For development of human rights values among all people human rights 

and peace education should be imparted through in-formal and non-formal 

ways. 

• The activities of NGOs should be assessed and NGOs involved in 

promoting human rights and peace related values should be supported. 

• State Human Rights Commission should be established in Mizoram. 
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Educational Implications 

The study has important implication for educational planners, 

administrators, teachers and students.  

India is characterized by 3Ds- Demography, Diversity and Democracy. 

These are its strengths and may become its limitations as being interpreted. India 

is a union of 29 states and 8 union territories including Jammu and Kashmir as a 

state and Ladakh as a union territory. India’s socio-cultural phenomena are the 

true pictures of unity in diversity. It is home to over 1.30 billion people of diverse 

origins. It has to be a tolerant society, where people of different faiths and 

persuasions have to join together in building the world’s largest democracy, 

where universally recognized human rights and fundamental freedoms are 

guaranteed to all its citizens without discrimination. The socio-cultural diversity 

draws its strength and sustenance from India’s composite culture that has evolved 

over centuries. Accordingly, the observance, promotion and protection of human 

rights pose a very complex task in our country having ethnic, religious, linguistic 

and economic diversity. But, it is unfortunate that at times unwanted and serious 

incidents in shape of communal riots, terrorist activities and insurgencies and the 

like are taking place posing great internal threats to the country in contrast to 

external threats. The involvement of politicians, who are the leaders of our 

country in such activities directly or indirectly, is also of great concern. 

The concept of human rights education emphasizes the worth of the 

individual and to recognize his or her rights. The Universal Declaration of 
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Human Rights states: All human beings are born free and equal in dignity and 

rights. They are endowed with reason and conscience and should act towards 

one another in a spirit of brotherhood. This basic concept needs to be 

understood, appreciated and practiced by all people irrespective of any kind of 

diversity:  age, sex, race, religion, nationality and the like. Every human being 

should be aware of the basic rights and responsibilities that each individual 

possesses which will lead to develop a culture of prevention of human abuses 

and peaceful coexistence. 

Education is recognized as a catalytic agent in combating poverty, in 

promoting peace, social justice, human rights values, democracy, cultural 

diversity and environmental awareness. Education for peace implies an active 

concept of peace through values, life skills and knowledge in a spirit of equality, 

respect, empathy, understanding and mutual appreciation among individuals, 

groups and nations. Education plays important role in uniting nations, bringing 

human beings closely together and in contributing towards building a culture of 

peace.  

The educational context needs to provide scope, platforms, and conducive 

atmosphere to the students for their orientation and training in a natural way about 

addressing psychological and physical conflicts through violence prevention, 

conflict resolution and mediation at all levels of education. Thus, the educational 

institutions starting from schools should be safe sanctuaries for preservation and 

promotion of the culture of peace and human rights values. The children must 
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learn ‘Living and Learning Together’ in their schools. But the stark reality is that 

there is alarming increase of violence in educational institutions, especially in 

schools. Educational institutions instead of being the nurseries for peace are 

becoming perpetrators of violence. As a result, the words children use is violent, 

their tastes and games are violent and their relationships are violent. The aim of 

education is to equip students with the values, skills, and attitudes they need to be 

wholesome persons and responsible citizens but not criminals/ antisocials. 

In India, the National Human Rights Commission (NHRC) was set up in 

1993. The functions of the commission have been outlined in section 12 (h) of the 

Protection of Human Rights Act, 1993.  The Human Rights Commission has been 

entrusted with the responsibility to spread human rights literacy among various 

sections of society and promote awareness of safeguards available for the 

protection of these rights through publications, the media, seminar and other 

available means. The commission has been continuously coordinating for this 

purpose with the Human Resource Development Ministry, the National Council 

for Educational Research and Training (NCERT), National Council for Teacher 

Education (NCTE) and State Council for Educational Research and Training 

(SCERT) and Universities to introduce human rights education programmes in 

their courses. The commission has taken initiative to generate awareness towards 

human rights education by integrating it with curriculum at different stages of 

education and teacher education curriculum by active collaboration with NCTE 

and NCERT. All these national organizations are putting their efforts to make 

human rights education in our country successful.  
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Parents and society have also important roles to play. Healthy atmosphere 

at home and society is desirable for promoting culture of peace and human rights 

related values. If there is any contradiction in the values being taught and the 

values being cherished at home and the society, there is greater likelihood that 

children may imbibe what is being practiced and cherished at home and the 

society but not what is being taught. 

Hence, in the light of above discussion, it is desired that everyone has a 

responsibility for inculcating the culture of peace and human rights related values 

with the future generations. As such, everyone and everywhere serious 

commitment is required. 

 

 

Conclusion 

A country is considered great by the character of its people rather than by 

their numbers. Education plays a major role in promoting national development in 

all its ramifications. Every country develops its system of education to express its 

unique socio-cultural identity and also to meet the challenges of the times. India is 

facing tremendous value crisis among its citizens today. There were moments in 

history when new directions were to be given to age-old processes. That moment 

is also now.  

All cherished goals of any nation are hoped to be realized through the 

classrooms only. The Butler Act of 1944 in U. K. had a nice line written on top: 

“What our schools are, the race shall be”. Similarly, in India, report of the 
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Kothari Commission starts with: “The destiny of India is being shaped in her 

classrooms”. It is natural to have great expectations from our classrooms. 

The task of promoting human rights values ought to be focused at two 

distinct levels i.e. imparters (teachers) and receivers (students). For the receiver’s, 

provisions are not only to be made in curricular and co-curricular activities but 

also it should be reflected in their daily life. For effective promotion of peace 

culture and development of human rights values teachers’ role is important. The 

teachers are required not only transact the curricular and co-curricular 

components related to peace and human rights but also create conducive 

atmosphere and culture in the schools which will meet the goals i.e. development 

of proper knowledge, skill, habits, attitude, etc. It is because children close their 

ears to advice and open their eyes to examples. Our teachers will be definitely 

prepared to prove themselves as examples before their students. Let us be 

reminded of and reflect on Mahatma Gandhi’s remark, “Real education consists 

in drawing the best out of yourself. What better book can there be than the book 

of humanity?” and William Hazlitt’s remark, “There is a secret pride in every 

human heart that revolts at tyranny. You may order and drive an individual, but 

you cannot make him respect you.”  

Our education system has come a long way in educating the masses on 

matters of human rights, but, there is still much to be done. Mizoram must not 

deviate from the path of peace that it has been following. The future citizens must 

be nurtured to cherish the values of peace and human rights. All concern must 

contribute for the purpose. 
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